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Child Poverty Action Group works on behalf of the more than one in four children in the UK growing up in poverty. 
It doesn’t have to be like this. We use our understanding of what causes poverty and the impact it has on 
children’s lives to campaign for policies that will prevent and solve poverty – for good. We provide training, advice 
and information to make sure hard-up families get the financial support they need. We also carry out high-profile 
legal work to establish and protect families’ rights. cpag.org.uk  

About Children North East 

Children North East exists because growing up can be hard. We create life-changing differences for babies, 
children and young people in their families, schools and communities. We offer support at those times when a 
little help can make a big difference for a child and its future. They are also the times when, if things go wrong, 
they are likely to have a far-reaching, detrimental effect on the child. Ultimately, our mission is that all North East 
children and young people grow up to be healthy and happy. Whether it is in their family, at school or in their local 
community, we are here to support children, young people and their parents in the North East and beyond. 
children-ne.org.uk 

About Cost of the School Day 

The Cost of the School Day project was started by CPAG in Scotland in 2014 with the aim of reducing the financial 
barriers that prevent pupils from fully participating in the school day. The Cost of the School Day approach 
involves working with whole-school communities (pupils, parents, teachers and school staff) to identify and 
reduce cost barriers faced by pupils from low-income backgrounds. Following the success of this project in 
Glasgow and Dundee, CPAG has partnered with Children North East and expanded the project to local authorities 
in England, Wales and new parts of Scotland. cpag.org.uk/CoSD  

About Poverty Proofing© the School Day 

Poverty Proofing© the School Day is a project developed by Children North East. The project provides a toolkit to 
poverty proof the school day, to reduce stigma and remove barriers to learning and to assist schools in exploring 
the most effective way to spend school funding provided for those eligible for Free School Meals. Poverty 
Proofing© the School Day consists of an audit for each individual school, questioning pupils, staff, parents and 
governors. The result is an action plan tailored to each individual school to address any stigmatising policies or 
practices. There is then the opportunity to be awarded an accreditation following a review visit. We also offer 
training to staff and governors on poverty and its impact on education. 
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Summary of findings 

Gnoll Primary School (Ysgol Gynradd Gnoll) is a mixed, English-medium primary school located in the town centre 
of Neath, in the county borough of Neath Port Talbot. The school currently has 363 pupils on roll, with 45.6% in 
receipt of free school meals. This is well above both local and national averages, with the national average for FSM 
eligibility in Wales standing at 21% in 2020. The school has additional space for 18 pupils to be taught in the 
Rainbow Room; the onsite specialist Learning Support Centre for pupils with Autism and related conditions.  It was 
rated as Good in its last Estyn inspection (2016). 

The school’s motto of "Together we Nurture, Inspire and Achieve!"  ensures an inclusive environment for all pupils 
to thrive during their time at Gnoll Primary. This was recognised by parents of pupils across all age groups: “my 
children are happy and thriving…I am grateful to all those within the school who make it a positive environment for 
young people to learn and develop” (Parent); “The Gnoll is a fantastic and supportive school. My son enjoys every day 
and I think the staff work extremely hard to include and educate all pupils” (Parent); “a fabulous inclusive school that 
cares for its children and encourages inclusivity” (Parent).  

Cost of the School Day practitioners worked with the Gnoll school community spanning three weeks in December 
2021. During this time, a total of 30 parents and carers responded to the online survey and four parents agreed to 
be interviewed as part of the process. These interviews took place over Teams or via email correspondence. No 
responses were received for the governor survey and two members of staff responded to the staff survey. Virtual 
interviews were conducted with 10 members of staff and three governors. All responses have been anonymised 
throughout this report.    

During the first week of research, practitioners spoke to a total of 88 pupils from Year One to Year Six, to identify 
key topics of interest for further discussion in the second week. Children at Gnoll Primary were happy to talk to 
the team and they had lots of positive things to say about their school. The team were impressed by how 
confident and independent pupils were in discussions, and how willing they were to share experiences and offer 
solutions. The majority of pupils were supported to access the calls by their class teacher or teaching assistant, 
who subsequently facilitated the discussions, especially when internet connections affected the quality of audio. 
All staff involved in facilitating the sessions reassured the children that there were no wrong answers to the 
questions asked, and helped practitioners to set up a safe space where pupils felt comfortable talking about a 
range of topics. When practitioners had difficulty hearing pupils, staff relayed their thoughts word for word, 
meaning all pupil voice contained within this report is verbatim.   

Older pupils in Year Five and Six were able to access the calls themselves, as laptops were set up in quiet spaces 
outside of the classroom and in the Green Room. Teachers were advised to remain in earshot, but this provided 
an opportunity for pupils to talk freely about their views, and share their thoughts and ideas on ways costs could 
be reduced or removed. Practitioners observed a number of Year Five and Six pupils were confident in facilitating 
the discussions themselves, ensuring all pupils within their groups had the chance to participate, and supported 
the practitioners with technical issues. All pupils joined the practitioners on Teams calls in groups of six.  

In week two, the information gained from pupil discussion groups was followed up by practitioners holding three 
focus groups with upper KS2 pupils. These groups probed some key themes that had arisen in week one and 
provided more detail for practitioners. As with discussion groups, there was a staff member present to facilitate 
the sessions and this was much appreciated as there were numerous technical and logistical issues that were 
resolved by Gnoll Primary staff during the project. 
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When asked what they liked about their school the pupils had lots of positive things to say; “all teachers are very 

kind and they help other people when they are stuck on their work” (KS2 pupil); “everybody in the school, they’re 

very kind and they help us all” (KS2 pupil); “[my classmates] they’re really honest, kind, helpful and they help the 

teacher and help every single person in the class. Basically, they do what they’re told!” (KS2 pupil); “I’d basically say 

that it’s really nice, it’s a school that you want to stay in! I’ve actually been here since nursery and so I know Gnoll 

Primary and all the staff members are really nice” (KS2 pupil); “we like to learn, it’s fun” (FP pupil). 

What is working well? 

Food: Both pupils and their family members shared a range of positive experiences on meal times at Gnoll 

Primary. They told practitioners that the food provided at school was of an exceptionally high quality, and 

demonstrated good value for money. Pupils have choice in the meals they can eat, and spoke of a range of hot 

and cold options available each day. Practitioners heard from all year groups that portion sizes were generous, 

and very tasty:  

“She’s spent a lot of time making it, when you taste it it’s not just ‘oh that’s ok’, it’s ‘oooooh that’s nice’ (KS2 pupil); 

“In my opinion, dinners are very good value for money and save me having to buy/make lunches” (Parent); “My 

daughter is happy with the quality and choice of food and I consider the meals to be good value for money, 

comparative to packed lunch which is more expensive and less nutritionally varied/complete as meals” (Parent). 

Catering staff at the school clearly play an important role in the school family; pupils, staff and parents alike 

showed their appreciation for ‘aunty Jo’, and told practitioners no-one would go hungry at school. Additionally, 

office staff approach dinner money payments in a discreet and sensitive manner, and actively support parents to 

set up affordable payment plans before debt is passed on. Information on free school meal eligibility is regularly 

communicated to families and they receive help to complete applications when this is required. 

Pupil support: Practitioners heard of a range of formal and informal mechanisms to support pupils’ emotional 

heath, mental health and wellbeing while at school, including ELSA, Thrive, Seasons for Growth, in house 

counselling and forest school, to name a few. Pupils told practitioners, staff at Gnoll Primary were approachable 

and receptive to the needs of individual pupils, and most felt comfortable to talk through any problems they may 

have with their class teacher or specialist staff. Staff go over and above to develop approaches to suit the needs of 

the individual pupil in communicating their difficulties: 

“We’ve got one child who finds it hard to talk, they write it down and pass you a bit of paper so he’s still 

communicating but in his own way” (Staff member); “They can come and find us any time of the day. You get the 

ones that come in straight to you to tell you what happened last night. They feel very able to talk to anybody. Some 

of them will say I need to speak to Helen; they know her role is wellbeing. Generally, most of them will talk to 

whoever they’ve got in class” (Staff member). 

Staff work together with parents and family members to ensure consistency between strategies used at home and 

in school, from tackling behaviours to transition between year groups and to comprehensive: 
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“We had an issue with my child’s behaviour, I messaged his teacher, and within half an hour she was on the phone, 

she spoke to me for about half an hour” (Parent); “The Gnoll is a fantastic and supportive school. My son enjoys 

every day and I think the staff work extremely hard to include and educate all pupils” (Parent). 

What are the areas to explore around the school day? 

Practice around Rewards: Practitioners heard from pupils that rewards that had been earned for good behaviour, 
work and participation could be removed. Children also said this was often done publicly: 

"[you lose dojos] For disrespecting the teacher, not listening, swinging on the chairs, that’s minus five for 
disrespecting the teacher"; “Miss can [take off points], anyone in school can take them off for being naughty";  “If 
you’re naughty, if you get Talk Shop you get minus 5 Dojos”; "Talk Shop, if you say something unkind you’ve got to 
write down what you did and say your name"; "It makes a noise when you have them added, a ‘bing’ when you get 
them or the noise when you take them off is a ‘bong’"; “They have a minus Dojo point [if they misbehave]...not just 
one, five! It’s got to be something big for the five one Last time [pupil’s name] was messing around in the toilet and 
Miss give him 5 minus Dojos" (KS2 pupils).  

Rewards and celebrations of good behaviour, and consequences for misbehaviour is a matter for the individual 
school. However, when rewards are removed in front of the class this can cause stigma and shame for children 
and could affect a number of key areas such as wellbeing, their relationships with peers or staff and their learning 
and development. 

Home-School Communication: Families and staff identified that the methods, timing and quality of information 

shared with parents and carers could be improved upon:  

“The Gnoll is a good school. I don't think communication is the best” (Parent); “If we had an app like other schools 

have to communicate directly like other schools instant messenger or using dojo like other schools do that would be 

handy” (Parent); “The school hasn’t been very great at explaining all the hard work it’s been for them.” (Parent); “I 

think communication is something they could do a bit better” (Parent); “I don't know whether there's one person in 

charge of communication at the school or not or whether it's shared between colleagues. That’s not something I’m 

entirely clear on.” (Parent); “Some things come across as a last-minute change” (Parent); “[parent name] brought up 

if you just explain to parents, they might be more understanding...what happens is [the school] will change 

something, parents will hit the roof and then [the school] explain why, instead of explaining this is the problem we 

have, this is how we’re fixing it, they may be a bit more supportive” (Parent). 

During interviews with practitioners, staff members acknowledged that communication was an issue that needed 

to be looked at and worked on: “We[‘ve] just done a questionnaire recently and communication is something that’s 

still bugging the parents, we’re still not doing a very good job at it, I don’t know what we can do” (Staff member); 

“We’ve got the website, we’ve got teachers text messaging system, letter to link in, I don’t know what else we can 

do, other than phoning every parent, every day!” (Staff member);  “We have asked the parents what they want. 

Some want meetings, some want the newsletters and it’s all on the website. Nobody’s come up with any ideas of 

how to do it differently. And I want to make sure there’s a work-life balance for my staff. I don’t want them 

responding to messages at 10pm at night. We put everything on the Hwb, so all the reports last year went on 

there. Parents were ringing us to remind them of the passwords etc. but it worked quite well” (Staff member) 
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Uniform: The parent/carer survey results highlighted uniform as one of the top school day expenses for families. 
Parents said they had to prioritise paying for uniform over other important needs: “unfortunately, with the costs of 
comprehensive school being far greater, the younger child had to miss out on new uniform, shoes, bags etc. […] 
They're constantly growing and it's never ending, I get as many "hand me downs" and seconds as possible, but it still 
all adds up. We've prioritised uniform for them, it means that they have very few "playing" clothes as we can't afford 
it all as a "JAM" family, earn too much for help, too little for extras” (Parent). Parents said the roll out of a new logo 
had created extra costs and unnecessary confusion: “I think the way it was done as well, it was kind of, we were 
told, and the communication wasn't clear; did we need a new one straight away. And then we were told no they can 
still wear them until the next year so parents can make the most of them” (Parent); “it really adds up to have 
branded uniform” (Parent); “It could have created a divide amongst kids if they're thinking someone with money can 
buy new ones and those [who can’t]” (Parent). Crucially from the perspective of poverty-aware practice, pupils said 
that the new branding highlighted financial differences: “They may have tears in their clothes [pupil’s name] 
couldn’t afford to buy a new jumper so he’s wearing the same one as last year” (KS2 pupil); “[pupil’s name] has got a 
jumper with the old badge because we changed them" (KS2 pupil); “We had a new badge, so a little boy couldn’t 
afford to buy a new jumper so he still wears the old logo" (Staff member); “I know we wear uniform, so some 
people don’t wear uniform or they wear uniform that isn’t as expensive as other people so they get made fun of" 
(KS2 pupil). 

Pupils also said that they were rewarded, receiving Dojo points, for wearing PE kit to school: “We have PE Dojo, if 
you’re not wearing PE kit you don’t get it. That’s a little unfair though” (KS2 pupil). Rewarding pupils who wear the 
‘right’ clothes to school has the potential to make those who don’t stand out and feel stigma or shame. Through 
no fault of their own they are highlighted for not meeting expectations that are out of their control and may be 
the result of family circumstances or income. 

Working in partnership  

Gnoll Primary School is one of the first schools in Wales to work with Cost of the School Day team to deliver a 
Poverty Proofing© approach to its school community. Initial meetings with the school’s senior leadership team 
demonstrated the school’s commitment to tackling the effects of poverty in partnership with the Cost of the 
School Day team. 

The school has previously worked in partnership with a range of local and national support organisations and 
initiatives, inviting the wider community into the heart of the school and providing numerous learning 
opportunities for parents, carers and extended family members of pupils in attendance. 
 
Every staff member the team has spoken to has been open and inviting of the process and shared many creative 
and innovative ideas to reduce the costs associated with the school day. They are open to trying different 
approaches and identifying alternative solutions to ensure all pupils at Gnoll Primary have equal opportunity to 
participate in activities throughout their time at school.  
 
The school will continue to receive ongoing support, guidance and training from Cost of the School Day 
practitioners. Good practice highlighted within this report will be shared at both a local authority and regional 
level to ensure schools across Wales can learn from approaches used by staff, governors and the wider 
community at Gnoll Primary School.  
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Introduction  

Families living on low incomes often struggle with the cost of the school day and this can affect how children 
experience education. By building on the success of the Cost of the School Day project in Scotland and Children 
North East’s “Poverty Proofing© the School Day” programme, CPAG’s UK Cost of the School Day project supports 
schools and local authorities to reduce and remove financial barriers to learning and poverty-related stigma, 
ensuring every child can make the most of their school days.” 

This report and action plan summarises the barriers we have identified by speaking to pupils, parents and staff, 
and also highlights where things are working well. You can read the full findings by thematic area from page 9. We 
have given each of the thematic areas a ranking to help the school identify the priority areas. When deciding upon 
the ranking number allocated to each area, we have taken in to account four key factors:  

 the number of themes to explore identified in each area 

 the severity/importance of each individual action within one area 

 the number of pupils/families an issue is affecting 

 the urgency in which actions need to be addressed. 

 

This is not a grading system. Each individual school also works within its own local and regional context, and 
typically has additional factors to consider such as ethnicity, rurality, and school composition. It is important to 
stress that all of the actions identified in this report are important and should be carefully considered by the 
school. Those that have been labelled ‘low priority’ are important recommendations which should not be 
disregarded. The ranking system is a guide – it offers an indication as to where it may be best for the school to 
start when prioritising their actions. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

1 High Priority 

2 Medium Priority 

3 Low Priority 
Area Priority 

Additional Opportunities  2 

Bullying 3 

Celebrations 2 

Charity, Fundraising and Community 2 

Curriculum and Ability Groups N/A 

Food 3 

Home Learning and Resources 3 

Leadership and Governance 3 

Rewards, Behaviour and Attendance 2 

Pupil Support 3 

Support to Parents and Families 2 

Uniform 2 
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How was the project carried out? 

Children and young people’s experiences 

The Cost of the School Day project team conducted interviews and focus groups with pupils across every year 
group from Year 1 to Year 6.  

We explored what poverty is and how poverty might affect education. We looked at where there were school 
costs and if these costs impact on children’s ability to take part in school activities. The pupils also reflected on 
what the school was already doing to help and developed ideas on what more could be done to ensure all pupils, 
regardless of income, were able to participate in all parts of the school day. We considered the school day from 
start to finish, unpicking all policies and practices within the school. See findings below for more detailed analysis 
of the pupils’ responses.  

Parents’ experiences 

All parents were given a short questionnaire to complete anonymously online - exploring whether school costs are 
causing problems for families and children and whether there is anything that can be done to help. There were a 
number of responses to the parent questionnaires (30) which provide valuable insights and input. We also asked 
questions to better understand how families experience poverty and how well the school is able to support them. 
We looked for examples of what was working and potential areas for improvements.  

Staff Experiences 

All staff were invited to share their views and experiences of the school online; exploring the key issues across the 
school day and developing a clearer understanding of what the school was already doing to address cost barriers. 
We also interviewed key members of staff including members of SLT, office and pastoral staff. 

Governor Experiences 

Governors were also invited to share online their views of the impact of the cost of the school day, their 
awareness around the support available and their awareness of the Pupil Development Grant (PDG) spend. 
Unfortunately, no governors responded to the survey but three parent governors took part in a one-to-one 
interview about their multiple roles as parents, governors, and in some cases PTA members.  
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Findings and Action Plan 

The following pages describe the full findings following our audit of the school day and recommended actions to 
take. 

How to read the findings 

We have highlighted things that the school is doing well and should be continued as well as areas to explore. All of 
the points raised in the action plan are practical steps that the school can take to reduce the unintentional stigma 
and discrimination that pupils and families from poorer backgrounds may inadvertently face. Some of the actions 
can be taken with immediate effect with little or no impact on time and resources. Some will require further 
investigation and thought about the best way to implement them.  

Everyone gave their views anonymously. The findings represent a summary of what people told us. The table 
below shows the vocabulary that we use throughout the action plan to indicate the percentage of pupils to whom 
we spoke who shared the same views and opinions. This is a guide to show how frequently the same issue was 
raised and present approximately the scale of an issue. Every pupil was asked a selection of questions, although 
we did not discuss all areas with every pupil. The percentages below therefore refer to the percentage of the 
number of pupils asked about a particular topic, not a percentage of all of the pupils in the school. 

While this table is intended to approximate the scale of each issue, the views of every single pupil are important. 
Areas to explore that were raised by smaller number of pupils should absolutely not be disregarded – they are still 
areas to explore that are having an impact on pupils at the school. 

Word Frequency 

Most, the majority, a significant number, in the main, all, frequently, often, a large number, 75-100% 

Many, a number, a lot of, numerous, quite a few, generally, regularly, 50-75% 

Some, several, sometimes, 25-50% 

A few, Occasionally, a small number, on occasion, 0-25% 
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Additional opportunities  

We explored the curriculum and discussed with pupils all of the opportunities available at their school. We sought to understand how the school ensures that there is 
equality of opportunity for all pupils to take part in a wide, rich set of experiences which provides them with the cultural capital they need to succeed in life. We 
sought to understand if all pupils benefit from these experiences and if there are any barriers for children from low-income households.   

What works well 

Educational trips are inclusive and subsidised for all pupils: Many parents said that overall costs for additional opportunities were reasonable: “The school subsidises 

costs of trips that take place which I think is fantastic.” (Parent); “Costs at The Gnoll in my view are kept very minimal. I would be happy to contribute more money if 

allowed children to access different activities” (Parent). The school asks parents to contribute a voluntary amount towards excursions relating to topic work: "Parents 

will be asked to make a voluntary contribution towards the cost of these trips, as they would not be able to take place without parental support." (School website). The 

trips are also organised to accommodate the needs of all learners: “They give opportunities for trips etc. for the children in the Rainbow Rooms as well as mainstream” 

(Parent). Foundation Phase pupils didn’t recall trips and some younger KS2 pupils found it difficult to remember: “No trips lately”; “We want COVID gone” (KS2 pupils); 

but older pupils talked enthusiastically about their school trips: “we had a trip and we saw reindeers. In Margam park”; "Year 4, two years ago, we went to West 

Midlands we did some farming stuff and we looked after lambs"; "We went to a rugby stadium"; "In Year three we went to the National Waterfront Museum in 

Swansea"; "We went to Plantasia in Year 3"; "Most of them are free because you don’t have to pay to get a good education. They prepare you for when you’re older" 

(KS2 pupils); “Our last proper trip was going to see Santa in the caves… oh and Morrisons” (KS2 pupil from the Rainbow Rooms). 

Good communication about support available for trips: Some parents also explained that the school always makes families aware of support available if they are 

struggling with the cost, “Trips are infrequent but support financially is offered, funds are generally requested on a voluntary basis” (Parent); “Subsidised trip costs are 

all I'm aware of, however they also make parents aware that there is help if it's needed” (Parent); “There are occasional requests to cover costs for activities although 

communications from school advise to contact directly where this may be an issue for affordability” (Parent); "Overall I think the school asks for very little financially 

from parents” (Parent).  

Manor Adventure Residential for Year 6 was organised after canvassing parents when the group were still in year 5: This has given parents plenty of notice to budget 

and plan; there is also a flexible payment plan and parents can choose regular payments or ad hoc instalments. This shows excellent poverty-aware practice: “Last 

year when this class were in Year 5, I met with the parents. They could have had half a week for a lot less money or a full week. So, I put a survey out and I said we’d go 

on majority and the majority wanted the full week at £370. The price could have fluctuated because of numbers but Mr. Harris said he’d pay for the bus so the price was 

fixed then. I set up ParentPay last year then. I set up payment plan for some and others said ‘no I’ll chip away at it’ as and when. They will have had 10-11 months to 

pay.” (Staff member); “We do support children to go on residential trips. [This year] it is quite expensive, so we support with that” (Staff member); “The Year Six 

teachers will usually have a meeting for the Year Five [parents], a year in advance really, they will meet with parents, discuss what they are going to do, what it includes. 
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Manor Adventure, where we’re going this year, hand out a list of equipment and clothing they may need. We get a price for the bus, work out the costings [altogether]” 

(Staff member). Pupils were also aware that the trip could be paid for in instalments, which they liked, "They pay on ParentPay. It’s like an app. You click on to your 

child and my Mum would click on that and click Manor Trip and choose how much money to give"; "You don’t have to pay it all at once. What I like is that you can pay a 

bit at a time"; “You pay online and sometimes you pay in small amounts, like twenty pounds a time or something like that.” (KS2 pupils). Parents praised general good 

practice around trip costs and payment options when responding to questions about trips in the survey: “If they’re asking for trip money that's in advance” (Parent); 

“There’s usually an option to pay in instalments for trips” (Parent). Children in receipt of Free School Meals (FSM) are also supported further: “We allocate funding [for 

the residential] for the children who would require [additional financial support]” (Staff member); “We have also set up on ParentPay an instalment basis for trips where 

parents can pay for trips over a set period of time, this makes paying for more expensive trips easier for parents to pay for. Our FSM pupils also have help towards trips 

from the PDG.” (Staff member). 

Extra-curricular clubs: Despite extra-curricular clubs not running during our time at Gnoll Primary, pupils told us about the range of clubs that were on offer before 

Covid and said they’d enjoyed these opportunities: “We used to do reading club”; "We used to do football club"…."That was a very long time ago"; “Your parents fill in a 

form and they email” (KS2 pupils). There is an appetite amongst staff members to re-establish and develop after-school clubs to benefit the whole school and the 

wider community: “I’ve got ideas how to get into the Neath community a bit more. What can we offer our children and families? Whether it’s here or in another 

building, something for these children after school” (Staff member); “If the children could do youth clubs, they’ve died a death [in Neath], if we had things like that, they 

wouldn’t have time to get caught up in horrible stuff” (Staff Member); “I want to get a rugby club here. We had lots going on every night, trying to make sure there was a 

balance” (Staff member); “Hopefully in the new year we can start back with [after-school clubs] again” (Staff member); “We do value [after-school clubs] we see the 

value in it and giving them the opportunities, some of our families the children won’t. Some of our boys and girls are very talented footballers and rugby players but the 

parents can’t take them on a Sunday afternoon. We’ve got to try and give them something here” (Staff member). 

The school has just started (in January 2022) a new initiative bringing a local football academy in to provide additional opportunities for the pupils: Football Goalgetters, 

a football school based in Port Talbot, are providing a bespoke coaching/mentoring scheme at no cost to pupils; initially for Year 6 to help encourage confidence and 

enthusiasm for sport: “We’ve shared our Thrive approach with them. The first session went really well and really helped pupils who very rarely engage in sport. There 

was one boy who is very timid and they got him prepared to train his peers in the afternoon. So, it’s about teaching them football skills, coaching, social skills and 

fairness.” (Staff member). 
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Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Although there is a lot of good practice 

around the planning of the Year 6 

residential and other school trips, some 

pupils still miss out on these 

opportunities because of cost and may 

feel left out or unintentionally be made 

to stand out: 

“We have to pay over £370” 

“I’m not going” 

“The people who ain’t going will go to a 
different class and stay there a whole 
week.” 

"If you don’t have the money, some 
people in this class are not going to 
Manor so they’ll be put in the other 
class, the year 5 class."  

"Manor is expensive because we’re 
sleeping there"  

(Year 6 pupils) 

Monitor attendance on residential visits and other trips to 
determine to what extent cost may be a barrier and what 
additional support could be made available to ensure no child 
misses out. 

Some schools have organised alternative activities so that all 
pupils are included such as free pupil sleepovers at the school or 
local community centre making a ‘residential’ experience 
available to all pupils. Other schools moved their residential trips 
from the week to the weekend, also reducing the overall cost for 
families. 
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“They [those who can’t go on the 

residential trip] would join our Year 5 

class. Because we work as a phase so we 

do the same topics and work so they 

would just integrate in there.” (Staff 

member) 

“Very expensive for single parents” 
(Parent) 

“we go on a residential and it is 
expensive and not all the children can 
come on that trip... Some of our year 6 
parents just said ‘we can’t afford it’.” 
(Staff member) 

“The only thing I would say is obviously 
year 6 residential. No other year group 
go on a residential or trips that aren’t 
educational. That’s the only thing I 
would say. It’s the only time we ask for a 
substantial amount of money” (Staff 
member) 

Talking about another school trip, one 
group said: “Some children had to stay 
behind”; 

“They said if parents didn’t pay, they’re 
afraid they can’t come; so they go into 
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another classroom and stay there until 

the others arrive” 

(KS2 pupils) 

“[Families may find trips difficult to 
afford,] however, these are partially 
funded by our school for some families” 
(Staff member) 

B.  There was some confusion among 

pupils around the need for, or the 

amount of spending money they were 

allowed to have for the residential trip: 

“We’re going to Manor next year, our 

teacher said we can take money to buy 

presents and snacks in the vending 

machine” 

“I dunno, we haven’t talked about that 

[limit to spending money]” 

“It was a £30 limit, no £20 limit, only for 

Manor because the teachers are scared 

of you taking loads of money” 

“I think you keep it in your bag, the 

teacher might get mixed up, someone 

Staff members said that there was nothing to spend money on 

during the residential trip as all the food and activities were 

included in the total cost: “No, they don’t need spending money 

at all. They don’t need to purchase any specialised equipment. 

That’s all provided. Wellies, waterproofs everything we take part 

in is all equipped by them. The only thing we ask them to bring is 

lots of play clothes essentially so I said to my parents ‘don’t go 

throwing any clothes away: old hoodies and t-shirts and things’ 

because it’s ideal for that week.” (Staff member) 

Ensure everyone (pupils and families) is clear about the fact that 
this is an all-inclusive trip. There are some vending machines on 
site so spending money should be limited to small change only. 
Consider setting a maximum limit, such as £5 so that that all 
pupils have the same amount. 
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could lie and say they had more money, 

like £10 instead of £5” 

(Year 6 pupils) 

C.  Pupils are allowed to take spending 
money with them on trips and some 
spoke about differing amounts: 

“[pupil’s name] brought money and 
brought a present. I brought bread for 
my Mum because she likes the bread 
there.” 

“No, we’ve never been asked to bring 
£30 but If we were going to Folly Farm, 
we’d probably take £30 because when I 
went there [with my family] I bought a 
lion for £25.” 

(KS2 pupils) 

Consider the necessity of spending money on non-residential 
trips.  

Set a limit on spending money and be explicit about this cost 
when initially informing parents of the trip details. Some schools 
have included the spending money in the overall cost so families 
aren’t faced with any hidden costs and so that all students have 
the same amount of spending money which can be distributed 
by teachers at the beginning of the visit. 
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D.  Much of the extra-curricular sporting 

activity has been severely disrupted by 

COVID. However, it’s worth noting that 

pre-COVID some of these activities 

could potentially highlight financial 

differences in families such as if unique 

kit is required to be purchased or if 

transport to venues other than the 

school is not subsidised: 

"The school participates, whenever 

possible, in organised competitions in 

the local area for rugby, netball, 

football, swimming, rounders and 

athletics. If for any reason your child is 

unable to take part in a sporting activity, 

we do ask you to inform the 

Headteacher in writing.” [School 

Prospectus] 

“We are involved with The Ospreys and 

Swansea City Community Trust and also 

participate in cluster sporting events 

against other local primary school in the 

Neath town and Valley.” [School 

Prospectus] 

When plans are made to be involved in sporting tournaments 
and multi-school activities, consider monitoring pupil attendance 
to ascertain if family income is a barrier to participation and 
what support could be put in place to make participation as 
inclusive as possible. 

 

E.  The school community is without a 
comprehensive after-school club 

This is for feedback purposes as we understand the Covid 
restrictions have placed a strain on this provision. However, we 
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offering. Some parents, especially 
working parents, said they missed the 
pre-Covid after-school club provision: 

“It’s hard this year as school doesn’t run 

after school club so to send my child to 

wrap around PALS after school even if 

it’s for half an hour before I’m able to 

pick her up it costs me £10 a day! Why 

school can’t run after school club if they 

can run breakfast club?” (Parent) 

“We’re doing a couple [of afterschool 

clubs] but we haven’t kick-started that 

yet because we’ve been told not to, 

we’ve got one or two” (Staff Member) 

“Some parents were using afterschool 

clubs as childcare, even though the child 

didn’t want to be there, they’d say ‘I 

don’t want to be here’!” (Staff member) 

would recommend that the school consults with parents and 
pupils once restrictions allow, to learn about the kind of after-
school club provision they would like to see. 

F.  The school uses an external school 
photographer: 

“We had them last year” 

“When we were in year 3 it was just 

before summer”  

Consider if it is necessary to use an external school photographer 
or if the school could produce their own photographs. 
Alternatively, schedule the photography session as an optional 
extra for parents to attend with their children after school, 
rather than all children, including those who may not wish to 
purchase the photographs having their pictures taken during the 
day. There are some thought-provoking points raised in a blog 
on school photographs recently published by a member of the 
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(KS2 pupils) 

“Every child this year had a QR code and 

Mam and Dad could go on the Internet” 

(Staff member) 

Cost of the School Day team: Don’t say cheese? Rethinking 
school photograph day (sec-ed.co.uk) 

 

G. “When the weather’s good every week 
on a Wednesday we’d do cooking; We 
all go to Morrison’s and they learn to 
add money, calculate change, we walk 
back through the gardens. We’ll start 
again after Christmas…. Some parents 
give £1 donation a week for it but the 
rest I make up out of my own pocket” 
(Staff member, Rainbow Rooms) 

Although this is not being raised as an issue by the staff member 
per se it is important to monitor when staff are dipping into their 
own pockets to subsidise education activities. There are times 
when staff members may also be struggling financially and this 
practice therefore needs to be identified and addressed. 

 

 

  

https://www.sec-ed.co.uk/blog/dont-say-cheese-rethinking-school-photograph-day-child-poverty-disadvantage-families-pupil-premium/
https://www.sec-ed.co.uk/blog/dont-say-cheese-rethinking-school-photograph-day-child-poverty-disadvantage-families-pupil-premium/
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Bullying 

We explored pupils’ understanding of bullying as well as whether or not bullying as a result of poverty takes place within the school. We also discussed from a pupil 
perspective how quickly, consistently and effectively the school addresses bullying if it does occur.  

What works well 

Definition of bullying: Most older pupils had a clear understanding of what constitutes as bullying and how it is defined at Gnoll; "Bullying is when people being mean 
to you and they won’t stop when you tell them to. And there’s also a different bullying, cyber bullying, which is bullying online. Which happens to a lot of people" (KS2 
pupil) "Bullying means when you’re getting hurt all the time" (KS2 pupil); “Bullying is when someone hurts your feelings. Like constantly” (KS2 pupil); “Bullying means 
when you keep getting bullied constantly. If it happens once it’s not bullying because you’re not being punched and kicked. It’s not all the time” (KS2 pupil)  

Pupil understanding of support: Most older pupils showed clear understanding of what they could do if they were bullied, or how to access support if they needed to 
calm down; "Normally when I was bullied I went to her room, I played a game…we were up in Miss Shackle’s room and colouring and playing activities all together" (KS2 
pupil); "[If I was bullied] I would probably tell Miss Shackle. She is the person who helps loads of people with being calm and talking about their feelings. I go to her every 
Friday. I sometimes get angry and she helps me sort it out" (KS2 pupil). The school provides a range of opportunities for pupils to develop their understanding on what 
bullying is, and to help build friendships and work on social skills; "In the mornings I work with FP, we have groups coming out, building self-esteem, friendship issues, 
getting them to socialize" (Staff member); “Basically we have this calm corner and [teachers] talk with us there. Before my friend was sad as we’d both had an argument 
and we went to the calm corner and we talked and then were friends again” (KS2 pupil); “Teachers actually talk to us a lot about bullying and they say before break 
‘Remember no bullying. Kind heart, kind words’” (KS2 pupil). Parents also praised the accessibility of strategies and support used at school; “The school has a great 
ethos in all aspects, low tolerance for bullying and a gentle approach to punishment that I feel helps massively” (Parent). 

Pupil understanding of bullying procedure: Pupils could confidently tell practitioners what they would do if they were being bullied, or experienced a classmate being 
bullied, and in doing so, spoke about how effectively the school manages bullying; “[If I saw my friend being bullied, I would] help them. Tell a teacher. They can take 
them to Mr Harris” (KS2 pupil); “[If] you hit them and if you’re little you get time out but with us you miss your break” (KS2 pupil); “They will tell their parents or they will 
tell the person that’s being a bully to stop that” (KS2 pupil); “Teachers tell them to miss their break” (KS2 pupil); “[Teachers] they talk a lot about bullying” (KS2 pupil); “[I 
would] tell the teacher and the teacher will sort it” (KS2 pupil); “Our teachers always tell us not to do that if we accidentally or on purpose hurt someone” (KS2 pupil); 
“We have a rule thing where it’s like respect, keep your hands to yourself, no swearing” (KS2 pupil). 

Positive relationships: Pupils from all parts of the school reported positive things about their relationships with their peers in school; “I think my favourite thing about 
school is seeing my friends” (KS2 pupil); "In our class we don’t have any bullies at all" (KS2 pupil); "I don’t know anyone who’s a bully in this school" (KS2 pupil); “There’s 
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nice friends in school” (FP pupil); “I have a friend, he’s very helpful, yesterday I needed a pen and he found one for me” (KS2 pupil). “I got [Dojo points] because [pupil 
name] was a bit upset, so Miss let me take [him] to the corner to have a chat and calm him, he came back and he was much better” (KS2 pupil). 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Staff perceived there to be a 
difference in how the school and 
parents define bullying. 

“There is no bullying here, that’s 
something we work really hard on, the 
way we work. But the slightest thing, 
‘my child is being bullied’. No, they’re 
not being bullied, they may have had a 
disagreement. Children will fall out 
with one another. It’s also the fact 
they’ve now got to share with other 
children and they’re not used to that 
[anymore]” (Staff member)    

Consider reviewing and re-familiarising staff and parents with 
the Gnoll Primary Anti-Bullying Policy, which clearly defines 
bullying and the steps that will be taken in the event of any 
bullying taking place. Ensure parents are provided the 
opportunity to contribute to the Anti-Bullying Policy, if they 
wish to do so. 

 

B. A few pupils had the perception that 

telling an adult about bullying could 

make the bullying worse for them. A 

few pupils felt sympathetic to the 

pupil who was bullying 

"Maybe it would make it worse 

because you would get them in 

Be clear with pupils what their correct response should be if 
they see incidents of bullying. Explore alternative ways for 
pupils to report incidences of bullying. These can include having 
a range of nominated adults, online reporting (via parents) and 
using peers as anti-bullying ambassadors. By having a range of 
ways to report it would be expected that more incidents would 
be shared with the school. 

 



UK Cost of the School Day Report and Action Plan 22 

trouble. But if you kept doing that, 

they might get tired [of bullying]" (KS2 

pupil)  

"The bully I used to know, I told a 

teacher and the teacher sorted it out 

and told her parents. I felt a bit sad for 

them because they got told off and 

they got grounded. I felt sorry for them 

that’s why I don’t tell much" (KS2 

pupil)    

 

C.  A small number of pupils believed 

those pupils with less money at home 

could be targeted and bullied.  

"I would be able to tell [if someone 
didn't have money at home], ‘cause he 
would be very sad a lot, or they would 
be bullied a lot. Lots of people in the 
school a bit, [they] like to be bullies" 
(KS2 pupil) 

Continue to reiterate to pupils that bullying of any kind will not 
be tolerated at Gnoll Primary. Consider updating the Anti-
Bullying Policy to include reference to socio-economic bullying. 
It may also be an issue to consider when implementing the 
Health and Wellbeing area of the new Curriculum for Wales 

 

D. A handful of pupils would not speak to 
an adult in school if they were worried 
about bullying. 

“I wouldn’t feel that comfortable 

because I’m a bit shy” (KS2 pupil) 

Explore alternative ways for pupils to report incidences of 
bullying. These can include having a range of nominated adults, 
online reporting (via parents) and using peers as anti-bullying 
ambassadors. By having a range of ways to report it would be 
expected that more incidents would be shared with the school. 
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“Actually no, I’d only tell my parents” 

(KS2 pupil) 

E. A few pupils had the perception that 
bullying took place at Gnoll Primary 

“There’s some bullying because, well I 

used to have a bully” (KS2 pupil) 

“Yes, there are bullies; [pupil name] 

and [pupil name]" (KS2 pupil) 

“There is a girl and she bullies us [but 

this was] ages ago (KS2 pupil) 

“[pupil name] is making [pupil name]  

bully us” (KS2 pupil) 

“Bullying has a big impact on someone 

in this school” (KS2 pupil) 

“Bullying in this school is rude words, 

kicking, making fun, name calling. My 

friend’s been called fat by someone 

and I’ve been bullied before and I think 

most of us here have been bullied but 

It's always been sorted” (KS2 pupil) 

Consider canvassing pupils on their perceptions of bullying; 
could this be a project the school council could lead on to 
identify pupil solutions? 
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Celebrations 

We explored how occasions such as holidays, the end of the school year and Christmas are celebrated in school. We also looked at how key events within the school 
calendar are marked, exploring whether there are any barriers for poorer pupils.  

What works well 

Year 6 Leavers' celebrations are inclusive and pupil led: Year 6 pupils talked enthusiastically about the celebration planning for their final year at Gnoll Primary: "At the 

end of the year, you have a Leavers’ concert, party and they stay after school, and all get together with all the teachers to say goodbye"; "Last year because they didn’t 

have a chance to go to Manor some people were really upset so they took them to the beach, and they had their bathers on in the water and stuff"; "[This year] We’re 

going to have a party" (Year 6 pupils).  Leavers’ celebrations are organised with the support of the PTA: “We have a very generous PTA, which help us out a lot actually. 

Last year we were able to do our Leavers’ awards, kind of like an assembly. We give trophies to the pupils, make an iMovie of their memories of the year. They have a 

Leavers’ book and the PTA got them a little pot, almost like a plant pot, that had bits and bobs in there; sweets and things, they had a picture frame with all their names 

2020 and we signed them, we signed their t-shirts, we went to the beach for the day.” (Staff member) “Last year we got a DJ for them and they got to shoot the 

basket. We spent two hours with them. They had a whale of a time.” (Staff member). Pupils said that celebration activities planned for Year 6 were free of charge: 

"The PTA organises some stuff like last year there was this thing you could spin around and nearly fall off."; "I think the school and PTA came together and paid"; "Cos it’s 

a leavers they don’t expect you to pay." (Year 6 pupils). Practitioners learnt that it is the pupils who decide how the transition to secondary school is celebrated and 

the activities or venues they would like to experience: “We are very much pupil led and that was their cohort’s interest and what they wanted to do and we’ll have a 

conversation with this year 6 to see what they want to do. A lot comes out of our personal pockets as well to be honest with you.” (Staff member); "I like watching 

musicals so my hope is we will have songs and do a nice musical together"; "Maybe like on the last few weeks to go we can go on phones or go outside and do stuff we 

love to do"; "[I’d like to] make a video, at the end of Y6 to show how much we’ve changed, to see if interests have changed."  (Year 6 pupils). The school also provides 

subsidised hoodies to pupils transitioning: “In Year 6 we have the leavers hoodies and the PTA have kindly said they’ll pay half for us and we’ve asked the parents to pay 

half of that. And obviously we don’t want anyone left out of that and I’m sure we will cover that. We wouldn’t let anyone go without, but that would come from school 

pocket.” (Staff member); “We paid for the hoodies the last few years but this year the parents asked if they could have it sooner in the year so they can wear it to 

school. So, they’ve been paying a little towards that” (Staff member); “Our Year 6 pupils putting on their new Leavers Hoodies last Friday afternoon. They were so 

pleased and proud of them. The school and our wonderful PTA paid for them. Least we could do to give these children a wonderful last week at school” (Gnoll Primary 

Twitter, Summer 2020).  
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There are some great ideas for celebrating birthdays that are inclusive and do not highlight financial differences: Pupils in all age groups described innovative and cost 

free ideas to help them celebrate their birthdays: "We sing songs"; "We make cards"; "We put a badge on" (FP pupils);"In the afternoons we sing happy birthday to 

them; and we dance"; "At the end of the day we put disco lights in the class"; "In year 2 we made cards and when it was someone’s birthday, they picked out a card. 

They wouldn’t know who it was from. They’d pick it out and it would be from?" (KS2 pupils);"Before we left, we watched Cars as a late [birthday] present for [pupil's 

name].” (Year 6 pupils post on Gnoll Primary website 18/10/21). 

The school provides resources to ensure that all children can participate and enjoy celebrations: For example, pupils talked of their classroom activities for Halloween: 

“We was making Halloween cards”; “We did two pumpkins...As a whole class.... We putted it outside. But it melted!”; “We made a corner for Halloween and put 

decorations up” (FP pupils); The best part of today, was when we had our Halloween party. During that time, we had sweets, computers, and the most important part 

was when Ms Blackman brought her Wii, and we all shared and had a go at her rock music games.” (Year 6 pupils, website post for Oct 2021); “We always have a film 

for celebrations. Like for Halloween we watched Monster House and Hotel Transylvania and for Christmas we’ll watch Christmas films. I think we’re watching one this 

afternoon” (KS2 pupil from the Rainbow Rooms). Christmas-related class activities were similarly inclusive: “But now we are going to dress up. It’s like a Christmas 

corner and we can dress up.” (FP pupil); “We made lots of decorations and colouring, paperchains” (KS2 pupil); “We don’t really do much on Christmas, we decorate the 

Christmas tree and make homemade baubles (KS2 pupil); “When I was in the infants they said ‘Santa’s been!’ but ... Mr Harris put presents in front of the class doors. 

Santa’s been but it’s Mr Harris!” (KS2 pupil); “This morning we did a mosaic of a snowman!” (KS2 pupil from the Rainbow Rooms); At “We have an elf on the shelf. He 

was on the tree in tissue this morning. Then as the day went on he moved down the tree!” (KS2 pupil from the Rainbow Rooms); At Easter pupils said that they did 

crafts and made cards: “In our classroom we did like decorations and made cards and with Easter bunny stickers all around the corners”; “[pupils’ name] and [pupil’s 

name] were making rabbits on the front but instead of that I did all like different colour eggs and flowers and decorations. I think we were supposed to write inside 

Happy Easter!”; “I think we wrote Happy Easter and put stickers inside the cards”; “We went outside of school and did an Easter hunt”; “We did a lucky dip as well and 

my favourite is a Cream Egg!” (KS2 pupils). On St David’s Day pupils described lots of fun in-school activities: “We made St David’s cards”; “We made St David’s Day 

food and we ate it which was amazing”; “We made Welsh cakes”; “You could choose what you put in the Welsh cakes”; “I put chocolate in them, they were actually 

really nice”; “Miss brought stuff in and she brought her Mam in to help make them!” (KS2 pupils). 

Leavers’ celebrations and Christmas concerts were posted online so that parents did not miss out because of Covid restrictions. This is great poverty-aware practice and 

ensures that all parents regardless of shift patterns, caring commitments or other family circumstances can be part of their children’s celebration performances: “This 

year we are planning on having a leavers concert and celebration party. As we are unable to have parents attending, we will try and have a live feed so that you can be 

part of the celebrations here at school.” (21/6/2021 Newsletter); “[We’re doing] a Christmas show and Miss is recording us” (KS2 pupil); “We’re singing four songs for 

the Christmas show. And we’re sending Mams and Dads the link to the video” (KS2 pupil from the Rainbow Rooms); “This year as we have not been able to host our 

annual Christmas Concerts, the staff and more importantly the children have created a virtual Christmas Show” (School Website, Christmas 2020). 
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 Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Pupils explained that when they return 

to school after holidays staff often ask 

them to share with the class where 

they have been and what they have 

done. This highlights financial 

differences between families.  

"What we do is, we’d come to front and 

tell and say what we’ve done."  

"We have a lots of questions asked." 

(KS2 pupils) 

As a staff team compose a set of questions which can be used as 
part of whole class discussions but which do not highlight 
financial inequalities between children and families. Instead of 
asking ‘What did you do during the holidays?’ teachers could ask 
‘Who did you spend time with?’ Staff should also consider the 
approach they use when asking questions about home. Could 
these discussions take place on a one-to-one basis between 
pupils and staff rather than with the whole class?  

  

 

 

B.  Pupils said that their teachers asked 
them about what presents they had 
received for their birthday and what 
they were doing to celebrate: 

"The teacher asks what presents did 

you have and ask you to tell everyone 

what you’re planning to do"  

"Yes, they wouldn’t press you. [Pupil's 

name] is shy and it was her birthday 

and miss said you don’t have to come 

up to the front and say anything. So, we 

As above ensure that there is a standard set of questions that 

does not highlight any financial differences between pupils. Also 

build on some excellent poverty-aware practice around birthday 

celebrations that is already happening at Gnoll Primary. 
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didn’t ask her any questions because 

we knew she didn’t want to." 

"Like what do you get and you’ve got to 

tell them about what you’ve got. And 

they ask lots of different questions 

about what you did for your birthday 

and if you went anywhere." 

(KS2 pupils) 

C.  Pupils are currently allowed to hand 
out Christmas cards to their peers in 
school. Pupils discussed that often not 
everyone in the class send or receive 
cards and this can make some pupils 
feel left out or excluded.  

"Cos it’s unfair so it’s best to bring 

everyone a card in."  

"Sometimes people can bring in cards 

for people too; we give them out in 

class" 

"Not everybody does that, some people 

do but not everybody" 

(KS2 pupils) 

Agree on a consistent approach to distributing Christmas cards in 
school that does not involve children handing them out in front 
of the whole class.  
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D.  Some pupils bring in gifts for staff at 
the end of the year and at Christmas. 
This can highlight financial differences 
and children might feel under pressure 
to bring in gifts for their teachers: 

“I give one every year.” 

“I use my own money to get things for 

the teachers. 

“[Pupil’s name] does it a lot. Even when 

it’s not Christmas.” 

“I’ve got great teachers but I don’t need 

to buy them anything” 

“When a teacher leaves, we can buy 

them a present, normally other 

students do together” 

(KS2 pupils) 

Consider other ways that children can show their appreciation to 
their teacher rather than bringing in gifts. Families could be 
asked to make a donation to the foodbank rather than bring in a 
gift for their teacher with donations collected in a central area in 
school so that pupils cannot identify who brings in donations. 
Alternatively, all pupils could be provided with time and 
resources to make their teacher a card or write a letter of 
appreciation. 

 

E.  Pupils can wear a festive jumper to 

school on Christmas jumper day. Some 

children might feel left out if they 

didn’t have one: 

Consider adopting a recycling scheme for Christmas Jumpers so 
that families can access them at no cost. Some schools have 
chosen to create their own crafty Christmas wear such as 
decorating hats with resources provided by school or using old t-
shirts and decorating them in class with Christmas themes. 
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“Mami’s getting me one today or 

before school tomorrow” 

"Maybe a bit upset because everyone’s 
wearing their Christmas jumper and 
you’d be the odd one out. My friend in 
Year 3 forgot and she got really upset 
so they rung her mum and she brought 
one down for her." 

"Not everyone [wears a Christmas 
jumper], maybe some people can’t 
afford one. Or like they have an old 
one" 

"Not everyone [wears one] I think there 
were a few in their uniform." 

“Some people don’t celebrate 
Christmas at all.” 

(KS2 pupils) 

F. Christmas cards are made by each 

class, which are then sold to families to 

raise money for the school. Pupils are 

able to tell who has not bought them 

because of the way they are handed 

out: 

“We make Christmas cards every year”  

Ensure that children are not asked to hand over money in front 
of their classmates and that the cards are similarly not handed 
out in front of peers so as to avoid highlighting financial 
differences between families. Could the cards be sold in the local 
community instead such as local shops/churches/community 
venues as this would help remove pressure from school families 
at this expensive time of year? 
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“We drawed cards and you put them to 
this company and they turn into a card 
and parents buy” 

“We find out who’s won the 
competition and someone who’s in 
charge says who the winner is. They’re 
like a judge” 

“So, we all have a piece of paper and 
we have to draw Christmas stuff on it. 
And whoever has the best one is going 
up. But we never know” 

“We made Christmas cards with paint 
and used our fingers to make Christmas 
trees”  

“You can put them on lots of things like 
mugs and jumpers, wrapping paper.” 

“There was a little envelope and they 
had to put money in there and then we 
bring it back to school.” 

“The teacher hands them out in the 

little envelopes or bags or something. 

They look a bit like party bags.” 
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“If you can’t afford them you don’t 

have to buy them.” 

“If you have the money, you can buy 

them but you don’t have to” 

 (KS2 pupils) 

G. On World Book Day some pupils said 

there had been a book fair at school 

and that they had also received book 

tokens. Staff clarified that the book fair 

was no longer hosted at the school:  

“[W]e bought books” 

“We brought money to school which 

our parents gave us, thanks parents!” 

“The teacher gave us a paper which 

maybe you can have a free book 

thing...But you could also bring in 

money and buy more books” 

“It was after school.” 

“We went home first then came back to 

school” 

Book fairs and prominently displayed stalls can highlight financial 
differences between families. Consider alternatives to encourage 
and inspire a love of books in children.  

Some schools have set up book exchanges and swap shops that 
celebrate World Book Day and encourage a love of reading, 
whilst also being inclusive and free. All pupils are able to take 
part regardless of whether or not they have brought books in.   

Some schools have also explored cheaper alternatives to the 
book fair and have bought packs of inexpensive books in bulk 
and sold them at a reduced rate to families. 
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(KS2 pupils) 

“We used to do the stalls but we 

stopped them. We started giving out 

discount tokens to W.H. Smith's. We 

had a parent who worked there” (Staff 

member) 

 

Charity, Fundraising and Community  

We explored how the school provides opportunities for pupils to engage with society and make a positive contribution to their wider community. We also looked 
specifically at fundraising activities and if there are any barriers for pupils engaging in these opportunities. 

What works well 

Parents said that charity and fundraising events at Gnoll Primary are low key and inclusive: Parents responding to the survey said the school kept fundraising to a 

minimum: "I do not believe the money I am asked to give is unreasonable" (Parent); “My understanding is that the school seek to fund initiatives where possible in order 

to avoid excluding those who may be unable to afford them” (Parent); “The events at the school feel like a reasonable cost when requested” (Parent); The school shows 

good poverty-aware practice in that it makes clear that contributions to charity days are voluntary: “The school don't ask for large amounts of money and any days like 

children in need - the cost is minimal and is voluntary” (Parent); “The school only ask for donations for school trips and charity events. Personally, I think they do a very 

good job at providing a variety of learning opportunities for everyone on a limited budget” (Parent). 

The school has strong community links and has built successful partnerships with local businesses via its active PTA:  Gnoll Primary benefits from a notably dynamic PTA 

that has established excellent links with community partners that help fund opportunities and resources for pupils: “Every PTA event is made possible with a lot of 

assistance and donations, so we really must thank...Wilko's, Jenkins Bakery, Mr Creamy's Mate ice-cream van @Garethcaroline, Fun Hire Wales Ltd – a big thank you to 

Education Staffing Partnership who paid for half of the hire cost for us! (PTA Facebook Page); “[The] Rugby club has donated £400 and we’ve brainstormed things we 

need: trampolines, space hoppers, giant four in a row” (Staff member, Rainbow Rooms); PE Kit partnership: “we have recently received our new football jerseys 

sponsored by Education Staffing Partnership." (School Newsletter, September 2021); “A big thank you to the UKS2 staff who created a great send off for the year 6 

https://www.facebook.com/FunHireWalesLtd/?__cft__%5b0%5d=AZWoMsBUl8WSHmMo7DFO0p-KSfJc1DbuQY-Qz3lqlxsKjRkedbbQziPWmVmSHtKiCmuyz5dKZ4Lv2I0sPZq6Mi1UVHXvOZdk5hR1wkXXBo8OiP9whj-yD7Pd15Og5vjvlmLfef2pTX4wus_gSPxvmsDf&__tn__=kK-R
https://www.facebook.com/espartnershipWales/?__cft__%5b0%5d=AZWoMsBUl8WSHmMo7DFO0p-KSfJc1DbuQY-Qz3lqlxsKjRkedbbQziPWmVmSHtKiCmuyz5dKZ4Lv2I0sPZq6Mi1UVHXvOZdk5hR1wkXXBo8OiP9whj-yD7Pd15Og5vjvlmLfef2pTX4wus_gSPxvmsDf&__tn__=kK-R
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leavers concert. Also a huge thank you to our PTA who organised a great event for them to enjoy their last days in year 6!” (Gnoll Primary Twitter feed); “There is a 

strong PTA group that undertake various fundraising activities in order to subsidise or deliver various initiatives and activities” (Parent); “I don’t think we do contribute 

too much really, the PTA is amazing, they’re taking the kids to the panto and it’s £5 per family, in [another school] they’re asking £20 a ticket” (Parent). The school has 

also forged links in the past with elite local sport clubs, which provides additional opportunities to source further funding and resources: “We are involved with The 

Ospreys and Swansea City Community Trust” (School Prospectus, 2020-21); “We’ll do a football festival later on this year. We’ve got sponsors for the kit” (Staff 

member). 

There are good practice examples of using school resources to ensure inclusivity, as well as helping children learn the message and story behind the charities: 

Practitioners heard that across the school, pupils learnt about Remembrance Day and participated in crafts to produce their own poppies so that no child was left out 

if they didn’t buy a poppy or bring a poppy badge to school with them: "We made our own poppies out of paper and we painted silhouettes"; "We made them in 

school"; "And we did watercolours of poppies" (KS2 pupils); “We weared poppies”; “We painted them”; “We sticked it on our chest” (FP pupils) “we painted poppies and 

stuck them on us, so everyone had a poppy” (Staff member). 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Pre-Covid the pupils said that school 

discos were held to fundraise for the 

school. Pupils needed additional 

spending money for the discos: 

“In past years... they had Christmas 

and Halloween discos; you’re allowed 

to dress up” 

“We had to pay for stuff in there and 

we had to pay to go in”  

Consider if it is necessary for pupils to bring additional 
spending money to the disco or if a token system could be 
used where all children are given three tokens to get a drink 
and two snacks of their choice, rather than children carrying 
varying amounts of money on them during the disco. 
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“It was about £1.50 to go in” 

“We had a disco to raise funds for 

Children in Need” 

(KS2 pupils) 

B.  The school runs several non-uniform 
days to celebrate calendar events or 
raise money for charity or for the 
school. Pupils talked of how not all 
pupils are able to take part in this and 
how they would feel if they weren’t 
able to participate on dress up days:  

“We had pyjama day for Pudsey Day”  

“My mam buys a costume”; “In Miss 

Coleman’s class, [pupil’s name] forgot 

to wear clothes so they had costumes 

from the school [from the dress up]” 

“You had to wear everything red” [for 

Comic Relief] 

“I wear something like Welsh [St 

David’s Day]” 

Consider alternative fundraising activities to non-uniform day. 
When fundraising for charities could the focus be around 
raising awareness of charities and the issues that they tackle 
rather than raising money? The focus could be on campaigning 
rather than raising funds and then families and pupils could be 
directed to the relevant charities donation page if they wished, 
but this would prevent money from being collected in school.   

Alternative fundraising activities could include: bag packs, a 
stall selling items within the community, writing letters to local 
businesses. Pupils could also put on a small performance and 
ask for donations from the local community.  

Where costumes are needed, for example school 
performances, could the school build on its dressing up stock 
by setting up a recycling scheme for costumes, Christmas 
jumpers, super hero outfits and so on. 
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“World Book Day, you dress up as a 

character in a book” 

“Not everyone [dresses up], some 

people just wear joggers and t shirts” 

"[I’d feel] Angry, sad, embarrassed"  

“I would be upset because everyone 
else has and it's comfy" 

"I’d be embarrassed"  

"If I forgot to dress up, I’d be bit upset 
and feel a bit left out" 

"I’d feel left out and I’d feel bad 
because people would be asking me 
why haven’t you dressed up" 

"They might feel a little bit left out or 
they might feel a little bit upset" 

(KS2 pupils) 

C.  The school sells items on behalf of 
charities. Not all pupils are able to 
participate in these activities: 

When fundraising for charities could the focus be around 
raising awareness of charities and the issues that they tackle 
rather than raising money? The focus could be on campaigning 
rather than raising funds and then families and pupils could be 
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“In the office we’ve got poppies if you 
want to buy one there” (Staff 
member) 

“Sometimes they come down the 

people who work in the office [with 

the poppies to sell]” (KS2 pupil) 

“Usually when it’s Children in Need, 

when you stop by the office, they’re 

selling wristbands” (KS2 pupil) 

“We raised money for Children in 

Need because they’re homeless and 

people don’t have much money” (KS2 

pupil) 

directed to the relevant charities donation page if they wished, 
but this would prevent money from being collected in school.   

When fundraising consider how all pupils can be involved in 
the activities that are organised regardless of whether or not 
they have brought in money from home. For example, when 
selling poppies, donations could be collected and then all 
pupils provided with a poppy regardless of whether or not 
they have brought in money.  
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Curriculum and Ability Groups 

We explored ways in which the school ensures that all pupils have access to the full curriculum, children’s perspectives on learning in the classroom and any barriers 
to full participation.   

What works well 

Children talked openly and enthusiastically about subject groupings: There was no apparent stigma attached to class room groups; although pupils acknowledged that 

if they could choose, they would sit next to friends: "I think a lot of people, if they could, they would change groups to be with their friends. The only thing is when 

you’re working alone you get one with it" (KS2 pupil); "Sometimes we sit in groups. On the carpet we’re all together but we work in groups"; "Miss chooses where we 

have to sit, but we choose what chair we sit on" (FP pupils). KS2 pupils understood that being assigned to groups helped them focus in some subject areas “we have 

tables, Miss tells us where to sit for guided reading and sometimes for maths.”; "We switch around all the time"; "And on Mondays we do Mega Maths, we always move 

around and do different types of maths" ;"Sometimes we talk about going around different groups, I talk to my friends about how we go to different groups to learn 

different things, we have a bit of time and then we swap group" ; "Carousel, maths carousels, a bunch of mini little activities according to that subject"; "We all have 

assigned seats; we sit there because usually people mess around with friends" (KS2 pupils). 

School swimming lessons provided by the school are inclusive: Gnoll Primary pupils from year 3-6 enjoy their swimming lessons and said that they didn’t need to take 

any money with them and that everybody took part: "you had to do a test first and I’m already in the deeper pool. It was really fun, we did dives and went into the 

deeper end"; "I really like swimming"; "Well, we have to take a pair of swimming trunks or costume, a towel, goggles if you have them and pants for afterwards"; "I take 

a bag with my spare clothes and a towel" (KS2 pupils). If someone forgets their kit arrangements are made to ensure no one misses out: “We’d phone the parents. We 

do have some spares but we’d ask the parents to bring bathers and if they can’t get to the school, we’d meet them at the pool” (Staff member). 

The school also provides free and inclusive music lessons: Pupils at Gnoll Primary have the opportunity to explore different instruments within a variety of lesson 

structures. Crucially, family income is not a barrier for participation: “The start of the year they collect a list of individuals who would like to go to that lesson and then 

they’d just inform the parents. And they’d do weekly lessons. The violins and drums are provided. They can practice break time and lunch times in a separate room.” 

(Staff member); “It’s a mixture of group and 121. The peripatetic teacher comes in and also the Cefn Saeson drums teacher comes in. So, drums is 121 and then violin is 

small groups, three or so. And she does 121 one as well”; "I think my sister tried the drums"; "We come into this room, the pod [for music lessons]"; "Sometimes it’s one-

to-one but with the violinists it's all together because they’re doing a performance"; "School pays for the music lessons, because when the drums come in they do about 

20 minutes every Tuesday and 20 minutes violin every Monday" (KS2 pupils). Pupils also said they could take the school instruments home to practice, where that was 
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practical: “Sometimes you can get your own violins from the school but if you want to practice at home all the time you can take one home”; "Yes you can take the 

violins home to practice but not the drums, they’re school drums" (KS2 pupils). 

The school has embraced the new curriculum for Wales: A dedicated web page has been set up to help inform parents about the changes to the curriculum and they 

are framed as a means to expand and develop learning opportunities for all pupils: Staff explained that it was really important to use these changes to further build 

confidence and expand the experiences of pupils: “We do try to give them as many opportunities as possible…whether it’s through the curriculum, making it real and 

relevant, and them having the opportunity to visit places…one child from Fairyland was struggling to write things in his book, we took them on a train to Carmarthen, he 

came back and couldn’t stop writing! We do work hard on [giving children experiences]” (Staff member); “We’re thinking about the new curriculum, what we’re trying to 

achieve... I’m proud of the children and the way they are. They are valued, they know they’re valued by us as well” (Staff member); “Something we’re trying to do a lot 

more is oracy work with them, and also, our children hindered a little bit; they’re from Neath, they’re from Fairyland, so we try to give them that skill set in order for 

them to be appropriate with people when they meet people. They are confident within this building, if we met you in Victoria Gardens, they might not be as confident. 

Here, they feel safe, secure, and their confidence does come out” (Staff member). The school’s Rainbow Rooms provides excellent opportunities and experiences for 

its ALN pupils and there is a nurturing and poverty-aware aspect to the curriculum that practitioners were very impressed by: “If we didn’t give them these 

experiences it would be so much harder. Some of them have never seen a beach...trying to teach them about the beach is really hard because they can’t visualise it. So, 

it’s really important to provide them with those quality experiences and life skills” (Staff member, Rainbow Rooms); “We’re learning about World War II. We’ve got an 

Anderson shelter in class!” (KS2 pupil from the Rainbow Rooms); “We try and integrate the older pupils for appropriate subjects and break times. We encourage them 

to become totally independent. That’s why the weekly trips to the town centre are so important to teach them social skills and personal hygiene. We follow the 

curriculum more rigidly for KS2 pupils” (Staff member, Rainbow Rooms). 

 

Areas to explore  

N/A 
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Food  

We explored how pupils access food over the course of the school day including breakfast, break time, lunchtime and out of school visits. We examined how Free 
School Meals are administered, how debt is tackled as well as the quality of the lunchtime experience for pupils.  

What works well 

School dinners are very popular at Gnoll Primary and pupils were very enthusiastic on the topic:  Pupils told practitioners about their dinner time routine: “some of us 

eat before break time and some of us eat after break time. Our class eats before break time, the classes a little bit further down have break time then dinner” (KS2 

pupil); “We line up and we’re asked what food we like, what options. Sometimes it’s meatballs and it’s really nice. And once we’ve chosen, we sit down and eat our 

food.”  (KS2 pupil); "We eat packed lunch in our classroom and dinners are in the hall" (KS2 pupil). The children were especially eloquent when talking about the things 

on the menu they liked to eat: "Sometimes it’s sausage dinner, chicken dinner, a nice curry, Bolognese, chip day, pizza day, burger day!"; "Chips on a Friday!"; "It’s 

yummy" (FP pupils); "I love lunchtime I do"; "They’re awesome the yummiest there is"; "I love the gravy, it’s even better than my Nan’s!"; "And dessert, no one can 

forget dessert, that’s the best part!"; "My favourite food is the cake and custard" (KS2 pupils).  They were also happy about the range of options available to them and 

this extended to a choice of vegetarian meals as well: "I like the fact there’s different options every day"; "I like the fact that they also have dessert, not just one dessert 

there’s options, cake, biscuits, yoghurts, jelly, ice cream"; "If you don’t like something, like pie with the pastry, you can have pasta, carrots, sweetcorn, peas, different 

options"; “Yes, what she does is makes a vegetarian curry, gravy, vegetarian burgers, pastry..." (KS2 pupils). The children were particularly fond of their school cook and 

she was also mentioned several times during pupil discussion group ice breakers on the best thing about your school: “Jo the cook, she’s amazing!”; “the cook is called 

aunty Jo”; “She’s spent a lot of time making it, when you taste it it’s not just ‘oh that’s ok’, it’s ‘oooooh that’s nice’; "I remember my parents going up to Jo and asking 

‘how do you do this, what’s your special recipe’?" (KS2 pupils). The affection expressed by the children was also reflected in school communications to families: “Our 

Cook Jo is now back with us. The replacement Cook was wonderful and had been talking to Jo every day on how to prepare the meals the ‘Jo Way’.” (September 14th 

2020 Newsletter); “Aunty Jo has very kindly created these lovely firework cakes for the children today. They were lovely and all went with a bang!” (Gnoll Primary 

Twitter); “A big thank you to Aunty Jo for making us special cakes today” (Gnoll Primary Twitter).  Take up of Free School Meals is high and the school actively promotes 

to their families:  “Take up is high. We do a lot to promote it and focus parents on their entitlements… we do help with the applications. If they need help the office staff 

will sit with them” (Staff member). 
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Parents who responded to the online survey were also very positive about the school’s food provision and expressed satisfaction with the quality, range and cost of 
school dinners: “In my opinion, dinners are very good value for money and save me having to buy/make lunches” (Parent); “We pay for school meals which are 
reasonable” (Parent); "My daughter is happy with the quality and choice of food and I consider the meals to be good value for money, comparative to packed lunch 
which is more expensive and less nutritionally varied/complete as meals” (Parent); “[They offer] alternative meals to suit requirements” (Parent); “One of my children 
takes packed lunch and the other has dinner at school, the cost of this is reasonable and in alignment with other schools” (Parent); “I know the food is good there, I’d 
rather pay that and know they’re getting something proper than pay for sandwiches that they’d end up chucking, you know” (Parent). 

The school dinners payment and school dinner debt processes are clear and well communicated: The school uses the secure online payment system ParentPay: “What 

it is see, we have Parentpay. I think you pay at the end of the month. I think if your child had dinners, you’d pay say £2.50 and your parents would have something sent 

through ... and you’d pay like that” (KS2 pupil). This is excellent poverty-aware practice as it anonymises the process and ensures no families stand out for what they 

pay or don’t pay. There are alternative arrangements in place for anyone who is digitally excluded: “If you are unable to use ParentPay then you are able to call at 

school and pay at the office.” (School Prospectus); “For families who don’t have access to the internet or a bank account, we do accept cash in school from the families 

we are aware this may be the case. We can also print off a paypoint barcode from parentpay for all trips and dinner monies” (Staff member). To help the school manage 

dinner money arrears they send out regular SMS messages to families with up-do-date information on account balances; enabling them to deal with debt in a timely 

manner before it accrues further: “Texts are sent out to parents on a weekly basis with a balance of a pupil’s dinner money account.” (Staff member); “We send out 

weekly, sometimes daily texts, depends on the arrears there, keeping an eye on that. We send texts usually, three different types of texts set up on the system, depends 

how much they’re in arrears” (Staff member); “We do make phone calls to try and chase parents up…I think they respond very well. I sent [a message] out on Friday and 

when I logged back in on Monday lots of the arrears had been cleared, some parents will ring and apologise, they’ve forgotten to pay, or have an explanation; ‘my pay is 

going in on Thursday, I’ll do it Thursday’” (Staff member). The school has seen an increase in the number of families going into debt over dinner money and offers help 

and support to mitigate these challenges: “if you have difficulty paying through the online service, please contact the school office. If you have accumulated a 

substantial debt through arrears then you will need to supply your child/children with a packed lunch until this arrears is paid off. Again if you have issues with the 

payments please contact the office.” (June 21, 2021 Newsletter). While the school regularly reminds families of mounting dinner debt there is a clear policy of putting 

the children’s welfare first: “We wouldn’t not feed a child. If a child comes in without dinner, we would always feed them” (Staff member). 

Free School meal children were not identifiable to other pupils: When questioned by practitioners about their understanding of who was in receipt of a free school 

dinner, the majority of children said they didn’t know or couldn’t tell. If you forgot your lunch or lunch money “Yes, you could still have lunch” (KS2 pupil), and the 

perception was that any children who didn’t have money or a packed lunch provided that day would never be allowed to go hungry: “I don’t think that’s ever 

happened, but if it did I’m pretty sure Jo would be kind enough to cook them another meal” (KS2 pupil); “[One time] their mum forgot to pack them a packed lunch and 

the office gives mam or dad a call and they drop it to them” (KS2 pupil). Pupils at Gnoll Primary showed a maturity and awareness beyond their years when discussing 
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difficult subject such as food poverty: “Well it does cost money to go for dinners and money for packed lunch, it all costs money” (KS2 pupil); “My brother’s friend gets 

free meals at comp” (KS2 pupil). 

The pupils that attended the free breakfast club spoke positively about the experience: The club opens at 8.15 and is open to all, although the school has asked that it 

only be used “if there is no other means of child care at home” (School September 2021 newsletter). Pupils described what food they could access: "Well, it’s like 

having cereal in your house, basically" (FP pupil); "I have jam on toast" (FP pupil);"What they usually do, their mum drops them off, they have a mini breakfast, rice 

crispies, jam on toast or something" (KS2 pupil); "Yes you still get something if you’re late" (KS2 pupil). Prior to Covid restrictions there were “a selection of exciting 

games for them to play whilst they are waiting for school to start” (School Prospectus) but currently this wasn’t able to happen: “No activities in breakfast club”; “You have to 

wait on the table when you’re finished.”; “You put your hands up when you’re finished and the dinner ladies take your stuff away. You wait and go back to class with 

Miss. Then you have to open up the door for the other children” (FP pupils). 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Some older KS2 pupils stated that 
they find that portion sizes at school 
are small: 

"I think they’re small. We have the 
same amount as the little ones" 

"She used to [give seconds] but we’re 
not allowed any more. She only lets 
people who are starving. But we’re all 
starving!"  

"You can have seconds sometimes, 
you can ask for extras, extra sausage 
sometimes" 

Share with the catering team pupil feedback about portion 
size at lunch. Explore if pupils could be allowed second 
helpings of food if it is available at the end of a lunch sitting.  
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"Because we’re older now the cook 
lets us have two scoops of mash 
instead of one"  

(KS2 pupils) 

B.  Some FP pupils said that the 

lunchtime experience could be a bit 

overwhelming: 

"It’s noisy, very, very noisy";  

"It’s loud and big" 

Explore with younger pupils how the dinner hall environment 
can be improved. It is important to maintain and encourage 
the varied social interaction that happens at mealtimes but 
this can become a bit overwhelming for younger pupils. Prior 
to restrictions, some schools operated a buddy system 
whereby older pupils would sit with younger classes to help 
them manage the dining experience. 

 

C.  Some parents said they struggled 

with the costs of school meals: 

“We can only afford one school dinner 
for each of our children a week” 
(Parent) 

“I think school dinners should be 
cheaper, but I understand this isn’t 
controlled by the school." (Parent) 

“Most of our money goes on dinners, 
there’s not a lot you can do about 

that” (Parent) 

“They could give more information on 

what help is available even if that's 

Explore ways to promote income maximisation and ensure all 
families eligible for FSM are aware of the process. Publicise 
that Welsh Government will be funding universal free school 
meals for primary school children from September 2022. 
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just a leaflet at the start of the 

September term” (Parent) 

D.  At break time the children bring in 
their own fruit and if they forget 
there is no provision at school. There 
were mixed responses to snack time 
from parents and pupils: 

"[if you forget your snack from home] 
you just got to deal with it, just suck it 
up" 

"No [if you forget snack you couldn’t 
get one from school]" 

"If you were brechdanau you could 
get something from your packed 
lunch, that’s what I do" (KS2 pupils) 

“I think it is unfair to ask for payment 
for snack, i.e. fruit. As this is a healthy 
food, I feel it should be given free.” 
(Parent) 

"I think fruit at break time should be 
stopped as it is expensive […] children 
instead should be encouraged to eat 
fruit with their lunch" (Parent) 

"[It's] changed since Covid, [we] used 
to have fruit in school to give out, but 

Explore ways of regularly providing children with a snack at 
break time free of charge. Some schools have used a token 
system where all pupils have been given a token to get a snack 
at break time, some pupils have paid for their tokens, and 
others have been given them for free. Other schools have 
given each year group a day where they receive one piece of 
free fruit, e.g., Year Six on Monday, Year Five on Tuesday. 
Approach local business in order to ask if they can support the 
provision of fruit for pupils.  
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if children want a snack, they can 
bring it themselves.” (Staff member) 

“Before COVID we did used to provide 
a snack for the children. We’d have 
fruit. We’d cut it up wouldn’t we. Now 
we’ve been told we can’t do it” (Staff 
member) 

“There was a general feeling we 
couldn’t have snacks. There was a risk 
assessment done in conjunction with 
the LA and we made the call” (Staff 
member) 
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Home Learning and Resources 

We explored how home learning is administered, what resources and materials pupils need at home to complete home learning, what they need to bring in to school 
with them from home and the various ways in which the school supports pupils.  

What works well 

The school provides the necessary stationery and learning resources: The school ensures that pupils have all the things they need to participate in lessons: “We provide 

all of the resources. Each child has their own pencil case (pens, pencils, rulers, calculators). We don’t expect them to bring anything in from home. Obviously in 

Foundation Phase they don’t have individual pencil cases; they have pots of pens ready for them and they don’t have to bring anything in from the house.” (Staff 

member); “They provide us with loads of things as well, Chromebooks, we have our own pencils cases, pens, rubbers.... We have our own personal trays” (KS2 pupil). 

Inclusive and non-judgmental approach to homework and online learning from home: The COSD practitioners were impressed by the framing of homework as an 
additional and voluntary exercise to consolidate learning rather than a compulsory task that would be judged for non-completion: “Whilst we encourage and celebrate 
the completion of Learning Log, we recognise the “Home time” is an important part of “family time”, and as such, learning logs are not compulsory. Pupils will never be 
criticised for not completing it. We also believe that after school activities such as, attending local clubs, spending time with their family and friends is vital in becoming 
healthy, confident individuals. It can be difficult to get the right balance between homework, clubs and a social life. Children need time to relax and do nothing once in a 
while. [School Prospectus]. 

Many parents said that the school provided excellent support during school closures and home learning: Responding to the COSD online survey parents commented on 

the support they and their children had received during this difficult period: “Daily morning log in with the teacher... was very helpful in establishing a good routine and 

keeping my son motivated with learning during lockdown. His teacher was always available via email and was very supportive” (Parent); “Lots of activities and support 

with home learning.” (Parent); “During the pandemic, my son had difficulty settling in with the new routine, however the teacher maintained contact with myself and 

together we worked out a plan to help him. The school provided electronics for those who needed it however we did not” (Parent); “Resources can all be located easily 

on the website” (Parent); “Under the circumstances, they’ve done the best they could” (Parent). It became very clear during lockdown that not all families had the 

same access to devices or an internet connection: “not all of our children were accessing home learning. That was a real eye opener for us. The amount of children that 

weren’t coming online. That was the moment we realised how little these children had in terms of technology.” (Staff member) The school looked for different 

opportunities to support these digitally-excluded families in a number of ways: “[We were a] Hub during lockdowns, children [could] complete work in school if families 

didn’t have internet access at home. Therefore [we were] still providing learning for those children.” (Staff member); “I haven’t [received any resources] but know the 
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school lent out iPads during COVID for those that didn’t have” (Parent); “All [resources are] provided through school website. Paper copies given to families who have 

difficulty accessing online” (Staff member). 

Clear and regular feedback on homework:  KS2 pupils described how their teacher let them know where they were progressing and where they needed some extra 
practice and they were positive about the way feedback was given on homework: “She gives us feedback and she puts green, red or orange”; “[They] Give us notes to 
say you need to do this correct, in red pen, and you’ve achieved this”; “Miss has been giving me feedback and saying you need to practice”; “It’s on our learning logs”; 
“She gives us feedback, we’ve got a learning log book” “[Miss] prints learning stuff like spellings and maths and we write stuff in the book. Usually, she gives us an 
example. If she puts a dot, it means we need to practice.” (KS2 pupils). 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Many pupils said they are set homework 
that requires a computer and internet 
access and using online platforms such as 
Hwb and Learning Log; although it 
seemed that some year groups were 
allowed to take worksheets and 
homework books home with them: 

“I’m not allowed on brother’s laptop. He’s 

11.”  

“There’s books to read on Learning Log” 

“I haven’t really been on there... no me 

neither”   

(FP pupils) 

Ensure that there are opportunities for pupils to access IT facilities in 
school if they are required to complete homework that has been set 
online. Alternatively, ensure that pupils are set a paper-based 
homework option that does not require the use of a computer or the 
internet. Ensure a consistent approach across the year groups. 
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“We do it on paper and online” 

“You need to do maths on it [Learning Log] 

and you need to do spellings. But that’s in 

our books as well” 

“We need to go on to Google and type 

Hwb and then go to Gnoll Primary school 

and then you press a button and you’d go 

into our thing” 

“Every Friday we get homework: spelling, 

maths and time tables and we also get the 

password for Oxford Owl” 

“I use my phone...50-50 [in terms of how 

easy this pupil found doing their online 

homework]” 

“We can complete our homework in our 

books” 

(KS2 pupils) 

“We would always put on things we’d done 

in class that week. So, if we’ve done 

money, we’ll put money on learning log” 

(Staff member) 
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“We used to do it online but we’ve started 

to give their books back out” (Staff 

member) 

“That is something we have changed 

during COVID because we weren’t allowed 

to have books coming back and forth. 

Everything had to have a 72-hour 

quarantine within a box. So, we have the 

log on line. Some of the junior classes have 

gone back to sending things home, with 

the slips in there” (Staff member) 

B.  Some pupils said they’d been asked to 
create Christmas decorations at home: 

“It’s for homework and once the tree is up, 
we can hang them up” 

“[The resources we needed were] Maybe 
like, string and some cardboard, paint and 
pencils” 

“We’re just using what we’ve got around 
the house” 

(KS2 pupils) 

Encourage teachers to consider the resources that will be required 
when setting homework tasks. Consider ways to support families to 
access required resources and ensure that every pupil has access to 
the resources required to complete the task. Could these activities 
either take place in school using school resources or could pupils be 
encouraged to source free resources that are either recycled or from 
the natural world such as collecting pine cones/holly leaves/ twigs and 
branches and make the decorations in school? Families could be 
invited in to take part in this activity with their child. Alternatively, 
could a central store of resources be collected in school that families 
could anonymously help themselves to. 

 

C.  The school does not have any provision 
for homework to be completed a school: 

Explore ways to provide opportunities for pupils to complete 
homework in school.  
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“No [opportunity to complete at school]. 

Miss gives you an extra day [if we haven’t 

done our homework]”  

“I’m pretty sure we had to bring our 

homework in on Wednesday but there’s a 

lot of things happening at the house so I 

had to do it last night [Wednesday night]” 

(KS2 pupils) 

D.  Some pupils do not have anywhere 
suitable at home to complete their 
homework: 

“I’m an only child and I’ve got a kitten that 

goes everywhere” 

“My brother when he gets really grumpy; 

he shouts and he puts the TV up so loud!” 

“I do it in my dining room” 

“Sometimes I do it in my living room” 

(KS2 pupils) 

Make staff aware that sometimes the reason pupils haven’t done 
their homework is linked to appropriate space or circumstances at 
home. Explore if there are opportunities for pupils to complete their 
homework in school.  
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E.  Despite the excellent support the school 

provided during lockdown, a small 

number of parents responding to the 

online survey said they would have liked 

further support or resources: 

“More frequent zooms when they were on 

lockdown instead of just one a day. two 

would have been better” (Parent) 

“Very little help during the home learning” 

(Parent) 

“We did receive chrome books during the 

first lockdown, but they were so slow they 

were useless, so we ended up buying them 

laptops.” (Parent) 

“The communication around where the 

work was [during school closures] was 

really hard to find. I bumped into a 

neighbour [who had a child at school] and 

she said ‘To be honest with you, I know 

nothing about the computer; I wouldn’t 

know where to go [to find my child’s 

work].’ I printed it out and posted it 

through the letterbox [for her]” (Parent) 

During lockdowns or periods of self-isolation, consider if it is possible 

to schedule regular phone calls and catch-ups with families, to 

identify what further support they may need.  
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F.  Different classes have different 
expectations in relation to reading at 
home with some classes doing all of their 
reading online or in class and others 
allowing pupils to take books home with 
them: 

“We know we have to do five minutes of 

reading” 

“No [we’re not able to take books home at 

the moment] we read them in the school” 

(KS2 pupils) 

“To be honest when COVID was really 

affecting us we did a blanket ‘no books 

back and forth’ to minimise things coming 

back and forth from school to home. Now 

it’s relaxed and I’ve said to mine if you 

want to take them home you can: some 

do, some don’t.” (Staff member) 

“Pre-Covid it was school policy that the 

reading books went home and were sent 

back daily but that hasn’t been enforced 

again at the moment.” (Staff member) 

Ensure that there is consistency in relation to expectations around 
reading at home and that there is not variation between classes as to 
what happens if a pupil is not able to access the online reading option. 
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“[It would help to have] books to be sent 
home more than once a week” (Parent) 

G.  Pupils bring in their own water bottles 
from home: 

“We bring water bottles” 

“We have a tray and we put our drinks in 

the tray” 

“Can bring in squash but not pop!” 

(FP pupils) 

The Cost of the School Day team was pleased to read the explicit 
communication to parents about branded water bottles “Pupils are 
encouraged to bring transparent water bottles into school.” (June 21, 
2021 School Newsletter).  
 
Building upon this further, ensure that all pupils can access the water 
fountains in school or that cups are available if they have not brought 
in a water bottle from home. Some schools provide water bottles for 
all pupils and do not allow them to be taken home. Consider if this is 
something that could be introduced at Gnoll Primary.  

 

 

H.  Some classes have ‘show and tell’:  

“I went to Blackpool and brought the 

pictures in the book in” (FP pupil) 

“Erm. Basically, you bring something that 

you want to show other people and 

basically you show everyone in the class 

and show other people and then tell all 

about it.”  

“[You can bring things in] whenever you 

want to show something but you normally 

do it on a Friday! Depends how busy a 

class is. The less busy day is a Friday.” 

Consider if alternative questions could be asked during show and tell 
time which do not possibly highlight inequalities, and which 
discourage pupils from bringing in toys, for example: ‘tell us one thing 
that made you happy this week’ or ‘show a piece of work you’ve been 
proud of this week’.  

Alternatively, current check-in discussions could take place on a one-
to-one basis instead of as a whole class discussion. 
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“Say now I’m showing something then 

[pupil’s name] would put his hand up, and 

would ask a question say ‘how long did it 

take you?’ or ‘how much...?’ “ 

(KS2 pupils) 

“We have check in in the morning with our 
feelings. So, if they’re feeling excited so 
they can either stand up and tell us about 
it or they can bring things any day to show. 
We don’t have a set day” (Staff member) 

I.  Pupils are encouraged to bring in 
wellington boots when the weather is cold 
and wet or if they are learning outside:  

“[We bring] wellies and coats” (FP pupil) 

“Wellies if it’s rainy” (KS2 pupil) 

Could the school create a bank of spare wellington boots so that 
children do not miss out on playing outside when the weather is very 
wet or snowing?  

 

J. In the summer term families are required 

to provide suitable sun protection for 

their children: 

“Please could all pupils bring in a sun hat 

(with their name written inside) and we 

encourage parents/carers to apply sun 

Some schools we’ve worked with have had a box in each classroom or 
year group with sun hats recycled from previous years as children 
grew out of them. Consider approaching local supermarkets and 
businesses to provide children with a hat or bottle of sun cream. 
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cream in the mornings.” (June 21 2021 

Newsletter) 
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Leadership and Governance 

We explored with leaders and staff their awareness and understanding of issues relating to poverty; including their use of PEF and what actions they have taken to 
address social disadvantage within their local context. 

What works well 

Parent feedback: Parents who completed the Cost of the School Day survey had positive things to say about the school, it's caring and inclusive ethos, and approaches 
to balance educational attainment with wellbeing and emotional support; “I love the Gnoll primary, I have rarely, if ever, had issues with the way the school is managed 
and delivers its education” (Parent); “I am highly satisfied with the communication, level of care and education and general approach taken by Gnoll Primary School, my 
children are happy and thriving, with a balanced focus on their academic and emotional well-being. I am grateful to all those within the school who make it a positive 
environment for young people to learn and develop” (Parent); “Gnoll primary is a great school” (Parent); “It’s the best school in the area, it has a great headmaster, and 
teachers” (Parent); “A fabulous inclusive school that cares for its children and encourages inclusivity” (Parent). 

Staff feedback: Staff who spoke to practitioners told us they feel valued and part of a team; “We’re such a close team and we’re really close to our children as well. 
We’re almost like a family you know. You can really sense the love almost. We do really all respect each other and work well together. It’s just a nice feeling, a lovely 
school to work at” (Staff member); “The staff, we’re a lovely family. I’ve been working here for 16 years, people say, ‘why are you still there?’ If you’re happy, why 
change?” (Staff member). Many staff members spoke of the nurture and support offered to pupils, parents and staff members; “I have worked at other schools, and by 
far this is the most caring and nurturing school I have worked in. All members of staff from the caretaker to the Head are extremely nurturing” (Staff member); “It’s one 
of those places that gets in your skin. You fight for them, you fight for the community” (Staff member). 

Working relationships between PTA, governors and SLT: The PTA and board of governors have a clear role in supporting the school, and parent members said they had 
good relationships with SLT, despite current Covid restrictions; “The PTA have a really good relationship with Mr Harris, but obviously there’s restrictions that Covid are 
putting on all of us” (Parent); “You’ve got a bit more of an appreciation [being a governor] about what happens. You go to pick up, collect, pick up collect, you don’t 
necessarily understand what goes on...it’s been very interesting to see the work going on behind the scenes. As a parent, you’re quick to judge on what's going on but 
you don’t see what’s going on behind the scenes” (Parent). Parent members said they were aware of occasions where staff go over and above to provide support to 
families behind the scenes; “Some teachers pay for things out of their own pockets to treat children, on sports day if the PTA have a stall and children haven’t got 
anyone there to support them, they put their hands into their own pockets to pay for a drink or lollypop or something. I think staff make a lot of difference, and parents 
don’t always see those things” (Parent). 
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Areas to explore  

 

 What we heard or noticed Considerations School Plan 

A Staff have not had training on the impact 
of poverty and the attainment gap.  

Consider scheduling Poverty Proofing training for staff to address 
some of the issues identified in this report and ensure that poverty 
proofing becomes an integral part of the whole school ethos. Build on 
good practice already taking place within the Gnoll community to 
emphasise compassionate practice and the benefits this approach can 
have for family engagement and pupil outcomes. 

 

B. The school helped to facilitate a focus 
group session for Cost of the School Day 
practitioners to speak to parent 
governors. However, we were unable to 
speak to other members of the governing 
body to gain their views, and they did not 
complete the survey. 

As a result of not speaking to statutory and voluntary governing body 
members, this report is not representative of their views, and so it 
may be an opportunity for the school to further explore matters 
raised with the governing body. 
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Rewards, Behaviour and Attendance 

We looked at the consistency of the delivery of the rewards and sanctions system and how this impacts on pupils’ experiences of the school day. We investigated 
what action the school takes to support pupils who are struggling with their attendance and behaviour.  

What works well 

Pupil knowledge on rewards and behaviour strategies: Pupils from all year groups could tell us what positive behaviour looked like at Gnoll Primary, and how positive 
behaviour was rewarded at school. Pupils told us there were a range of ways to receive praise and rewards, which are not just based on attainment; "I had a Dojo 
today for being a good buddy" (KS2 pupil); "I had a Dojo for doing great sentences, I did a capital T and a full stop" (KS2 pupil); "Yesterday I had one for being brave" (KS2 
pupil); "My last one was for working hard" (KS2 pupil); "Sitting smartly or having good ideas" (KS2 pupil); "Some people have Dojos for being good outside, PE superstars 
too" (KS2 pupil); "For participating" (KS2 pupil); "If somebody fell, if somebody helped them if they fell over they’d help them they’d get a Dojo" (KS2 pupil); "You know 
when people are lonely in the yard and no-ones playing with them you can always go up to them and say do you want to play my game. We have something called year 4 
superstars, we had that in Mrs Jones’ class. If you get a superstar, once it’s full at the end of the day, the whole class gets either 20 or 10 Dojos" (KS2 pupil). 

Incentives: Pupils from all year groups told us of incentives linked to the number of Dojo points earned; prize pots, lucky dips; "We have a celebration bell, we ring it 
and we sing a song, “celebrate good times, come on!” and then we get a Dojo for our work, 10 special Dojos, it’s mostly 10" (KS2 pupil); "We have this thing called Secret 
Person and they get six Dojos and the class get one. She chooses the star of the day and waits until the end of the day to see if the person completes the mission, if they 
do she tells us who they are" (KS2 pupil); "We have loads of people and characters, if you win the dojo, whoever has the most by Friday they win a lucky dip, they don’t 
know what the prize is" (KS2 pupil); "Some Thursdays we do certificates, friendship ones, as a reward what miss chooses. She writes down their names and why they’ve 
got it. There’s also friendship award. I had an award, just not a certificate" (KS2 pupil); “We get a big lucky dip on Fridays with sweets and toys and we [get] a toy” (FP 
Pupil); “[We’ve got a] Wow Wall, if you do something good it goes up” (FP pupil).  

Pupil knowledge on managing negative behaviours: Pupils from all age groups could tell us what would happen if a pupil demonstrated negative behaviours at school, 
including in the class, at break time and at dinner time; "You have to stand by a teacher, that’s what happened once before, the teacher said come and stand by me or 
you’ll miss the rest of your play" (KS2 pupils); "You put them on time out, [the] calm down chair" (FP pupil); "Sometimes we have a chat" (FP pupil); "You’ve got to have 
kind hands...[if not] Mr Harris [has to come down]" (FP pupil). 
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Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  There was a perception amongst pupils 
that they would have Dojo points 
removed if they weren't 
demonstrating good behaviour, and 
that it made them feel sad. They also 
talked about how the teacher's 
computer would make a noise when 
points were removed so the whole 
class could hear.   

"[you lose dojos] For disrespecting the 
teacher, not listening, swinging on the 
chairs, that’s minus five for 
disrespecting the teacher" (KS2 pupil)  

“Miss can [take off points], anyone in 
school can take them off for being 
naughty" (KS2 pupil)  

“If you’re naughty, if you get Talk Shop 
you get minus 5 Dojos” (KS2 pupil) 

"Talk Shop, if you say something unkind 
you’ve got to write down what you did 
and say your name" (KS2 pupil)  

Share pupil feedback with staffing team regarding the 
way in which the behaviour policy is applied. 
Consider if removing Dojo points that had previously 
been earned for good behaviour is the most effective 
way to manage negative behaviours; is there an 
alternative strategy that could be trialled?  

Regular behavioural issues can be a sign that a child 
is struggling at home, and requires more support.  

Publicly removing Dojo points may impact on pupils’ 
ability to self-regulate their emotions and engage 
with learning. 

Consider if conversations about behaviour can be 
provided quietly or if behaviour can be managed 
using a less publicly visible system. 
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"If you write it down you don’t get 
Dojos taken off...If you don’t write it 
down or you complain, you get minus 5 
"I'd feel sad and angry" (KS2 pupil)  

"It makes a noise when you have them 
added, a ‘bing’ when you get them or 
the noise when you take them off is a 
‘bong’" (KS2 pupil)  

"You can’t ask for Dojos otherwise you 
get a Dojo taken off" (KS2 pupil)  

“They have a minus Dojo point [if they 
misbehave]...not just one, five! It’s got 
to be something big for the five one 
Last time [pupil’s name] was messing 
around in the toilet and Miss give him 5 
minus Dojos" (KS2 pupil)    

B.  Pupils reported missing some of the 
rewards systems that have been 
removed as a result of Covid 
restrictions 

“Last year Mr Harris started something 
with the attendance bear, and a big, big 
attendance bear, he gets him out of the 
cupboard and it goes to the class who 
has the best attendance” (KS2 pupil)  

Revisit rewards systems in line with Covid 
restrictions, and consider what alternative rewards 
could be established during this time. 
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"We used to go into the hall, where we 
have dinner, but because of covid we 
can’t anymore, but we go on Hwb the 
head leader, Mr Harris says online 
who’s the winner and they get extra 
play" (KS2 pupil)  

"They don’t do them now, we used to 
do them in the hall, then on Teams but 
it was so confusing because everyone 
was blurred" (KS2 pupil)  

"It’s just a teddy bear you keep in your 
classroom, you can dress him up in 
school clothes if you want to" (KS2 
pupil)  

"We used to get the teddy for our class 
but because of Covid, it doesn’t 
happen. Basically if you had the best 
attendance you have the teddy but only 
until the next assembly" (KS2 pupil) 

C. Incentives for 100% attendance were 
promoted: 

“At the end of autumn term we’ll also 
do, a certificate for 100 percent 
attendance and they get a book or 
something” (Staff member)      

Whilst incentives for attendance are appreciated by 
pupils, the school could consider introducing 
incentives for most improved attendance, as 100% 
attendance may not always be achievable for pupils.  
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Pupil Support 

We looked at what pastoral support is available for pupils, how pupils access support, and what impact it has. We explored how the school supports the development 
of pupils’ confidence, resilience and knowledge so that they can keep themselves mentally healthy.  

What works well 

Emotional wellbeing strategies: Practitioners heard of a number of informal strategies used within the classroom setting to support pupils with their emotions; "You'd 
have a cwtch" (FP pupil); "In our class we have a calm corner and have poppets to calm us down if you’re hurt or upset about something" (KS2 pupil); "If you’re stressed 
you can talk to Miss for 5 minutes in the calm corner" (KS2 pupil); "You can tell her and then carry on with you work" (KS2 pupil); "If we’re worried and we don’t want to 
talk about it we can go to our calm corners and we have this monster and little pieces of paper and you write your worry on it and he eats your worries" (KS2 pupil); "And 
Miss lets us have our own desk for a while. Earlier I asked Miss because I was stressed" (KS2 pupil). Practitioners were also informed of a number of specialist and 
tailored activities that are available to pupils outside of the classroom; “Children who need a little bit of extra help are identified through a variety of ways such as our 
whole-class screening process, by class teachers, or through communication with families or outside agencies.”  (School website); “In KS2, [there are a] few different 
programmes; ELSA, which is run along Thrive, on a one to one basis. On a Friday [we] do Seasons For Growth, our loss and grief programme; for children who’ve gone 
through bereavement, divorce or separation, change in their families. On top of that, two afternoons a week we do forest school, we take children out, and that will be 
accessing all children eventually, from year 2" (Staff member). The school curriculum creates opportunities for pupils to talk about peer support they can provide to 
others "We’ve got a saying, ‘bucket filling and bucket tipping’, bucket tipping is when you tip someone else’s bucket, and bucket filling is being nice to someone and 
filling their bucket and filling your bucket" (KS2 pupil). 

Approachability and receptiveness of staff: Pupils felt staff were approachable and were comfortable talking to them about their emotions, and knew staff would be 
able to help them if they were having a difficult day; "You go to the teacher and say please can I have five minutes, and she’ll give you time, if you’re still raging, she’ll 
ask someone to go over and be your buddy" (KS2 pupil); "Yes, all the grown-ups in our school are very happy to have children ask about stuff. Like today, [pupil’s name] 
fell over and said he was ok but Miss kept asking because she knew there was something wrong" (KS2 pupil); "If you don’t want to talk to the teacher you can just put a 
note on her desk...you’d have to write your name on it and she’d talk to you about it" (KS2 pupil); "I’d probably talk to my favourite teacher Miss Edwards she’s nice and 
caring and doesn’t judge what you say" (KS2 pupil) and; "I would talk to all the teachers, I get on with all of them, they’re all my favourites" (KS2 pupil). Staff reflected; 
“They can come and find us any time of the day. You get the ones that come in straight to you to tell you what happened last night. They feel very able to talk to 
anybody. Some of them will say I need to speak to Helen, they know her role is wellbeing. Generally, most of them will talk to whoever they’ve got in class” (Staff 
member); “We’ve got one child who finds it hard to talk, they write it down and pass you a bit of paper so he’s still communicating but in his own way” (Staff member). 
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Home-school communication: The school shares behaviour strategies with parents to ensure consistency between home and school. Parents told us they felt the 
school was supportive of all pupils; “We had an issue with my child's behaviour, I messaged his teacher, and within half an hour she was on the phone, she spoke to me 
for about half an hour” (Parent); “The Gnoll is a fantastic and supportive school. My son enjoys every day and I think the staff work extremely hard to include and 
educate all pupils” (Parent) and; “My children love the teachers at school and [teachers] are marvellous with them” (Parent). 

In-house counsellor: Practitioners learned the school employs a counsellor for two days a week, and older pupils who engaged with the Cost of the School Day project 
demonstrated their knowledge of the support they provide; "We have like a counsellor that helps us with our problems if something is wrong with our life, or we’re 
anxious. She tells us the bright side stuff. She’s there anytime really" (KS2 pupil). There was the perception amongst staff members that pupils accessing any form of 
emotional or wellbeing support wouldn’t experience any form of bullying or stigmatisation; “I don’t think [there’s stigma in accessing Thrive or counselling], I think it’s 
quite the opposite. Everyone is happy to be out talking, and having that one-to-one time” (Staff member). 

Transition support: There are clear processes in place to support pupils with transition, from nursery to reception, from FP to KS2, and from year 6 to secondary 
school, “In nursery they get to stay and have an experience of school dinner, they usually stay on chip day, on the Friday. They can stay and have a packed lunch, they 
don’t have to try the school dinner” (Staff member); “They have a meeting then with the reception teachers. Normally, we’d have the nursery assembly and graduation 
and then the parents would stay and meet the reception teachers but we’ve done it over Zoom and Teams, they still have that meeting where they can ask any 
questions” (Staff member); “In September they kind of build their way up so they do half day, and a little bit more and a little bit more” (Staff member); “With year two 
to year three [transition], the children will sit in groups and think of any questions they’d like to find out about year three and we send them up to the year three class. 
Last year we went out into the yard and the current year three pupils answered any questions they had, and they get to go and play on the school yard, they have a 
transition day where they go up and spend the day with their new teacher” (Staff member); “With comp, there’s things that the comps run, transition days, Zoom 
meetings last year. Anyone that’s really nervous [about transition to secondary school] we do a transition group, so they can go and have extra support from Mrs 
Shackle, we ask comp teachers to come in. I know someone from Dwr Y Felin came in to show them the uniform, just to make them feel a bit more comfortable” (Staff 
member). 

Pupil voice: Older pupils talked about the opportunities they had to have a say and take responsibility for some aspects of school life; "We have school council, eco 
committee, rights committee, Criw Cymraeg, healthy eating, digital leaders" (KS2 pupil); "I am the digital leader here" (KS2 pupil); "We all get voted and [pupil’s name] 
got chosen, just like last year. And I really like it" (KS2 pupil) "What we usually do is meet every week. It may be outside or in a special room" (KS2 pupil). When asked 
what they were most proud of, pupils told us; "I’m proud that see the new badge, a student designed it, I’m pretty sure. I think a student did it. Mr Harris gave them 
different old stuff and they made the badge we’ve got now" (KS2 pupil). Older pupils talked about their roles and responsibilities in looking after younger pupils, 
including demonstrating good behaviour and playing with them; "We get more responsibilities...You’re older and everyone looks up to you and if you have bad 
behaviour they will copy you and if you have good behaviour they do that" (KS2 pupil); "Some people do forest school and there’s different age groups and some go with 
older year groups as partners" (KS2 pupil). Practitioners also heard from both pupils and staff about the Belonging project; what it meant to everyone at school, how 
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different year groups were involved, and what they learned; "We did the Welsh dragon! And he can go to other places, if he was in Wales he could speak any language 
of any other country. We do a thing around the world and the dragon moves" (KS2 pupil); "I was decorator, narrator once when we got to Romania, and I was a Seagull 
and this was my line ‘Yo dragon, what’s up?’" (KS2 pupil); "We’re in the Green screen room, it’s like a library, [we] do our recordings in here for Christmas show and 
Belonging project" (KS2 pupil). 

Areas to explore  

 

 What we heard or noticed Considerations School Plan 

A.  A handful of older KS2 pupils said they 
would not feel comfortable speaking 
to a member of staff about how they 
feel. 

"I’m quite a shy person and not always 
chatty to people I don’t know but I chat 
to the teacher because I know her well 
but at first, I don’t" (KS2 pupil) 

Reinforce existing methods in place to support pupils to discuss 
their concerns or worries with members of staff, for example 
the worry monster. 

 

B.  Some pupils did not understand what 
emotional wellbeing support was 
available to them through school. 

“They‘re not aware of it. Some children 
if they haven't come with us and they 
haven't been out they do ask ‘can I 
come out, is it my turn?’. They don’t 
know what we do but they're 
interested. They think it’s a way of 

Reinforce existing strategies and support systems readily 
available to pupils, consider holding a virtual assembly to inform 
all pupils of opportunities available to them. 
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getting out of class half the time! But 
we don’t get that, not every time, 
maybe we get one or two people in 
each class maybe?”  (Staff member) 

C.  A handful of pupils told practitioners 
that Pupil Voice meetings were 
sometimes held at difficult times; 

"Me and [pupil name] were in the 
healthy schools committee but the 
meetings take place right before lunch 
so when you go to speak they’d already 
start packing up and we’d always have 
to come all the way here, then all the 
way back down and go into the hall and 
they’d just start packing it all away" 
(KS2 pupil)     

Canvas all pupils who currently participate in Pupil Voice groups, 
for example the School Council, Healthy Schools Committee 
etc., to ensure meetings are held at a time and location 
convenient to all who wish to attend. Other schools have held 
Pupil Voice group meetings during lunch time using a free 
classroom, and allow those involved to have an earlier lunch 

 

D.  Due to the ongoing pandemic, 
transition from year six to secondary 
school has not been the same as 
previous years; 

 “Usually in the year 5 they go up for a 
few sessions: meet the teachers, have 
a little look around the school, do some 
lessons. That hasn’t happened and I 
don’t think it happened the year before 
either; so, they haven’t been there and 
obviously it’s a new-build school our 

Continue to work together with Cefn Saeson and Dwr Y Felin 
comprehensive schools to ensure pupils are provided with some 
form of transition support. 
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feeder school, so they are nervous. Mr 
Harris is in correspondence with the 
head of Cefn Saeson just to try and kick 
start things and get transition up and 
running. Because as I said, last year 
they really missed out on that. What 
usually happens pre-COVID in Year 6 
we used to go up to them, they used to 
come down to us and I’d have a really 
in-depth hand over with the year 7. 
Which did happen last year, we had an 
information exchange meeting but the 
children didn’t have anything.” (Staff 
member)   

The majority of pupils were 
apprehensive about the move, and 
expressed concern and worry for 
moving up to comprehensive in 
September.  

"Hopefully we’ll get to see our schools" 
(KS2 pupil)  

"Let us go and see the new school so 
we know where to go when we get 
there" (KS2 pupil)  
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"We’re going to a different comp to 
others so we’ll be losing friends" (KS2 
pupil)  
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Support to Parents and Families  

We discussed how school-related costs affect families. We sought to understand from a parent’s perspective the ways in which the school already effectively supports 
families as well as exploring areas where this support could be improved.  

What works well 

Staff knowledge and awareness: Staff are clearly aware of the impact that Covid has had on many families, and have introduced a number of ways to support them: 
“There’s a lot of parents in need of support especially at the moment; food, financial” (Staff member); ”We offer as much support as we can to the parents, the families, 
the staff. We’re a welcoming little school” (Staff member); “That void has increased again, not just school but society. We noticed at the start of lockdown there’s a lot of 
parents who were furloughed, lots of companies were going under. We managed to get a lot of food bank parcels, although a lot of parents didn’t know they were [from] 
food bank, some families were too proud to take them” (Staff member); “We had families cooking meals on wheels type of thing, and meeting other families to give 
them the food. Some of the staff were doing that too” (Staff member) “Because they’re nursery, they’ve missed the playgroup type of experiences, it’s a lot more 
focused on the play and the sharing, things like that” (Staff member). Staff reported having positive relationships with parents and the wider family, and offer holistic 
support to help them: “I work really closely with the parents. Many of our parents need a lot of support too. We have to help guide them in what to do to help their 
children” (Staff member). 

Low costs: Costs are kept low for parents and carers, and families were able to reflect this to us during conversations: “The cost of things in this school are very 
reasonable and affordable to families” (Parent); “Very rarely asked for money/contributions and when I am it is a nominal amount; I think the only amount I have been 
asked for is £1 roughly twice a year; or a food item for a party which is not specified price wise” (Parent); “Costs for activities within the school year are very reasonable 
and value for money” (Parent); and “We don't really struggle too much but I can relate to parents that may not have much of an income. Having said that I do not think, 
having had 5 children pass through the school over the years, that the school asks for much, it certainly feels heavily subsidized” (Parent). 

Payment plans: Families told practitioners they are able to make staggered payments, and pay using a variety of methods: “Staggered payments for larger amounts" 
(Parent); “The school is very flexible” (Parent); “Ease of payment options; introduction of Parent Pay app, more from an ease and convenience perspective. This makes 
managing ongoing costs easier for example school dinner money” (Parent). Staff reiterated: “For families who don’t have access to the internet or a bank account, we do 
accept cash in school from the families we are aware this may be the case. We can also print off a pay point barcode from ParentPay for all trips and dinner monies” 
(Staff member). 

Lockdown provision: Staff members excelled in the support they offered families during the initial school closures of the pandemic, and staff spoke of how they were 
able to support family members to access support and offered help in setting up apps and Hwb accounts: “In my role, more support has been needed to help parents 
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with the use of using the website, access to the HWB accounts and how to use them. A lot of help was given during the first lockdown from home, to help pupils with 
their online learning” (Staff member); “Since working at the Gnoll the school has always supported families with low incomes [but] during the pandemic Chromes Books 
and iPads were loaned to families who did not have access to online learning. Food parcels were also organised to give out to low-income families during the lockdown 
and when back in school during the summer term.” (Staff member); “[During the] first lockdown we worked hard on the website and created a whole new area, I felt 
there was a lot of information available [to parents], but I wanted to ensure we had the right information going to parents. We worked hard on communication, they 
were able to communicate through the website” (Staff member); “There’s been a lot of phone calls, Teams, Zoom, we worked hard on that. We evolved into live lessons, 
second lockdown we pushed for live lessons but parents said we were doing too many; the feedback was ‘I’ve got two or three children and I can’t get them all on at the 
same time’, so we staggered them so that if they had a laptop they could share it, so 9am year five, 9.30am year four” (Staff member); “If we go [into lockdown again], 
we would push to record them, because, you know, working parents” (Staff member); “We managed to get 52 laptops. We put the message out so if families didn’t have 
stuff, I managed to get computers for them from the authority. They weren’t the best, to be honest, but they were enough [for what pupils needed to do]” (Staff 
member); “Where we struggle is working families, the child wants to go on the computer when the parent is trying to work” (Staff member); “Most of the parents liked 
the lessons because they learned as well. Feedback was pretty positive” (Staff member). 

Communication methods: Practitioners heard that Gnoll Primary utilise a range of methods to communicate with parents, and teachers try a utilise a range of 
opportunities to keep in contact with parents, from face-to-face conversations at drop-off times to utilising the Learning Log and Lending Library: “There is continuous 
communication in regard to support for parents. We communicate via the website and teachers2parents.  All newsletters, and information are now placed on 
teachers2parents and the website” (Staff member); “I chat to them in the morning at the gate, we’re all there for a chat and they know I’m always available if they need 
me. It’s so difficult now with Covid but we’ve done things like parent mornings and things like that, but obviously we can’t do that at the moment” (Staff member); “We 
send newsletters home to parents…learning log will go up every week for the children to do a task at home, but I sometimes write a reminder for them on there as well. 
If they can’t access that I’ll email some parents the work, if they can’t access the system, they’ve got that connection each week” (Staff member); “[The learning log is] 
just little tasks based on what they’ve been doing in the week, so we’ve got Santa’s post office, I’ve put up a collage of photos of them playing there and explain to the 
parents ‘this week, the children have been doing…’, and give a little task to do at home. Some of them bring them in, some of them just do them, some of them don’t do 
them. But the option is there for them...It’s nice for [parents] to know what we have been doing” (Staff member). Staff are receptive to suggestions and feedback 
provided by parents and family members, and they regularly canvas and consult with families as to how to maximise communication: “We take any feedback [parents] 
offer. I think they like the text service, that’s only the last few years it’s been in existence. We’re communicating constantly” (Staff member); “[I] ensure I am 
approachable during arrival and dismissal times. Lots of parents are now more comfortable approaching myself and other staff members if they do have worries or 
concerns about not affording things for school. This is dealt with respectfully” (Staff member); “I feel that family engagement has always been strong at Gnoll, and 
continues to do so throughout the pandemic. As far as I am aware this hasn’t had an impact on our families” (Staff member). 

Partnership working: Staff who spoke to practitioners demonstrated excellent awareness of working in partnership to support the needs of parents and the wider 

family, including working with local and national third sector organisations and charities; “I’ve got Save the Children, they’ll be working with nursery parents in January 
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because obviously with lockdown they’ve been a bit isolated. She’s going to work with the nursery parents and do little activities with them and call the children in. 

That’s more for adult relationships as well, trying to get them to know each other and getting them confident in school life. We’re really looking forward to that” (Staff 

member); “[Parents] love our school and bringing their children to school. We have done, historically, lots of parent engagement courses, for Foundation Phase we’ve 

done Family Phonics, Relationship-Based Play, cooking on a budget, but with Covid that’s all had to slow down” (Staff member) “We used to have Families Connect 

before the pandemic and they’d do baby massage, child development but we’re not doing that now” (Staff member) and: “[We’re] warm affectionate, supportive, 

caring. There is a lot of care and support in the community, I’m talking all stakeholders” (Staff member). 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  There is a drive within the school to get back to pre-
pandemic levels of parental engagement, but staff 
acknowledge this will take a lot of work and input to 
reconnect: 

“Before lockdown we had support from other third 
parties coming in and using the Thrive room but we’ve 
abandoned that because of Covid, but also that room 
has become Thrive, we had a smaller room that wasn’t 
big enough. We used to have a family room for Flying 
Start, Families First, jobseekers, tried to come into help 
people do CV’s and get back to employment” (Staff 
member).  

“There’s a high level of support needed for parents and 
families coming in frustrated, very needy at the 
moment, we’re trying to support but unfortunately we 
can’t get them in [due to restrictions]” (Staff member).  

There are plans already in place for a third sector 
partner from Save the Children, with expertise in 
parental engagement, to work with Gnoll Primary from 
the end of January 2022. Continue to explore with staff 
how families can be supported as Covid restrictions 
ease. 
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“I’d like some links to get support for families, I haven’t 
got a family engagement officer, I used to four years 
ago but we couldn’t sustain it. It’s needed. Massively. 
We’re looking to get things set back up when we can, 
parenting, nurturing, those type of classes. Whatever I 
run here, I try to do with a parent and their child with 
them” (Staff member).  

“We used to run crotchet club that was a social. We 
had a group of mothers who were in need of support, 
they were lonely, on their own or with difficult 
relationships, there were about ten of them, they were 
always here, they did NVQ level 1,2,3, some of them 
went on to work. It was good to see. We’ve lost that” 
(Staff member).  

Staff reported missing the opportunities for 
engagement through ad hoc conversations and 
parents evenings. 

“We used to have assemblies where we’d invite 
[parents] in and, you know, at the end of the year, 
graduation and things like that” (Staff member)  

“Parents evening, we had that a couple of weeks ago 
and that was all telephone” (Staff member)   

“As a school we were very family orientated and we 
used to run parents' courses from school. None of that 
has happened and that’s had a big impact. Also, they 
can’t come to parents’ evenings face-to-face, we’re 
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doing it over the phone and yes, okay, we’re having 
that interaction but we’re not sitting there with the 
child’s book. It’s very different” (Staff member)   

B.  Some staff felt they didn't have time to support 
parental engagement in their roles, and there was a 
hesitancy to work with parents with a few staff 
members; 

“Someone came in before half term, she was going to 
come in to work with parents because obviously we 
haven’t got the staff or the time of day to do it” (Staff 
member).  

“Lots of us would rather work with the children than 
the parents. I would, I wouldn’t like to work with 
parents. It was the most difficult part of my job when I 
did that” (Staff member).  

“Trying to manage the adults and keep that 
professionalism as well because they think you're their 
best friend. It's hard to keep the balance, approachable 
and non-judgemental but still professional” (Staff 
member).    

Support staff to access awareness raising sessions on the 
importance of parental engagement, particularly in line 
with encouraging ambitious and capable learners as part 
of the new Curriculum for Wales. 

Ensure all staff are supported to identify gaps in their 
current knowledge; offering additional training and 
learning opportunities to provide awareness of the 
schools parental engagement strategy and external 
support schemes to signpost to. 
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C.  Parent’s perception is that families who are 
unemployed get more support than those that are 
still struggling financially but are also working.  

“No as working parents we get no help with any costs” 

(Parent). 

“Working parents seem to get the rough end of the 

stick but this is government policy not school” 

(Parent). 

“I understand the costs it's just expensive for uniform 

and everything when you're not entitled to free school 

meals or uniform grants” (Parent).   

In all communication explain that if anyone is struggling 
then they should contact the school to discuss. Also be 
clear about the criteria for Pupil Development Grant and 
that it is not just families that aren’t working that access 
this. Some schools have produced a short video on their 
website about their Pupil Development Grant spend. 

Encourage working families who need financial support 
to approach the school. Support in terms of payments 
plans, saving schemes etc. could be pursued for all costs 
associated with schools not just trips e.g., uniform and 
resources.    

 

D.  Both staff and parents are aware that as a result of 

the pandemic, communication is an area that may 

require further exploration to ensure all parents can 

engage: 

“The school hasn’t been very great at explaining all the 

hard work it’s been for them [teachers]” (Parent). 

“How exactly is the communication assigned? I don’t 

know if that’s something the school has in terms of 

one person in charge of it” (Parent). 

“The thing we forget, not everyone has Facebook. I just 

happened to see the PTA announcement [about the 

visit from Father Christmas] this weekend so I sent it to 

Consider canvassing parents and family members at the 
school gates to ensure they all have the opportunity to 
feed back their views on communication, and offer their 
own suggestions, ideas and recommendations for how 
the school could improve communication. This approach 
will reduce the barrier of low literacy levels and access 
to the internet in order to give their views.  
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my friends who I knew didn’t have it so they could do it 

with their kids” (Parent). 

“It would be interesting to know [how many parents 

don’t have access to Facebook or the internet] because 

obviously we need to help those parents who don’t 

have access to get access to information, don’t we?” 

(Parent)   

“If we had an app like other schools have to 

communicate directly like other schools instant 

messenger or using dojo like other schools do that 

would be handy” (Parent).  

“More parents evenings and access to school itinerary” 

(Parent).  

“The Gnoll is a good school I don't think 

communication is the best” (Parent).   

“[A governor] brought up if you just explain to parents, 
they might be more understanding...what happens is 
[the school] will change something, parents will hit the 
roof and then [the school] explain why, instead of 
explaining this is the problem we have, this is how 
we’re fixing it, they may be a bit more supportive” 
(Parent). 

“We just done a questionnaire recently and 

communication is something that’s still bugging the 
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parents, we’re still not doing a very good job at it, I 

don’t know what we can do” (Staff member)  

“We’ve got the website, we’ve got teachers text 

messaging system, letter to link in, I don’t know what 

else we can do, other than phoning every parent, every 

day!” (Staff member)  

“I’ve moved the newsletter into a Sway, everyone has 

a phone so if we can connect with parents through the 

phone instead of the computer, more families will have 

a chance to engage and read it” (Staff member)  

“The old way of working of putting letter in the bag, we 

don’t tend to because we’re an eco [school], it’s just 

paper waste. We find they don’t get read” (Staff 

member)  

“I call meetings, I have a 9am meeting, I have a 4pm 

meeting, nobody turns up” (Staff member)    
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Uniform 

We sought to understand the way in which school uniform and PE kits is supplied, how much it costs, and the expectations that the school has in regards to uniform 
and PE kits. We also investigated how the school supports families with uniform costs.  

What works well     

Uniform policy: Parents told us the school uniform policy at Gnoll Primary was flexible, and that uniform could be purchased from any supermarket “I have 

occasionally sent my children to school in clothing items outside of standard uniform; black instead of grey trousers, this is never flagged as an issue and I have never felt 

pressured to purchase specific branded or a style of clothing, although my children do wear the school jumpers, at request of the school” (Parent); “The school is very 

flexible and inclusive around uniform etc.” (Parent); “Uniforms I think are great, they’re cheaper than actual clothes” (Parent). Pupils told us what they wore to school, 

and what would happen if they forgot, or weren’t able, to wear school uniform "Look we don’t even have logos!" (FP pupil); Nothing would normally happen [if you 

forgot your uniform]. The school just tells you: ‘next time wear your school clothes’ (KS2 pupil). 

Spare uniform provision: Staff told us that as a result of Covid restrictions, there was a period of time where spare uniform could not be handed out to pupils. 

However, staff informed us the provision of spare supplies for pupils to use are slowly building, allowing an on-site stock of warm clothing that can be provided if 

pupils forget jumpers or coats; “In the past we’ve provided our children with coats and jumpers and things particularly now with the weather changing. We’ll say ‘if you 

haven’t got a coat, you can’t go outside’. When Covid hit we didn’t have anything like that. But we’re 11 weeks in now and we have got a pile of jumpers and coats and 

things like that!” (Staff member). The school also has provisions for wet weather overalls and wellies for all pupils in Foundation Phase to have access to the outdoor 

curriculum and forest school “Children have got wet weather gear and wellies for that day. We ask them if they’ve got it and they keep it in their locker; some like to 

bring their own, but we’ve got them all ready for them anyway, little navy sets for all the children and wellies” (Staff member). However, younger pupils had the 

perception that no spare clothing was available “Sometimes I bring [my wellies] in every week and sometimes I leave them in school”;  “You’d still go outside We have to 

wear our jumpers if it’s cold”; “No [there’s no spare clothes in school]” (Foundation Phase pupils). PDG Access grants are promoted via class teachers, “There’s grants 

available in reception and year six so we share that information with them, support for uniforms, we always share that with parents so they know” (Staff member). 

Brand awareness: Older pupils talked to practitioners about different brands, and it was clear from these conversations that there was little or no perceived pressure 

to wear branded items to school, for PE days, or for non-uniform days; “No pressure. You can [wear] whatever. But we can wear like headbands and stuff" (KS2 pupil); 

"Not really, I don’t think so. I don’t think our school cares about appearance much. I’ve never heard anyone say ‘you don’t look good today’ or ‘I don’t like that shirt or 

whatever’” (KS2 pupil). 
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Mobile phone policy: The school has a strict policy on pupils bringing mobile phones to school: “Mobile phones are not allowed in school. However, if a Year 5/6 parent 

feels that it is imperative that their child brings a mobile phone to school, phones will be stored in the school office during the school day.” (School Prospectus). Pupils 

understood this policy, and why it was important to not have mobile phones available to them during school time: “So we have this cupboard and you have like 

different labels and you just put them in there” (KS2 pupil); “Because some people bring phones and did different things and got what they needed and then they could 

take it home” (KS2 pupil); “But we’re not really allowed to be on them in class unless you ask the teacher for something really important” (KS2 pupil); “I have my phone 

[in school] because I walk to school by myself. I ring my mum before I go in to let her know I’m ok. If you flick down and your phone and swipe left and see the option 

that says Do not Disturb. And you can put it in teacher's cupboard so no one can touch it” (KS2 pupil). This demonstrates excellent poverty proofing practice as this 

does not allow pupils to compare mobile phones with peers or highlight pupils who do not have a mobile phone. 

Areas to explore  

 What we heard or noticed Considerations School Plan 

A.  Families think that the school uniform 
is the main cost associated with the 
school day. 

“The main cost is uniform and school 
meals.” (Parent)  

“I have had to get free uniforms and 
generally struggling due to long term ill 
health” (Parent) 

In order to support families with the costs of the compulsory 
uniform explore options for relaunching and rebranding the 
swap shop.  

 

B.  Families reported prioritising paying 

for school uniform over other items 

for their children. 

“I have one child in comprehensive 

school and another in primary, 

unfortunately, with the costs of 

comprehensive school being far greater, 

the younger child had to miss out on new 

Discuss with the uniform provider the possibility of families 
paying for uniform via instalments. 
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uniform, shoes, bags etc. Now it's coming 

to winter season, they need hats, gloves 

etc. They're constantly growing and it's 

never ending, I get as many "hand me 

downs" and seconds as possible, but it 

still all adds up. We've prioritised 

uniform for them, it means that they 

have very few "playing" clothes as we 

just can't afford it all as a "JAM" family, 

earn too much for help, too little for 

extras” (Parent) 

C.  Practitioners heard that the uniform 

Swap Shop was currently on hold due 

to Covid restrictions and a lack of 

space in the school to store uniform 

provision 

“It would be useful to have an 

exchange bank for jumpers. The 

jumpers were the main issue, 

especially when they had the new logo 

going on” (Parent) 

“The PTA did a swap shop a few years 

ago, they’ve got containers with lost 

and found things go, if they don’t get 

claimed they would go, as well as what 

people had given. That was ok, we 

didn’t get a lot of turn out. Storage is a 

bit of an issue, there are issues around 

storing things safely, there’s not a lot 

Ask pupils to donate good quality second-hand uniform at the 
end of the year. Explore if there is a place within the community 
where the school can collect a stock of spare uniform for 
parents to help themselves to. Alternatively spare uniform 
could be made available at parent’s events, sometimes allowing 
parents to make a small donation for the uniform lessens the 
stigma associated with it. 
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of space. I don’t know if there’s a policy 

that parents can ask if there’s anything 

they can have” (Parent) 

“There is a Facebook page for the 

whole of NPT where people can share, 

exchange or sell school uniforms, it was 

launched at the end of last summer I 

think" (Parent) 

D. Parents and pupils told practitioners 

there was confusion around the 

introduction and roll out of the new 

school uniform incorporating the new 

logo design 

“I don’t buy the logo, it’s beautiful, but 

it’s just ridiculous costs for the amount 

you’d have to pay, it’s not practical to 

do the laundry every night, children are 

mucky and you want them to look 

clean! So you need to have more than 

two items, it really adds up to have 

branded uniform” (Parent)  

“I think the way it was done as well, it 

was kind of, we were told, and the 

communication wasn't clear; did we 

need a new one straight away. And 

then we were told no they can still 

wear them until the next year so 

We understand from SLT that parents were consulted during a 
meeting at the school (just before the pandemic) and parents 
have been informed that old logos can be worn until they are 
no longer fit for purpose. Ensure that the school continues to 
communicate and consult with parents around uniform and 
that all decisions involve the whole school community. 
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parents can make the most of them” 

(Parent)  

“It could have created a divide 

amongst kids if they're thinking 

someone with money can buy new 

ones and those [who can’t]” (Parent)  

“There was confusion around the 

colour, there were loads of issues with 

that” (Parent) 

E. Some staff and older KS2 pupils 

believed they could identify pupils 

who had less money because they 

wore a jumper with the old logo to 

school. 

“They may have tears in their clothes 

[pupils’ name] couldn’t afford to buy a 

new jumper so he’s wearing the same 

one as last year” (KS2 pupil)  

“[pupil name] has got a jumper with 

the old badge because we changed 

them" (KS2 pupil)  

“We had a new badge, so a little boy 

couldn’t afford to buy a new jumper so 

he still wears the old logo" (Staff 

member) 

The school could consider collecting pre-loved stock of jumpers 
with the new logo. Additionally, the school could promote and 
explain to all pupils via an assembly or learning opportunity that 
children are encouraged to wear the old logo if they still have it 
until they have grown out of it. This will have direct links to the 
new Curriculum for Wales; pupils could develop their 
understanding of the importance of looking after our planet by 
not throwing away jumpers that are in good condition as part of 
their learning to become ethical and informed citizens. 
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“I know we wear uniform, so some 

people don’t wear uniform or they 

wear uniform that isn’t as expensive as 

other people so they get made fun of" 

(KS2 pupil)   

F. Staff offer PE dojo points for pupils 

who remember their PE kit. Pupils told 

us if they didn’t wear PE kit to school, 

they wouldn’t receive a PE dojo, which 

they did not think was a fair system. 

“We have PE dojo, if you’re not 
wearing PE kit you don’t get it. That’s a 
little unfair though” (KS2 pupil) 

“But if [pupil name] was wearing a [PE] 

top and I was wearing uniform, [pupil 

name] would get three dojos but I 

wouldn’t on PE day” (KS2 pupil) 

Pupils who fail to wear PE kit to school should indicate to staff 
that there may be difficulties at home, and this should be used 
as an opportunity to offer support.  Consider if rewarding pupils 
for wearing their PE kit is the most effective way to ensure 
pupils bring the correct kit.  

Explore opportunities to build up a stock of spare PE kit. 
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Appendix  

What is Poverty?  

Government statistics from March 2020 show that there are approximately 4.3 million children living 
in poverty in the UK today. This is around 31% of all children in the United Kingdom.1  In Wales, 31% 
of children are growing up in poverty. This is not set to improve, as forecasts suggest that by 2022, 5.2 
million children in the UK will be living in poverty, the highest since modern record keeping began.2 All 
of these statistics are based on data that we have before the emergence of the pandemic, whilst the 
full impact has not yet fully been researched or understood preliminary predictions from the IPPR 
estimate that an additional 200,000 children will fall in to poverty as a result of covid-19.3 

In schools, poverty is often equated with children and young people in receipt of Free School Meals and 
Pupil Development Grants. While this is a superficially useful indicator, we know that many children 
and young people trapped in poverty are not eligible for, or in receipt of, Free School Meals or Pupil 
Development Grants. As a result, this project utilises a broader definition of poverty that seeks to 
understand the ways in which poverty is experienced at school and how it restricts children and young 
people’s opportunities to flourish. 

A more useful definition of poverty, and one that Poverty Proofing© has adopted, is therefore:   

‘Individuals, families and groups in the population can be said to be in poverty when they lack 
the resources to obtain the types of diet, participate in the activities, and have the living 
conditions and amenities which are customary, or at least widely encouraged and approved, in 
the societies to which they belong. Their resources are so seriously below those commanded by 
the average individual or family that they are, in effect, excluded from ordinary patterns, 
customs and activities.’4 
Peter Townsend  

 
In other words, being in the grip of poverty means that children – and their parents – have to go 
without things that everyone should be able to have in a decent society. At present our economy is 
locking families into poverty by restricting their options and presenting them with impossible 
decisions, such as choosing between heating their home and putting food on the table. More than 
seventy percent of children living in poverty live in a household where at least one parent 
works,5 largely because low paid, temporary, or insecure jobs are often not enough to provide a 
sufficient income. This, combined with rising living costs, a lack of affordable housing, and ongoing 
reforms to the benefits system means that families are facing difficult situations and are restricted in 
their ability to access basic amenities and participate in social life.   

Whilst the full effects of Covid-19 are yet to be understood, findings indicate low-income households 
and families have been disproportionately affected by the crisis. Research from the Standard Life 
foundation found that within the first three weeks of the UK lockdown, an estimated 7 
million households (a quarter of all households in the UK) had lost either a substantial part or all of 
their earned income as a consequence of the Covid-19 crisis. Families with children, and lone 
parents were most impacted with 42% experiencing serious financial difficulty or struggling to make 
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ends meet, compared to 24% of other households.6 For those families experiencing financial 
difficulties prior to Covid-19 the effects of the pandemic are likely to push them deeper into poverty.  

How does poverty affect different socio-demographic groups?   

Anyone can be affected by poverty and life changes such as unemployment, illness or family 
separation can happen to us all. Increasing costs, especially for essentials such as food, housing and 
fuel, affect most people. However, there are some groups that are much more at risk of being in 
poverty including minority ethnic groups, lone parents and working families7 as well as the disabled8, 
and those with caring responsibilities9.  

 

Poverty and Education   

Despite the wider economy’s role in locking people into poverty, we often hope – perhaps even 
expect – that our schools can address or compensate for this situation. However, research 
overwhelmingly shows that there is a significant gap in attainment between disadvantaged and non-
disadvantaged pupils at every stage of their education. At the end of Primary School poor pupils are 
over nine months behind their peers in reading, writing and maths.10 Students eligible for Free School 
Meals are half as likely to achieve a good pass at GCSE in English and Maths in comparison to other 
students.11 Moreover, the Education Policy Institute has recently reported that progress to eradicate 
the attainment gap has stalled and is beginning to increase again.12 Findings from the ‘Cost of learning 
in lockdown13 report show that 40% of low-income families reported missing at least one essential 
resource to support their children's learning at home during Covid-19 school closures. Furthermore, 
one third of the families who were most worried about money had to buy a laptop, tablet or 
other equipment and were more likely to say they found it difficult to continue their children’s 
education at home.  

Despite all of this, schools can act as the key to loosening poverty’s hold on children and young 
people. All organisations, including schools, have a responsibility to get behind the changes that can 
solve poverty by showing compassion to each other and looking out for those that are going through 
a difficult time. Our education system does not have to mirror the society and economy within which 
it is situated. On the contrary, if we can ensure that policy and practice in schools is orientated 
towards challenging and removing the restraints that poverty places on people, we can begin to move 



UK Cost of the School Day Report and Action Plan 

cpag.org.uk 

84 

towards a more just society that is inclusive, non-discriminatory, and which ensures equity of 
opportunity for all.   

Poverty Proofing the School Day© was developed by children, young people and teachers to help 
schools better understand the ways that they can do this. It is based on the guiding principle that:  

All activity and planned activity in schools should not identify, exclude, treat 
differently or make assumptions about those children whose household income or 

resources are lower than others. 

Poverty Proofing the School Day© aims to support schools to identify and overcome the barriers to 
learning faced by children and young people from families with fewer financial resources. This process 
is about schools reflecting on their day-to-day practice to reduce the stigma and discrimination pupils’ 
face, with the aim of ensuring that all pupils can participate fully in all aspects of school life. While the 
causes of poverty can be attributed to our economy schools have a crucial role to play in supporting 
children, young people and their families to loosen the grip that poverty has on them.  

Poverty Proofing© and the Welsh education system 

Schools have been given the Pupil Development Grant to target support to children and young people 
in order to improve outcomes. Schools are free to spend the funding in the best interests of children, 
but will be judged and held accountable for closing the gap. This is an increasing Estyn priority. The 
latest Estyn guidance states PDG provides schools the opportunity to develop ‘clear ambitions...to raise 
the attainment of children from deprived backgrounds’14.  

There are a number of aspects of the new Curriculum for Wales framework which Poverty Proofing© 
is able to support, both in terms of providing evidence and also giving the school some suggested 
development actions.  Throughout the Welsh Government guidance document; “Rewriting the future- 
Raising ambition and attainment in Welsh schools” there is an emphasis on schools to “recognise the 
central and pivotal role they have in breaking the link between deprivation and educational 
attainment”.15 This report contains detailed information on the opportunities the school provides for 
pupils and also identifies potential next steps. Poverty Proofing© is all about how schools address social 
disadvantage, what they are doing well, and how they could improve, and therefore supports schools 
in working towards the demands of the new framework.  

The sub-headings for each area of the report provide a more detailed explanation as to what will be 
discussed in each thematic area, including how these areas are linked to the new Curriculum for Wales 
framework.  

Consequences of Poverty   

Righting the wrong of child poverty is crucial because it has devastating effects for children now and in 
the future, for families and for society more generally. Not having enough money means it’s more 
difficult to buy the goods and services that support healthy child development. In addition, the constant 
stress and anxiety of struggling with money affects parents’ health and wellbeing and contributes to 
poorer outcomes for children. 

Health  

 Poverty has a significant impact on children’s health. These health inequalities are present from 
birth, and there are more babies born with low birthweights in more deprived areas than those 
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born in less deprived areas.16 In Wales, the infant mortality rate was also highest in the 10% most 
deprived areas, at 5.7 deaths per 1,000 live births in 2018, whereas it was lowest in the less 
deprived areas.17 Low birthweight has been linked to increased health problems in later life.18  

 Startling health inequalities continue throughout childhood and can be observed over a large 
number of key health indicators. Not only are incidences of chronic illness such as asthma more 
common in children growing up in poverty, the impact of these illnesses on children’s lives seems 
to be greater among poor children.19 

 There is a big difference in life expectancy for those living in the most and least deprived areas of 
Wales. Women in the most deprived parts of Wales can expect to live approximately six years less 
– with a life expectancy of 79 years – than those in the least deprived areas (85 years). For men, 
there was a seven-year gap between the most and least deprived areas (74 v 81 years).20 

 In addition to physical health, research shows that poverty and growing up in poverty affects mental 
health. The Social Mobility Commission concluded that: ‘people who live in more deprived areas 
typically have lower life satisfaction scores, are less likely to think that the things they do are 
worthwhile, less likely to feel happy yesterday, and are more likely to be anxious.’21  Suicide rates 
are also higher in deprived areas than more affluent areas.22 

 23% of parents with children under eighteen reported skipping meals in order to make ends meet 
and feed their children.23 

 During Covid-19, it was estimated that five million people in the UK, living in households with 
children under 18, experienced food insecurity and 200,000 children had to skip meals because 
their family couldn’t access sufficient food during lockdown.24 

 The number of people accessing food banks has substantially increased in recent years, with more 
than 2.5 million emergency food parcels being distributed by the Trussell Trust in the 12 months 
prior to April 2021. Of these, almost 1 million were provided for children.25 

 During April 2020 the Trussell Trust reported an 89% increase in emergency food parcel demand 
compared to the same month last year, including a 107% rise in parcels given to children.26 

 It is estimated that 3 million children in the UK are at risk of suffering from ‘holiday hunger’.27 

Housing   

 Children who live in poverty are more likely to live in bad housing. They are a third more likely to 
suffer respiratory problems such as chest problems, breathing difficulties, asthma, and bronchitis 
than other children.28 

 Many families living in poverty struggle to keep their home warm enough. A cold home 
exacerbates underlying healthy conditions and can affect weight gain in babies in young children, 
impacts negatively on children’s mental health, educational attainment and attendance at school 
and increases feelings of helplessness.29 

 Over one third of people living in the UK and over half of 18 to 24 year olds have had to go 
without hygiene or grooming essentials or cut down on them due to lack of funds.30 

 Nearly two-thirds of all children in the UK – were living in families with savings less than the 
average monthly income (£1,569). More than half of all children live in families with no savings at 
all.31 

Education and Employment   

 There is a strong stigma attached to living in poverty and poor children are often bullied at 
school.32 Not wanting to appear poor means that a lot of children who are entitled to Free School 
Meals don’t actually take them and poor families will often go without other items to protect 
their children from this stigma.33  

 Poverty also affects children’s friendships at school with children growing up in poverty more 
likely to play alone, fall out with their friends and less likely to talk to their friends about their 
worries.34  
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 Only one in eight children from low income backgrounds will become a ‘high earner’ when they 
are adults.35 The UK has very low ‘social mobility’ which is sometimes expressed as ‘poor children 
grow up to be poor adults’.  

 It has been estimated that 20% of the nation’s schools budget is spent on tackling issues 
associated with poverty.36 

 By age 19 over 50% of disadvantaged students leave schools without at least a level two 
qualification in English and Maths, compared to just 25% of non-disadvantaged students.37 

 Even with the same qualifications disadvantaged students are 50% more likely to be Not in 
Education, Employment, or Training (NEET).38  

 Young people who have grown up in poverty and attend university have a 33% higher dropout 
rate than those that didn’t.39  

 Those that graduate with a degree are still more likely to be unemployed than their better off 
peers, and graduates who were eligible for Free School Meals at school are paid on average 
11.5% less than their peers with the same qualifications.40 

 People with a poorer background are often paid less than those that grew up in more 
comfortable circumstances. Twenty seven percent of people from a working-class background are 
paid below the voluntary living wage, in comparison to 17% of those with an advantaged 
background.41 
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