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Progress since the Last Inspection (2017)
 Estyn Recommendation 1: Improve pupils’ Welsh oracy skills 
Teacher assessment (and moderation evidence in previous years) shows that pupils’ Welsh oracy skills have shown improvement since the last Estyn inspection, but there is evidence of variation over time: After an initial improvement (2017-March 2020), oracy standards declined following a reduction in the use of spoken Welsh during periods of blended learning (April 2020-2022). Attitudes towards Welsh oracy have improved since the discontinuation of evidence gathering for moderation purposes. For more evidence, see Cymraeg Campus target records and LA monitoring report 2023:  ‘A minority of pupils are confident enough to proactively engage staff and pupils in simple Welsh conversations, and choose to use Welsh words and phrases at playtimes. However, many of the older pupils lack confidence when answering Welsh questions out of the context of the lesson or activity.’ 
Since then, concerted efforts have been made to bring the standard of oracy up to the pre-covid standards. Most recently, Welsh oracy was a SDP priority in 2024-5. The most recent monitoring evidence (Spring 2025) found, ‘Pupils listen to, understand and respond appropriately to a wider, range of phrases used throughout the school day.’ Furthermore, a cwestiwn yr wythnos is shared with pupils, staff and, via the newsletter, families at home each week. Pupils are actively encouraged to use Welsh phrases in class, for example, when asking to change their reading book, borrow a laptop, or tell the time. The Criw Cymraeg members monitor pupils’ use of Cymraeg in school, and reward children for speaking Welsh. The Criw Cymreig use Cymraeg when leading weekly gwasanaethau. All staff are good role models in their enthusiastic use of Welsh phrases: this as a positive impact on the quality of provision across the school. Many lessons are taught bilingually, although English remains the primary language in these bilingual lessons. In 2025 the Criw Cymraeg led the school to achieve Gwobr Arian which verified and recognized that pupils and staff promote the use  of Welsh oracy throughout and beyond the school day. Progress in Welsh Oracy since our last Estyn inspection is very good.

Estyn Recommendation 2: Develop opportunities for pupils to make decisions and choices in relation to their learning and whole school matters
There has been very good progress against this recommendation.  All pupils are actively involved in planning topics. All pupils in Years 1 to 6 contribute to school decision making through their roles in committees: School council, Bronze Ambassadors, Criw Cymraeg, Eco Committee and Play Committee. As committee members, the pupils take responsibility for planning and running events such as charity fundraising events, termly Eco Days, sports clubs, and enterprise activities. For example, in the 2024-25, pupils organised a disco, sales of elderflower cordial, a Teddy Bears’ Picnic, an alternative sports afternoon and Den Day to raise money for their chosen charities. There is good evidence that their purposeful actions have positive impact on the people in their community. (Committee activities documented in headteachers’ reports to governors). Pupils continue to drive school improvement through monthly meetings, during which pupil voice is front and foremost. 
Furthermore, older pupils have sole responsibility for running the school library, acting as Digital Wizards, and organizing and leading Sports Day. Pupils in Year 6 plan and deliver lessons during the summer term. Pupils are involved in evaluating and changing learning and this results in improvements to lessons eg more outdoor spelling activities. Pupils feel confident about suggesting activities and these are given due consideration and often adopted. For example in autumn 2024, year 6 pupils requested another class hike before they left school. They planned the hike route, using OS maps to find suitale routes. These opportunities for decision-making lead to child-centred improvements to learning and school life. They also increase the pupils’ sense of ownership, belonging and self-determination, thus contributing to positive attitudes to learning. Happen Survey results for Franksbridge School (2025) show that most pupils (88%) in Y4 to 6 said they have lots of choice over things that are important to them. 

School and Governing Body appraisal of the progress with 2024/25 priorities Key:
Very good progress: Tackles the recommendation in every way, Does not require any further attention to any aspect. Very good effect on the quality of provision.
Strong progress :Tackles the recommendation on the whole. Requires attention only to minor aspects. Positive effect on standards and / or the quality of provision.
Satisfactory progress: Tackles the recommendation in many ways Continues to require substantial attention to some important aspects. Limited effect on standards and / or quality of provision.
Limited progress Does not satisfy the recommendation. Each aspect or many important aspects continue(s) to require attention. No effect on standards and / or quality of provision.


	Priority1: (IA1) Improve the Welsh language oracy skills of older pupils at Franksbridge School (IA1 Teaching and Learning)

	Success criteria in terms of standards or quality:
	Evaluation (impact)
	Next steps

	1. There is an established culture at the school where learners are actively encouraged to use Welsh (Dimension 4: Establishing a culture of enquiry, innovation and exploration)

2. Learners are given opportunities to develop their Welsh language skills across the curriculum ensuring they are able to communicate effectively in different forms and settings, through the medium of Welsh and English (Ambitious and Capable Learners).

3. Most Class 2 pupils use their Welsh oracy skills outside Welsh lessons, e.g. following instructions, answering questions, and making requests in Welsh.

4. Most Class 2 pupils improve their Welsh oracy skills, showing greater understanding and responding to Welsh questions more fluently, using a greater variety of phrases and sentence patterns when familiar topics are discussed in Welsh.

	1. Teacher assessment, Criw Cymraeg appraisal and external accreditation for Gwobr Arian report a culture in which the use of Welsh oracy is actively encouraged across the curriculum..

2. There is evidence of Welsh language work across the curriculum, in books and on displays. The cross-curricular Welsh work is especially prolific in Class One.

3. Teacher assessment, Criw Cymraeg appraisal and external accreditation for Gwobr Arian report good use of Welsh language outside Welsh lessons in both classes.

4. This was already a strength in Class One. Helpwr heddiw activities using the board and cards have led to improved receptive and expressive language in Class Two. However, monitoring evidence shows that older pupils need to be even more ambitious in their use of spoken Welsh: they should extend their sentences to give complex sentences.

	1.Continue to use Helpwr Heddiw sessions; positive reinforcement for gemau iard and incidental Cymraeg.

2. Further strengthen the use of written Welsh across the curriculum in Class Two.

3 Continue to monitor pupils’  progress. Begin Gwobr Aur 

4 During Helpwr Heddiw sessions, higher expectations should be communicated to older pupils: teachers and Criw Cymraeg members in Class Two should promote extended, more complex  responses including connectives.

	Evaluation: Very good progress

	Evidence: Welsh monitoring logs, Learning Walk report (July 2025), Gwobr Arian accreditation records, Helpwr Heddiw log, Termly governors’ reports


	Priority 2: Improve the provision and outcomes of all pupils’ digital skills. (IA1 Teaching and Learning)

	Success criteria in terms of standards or quality:
	Evaluation (impact)
	Next steps

	

1. DCF coverage is extended and deepened in both classes

2. Teaching staff become more confident in teaching digital learning

3. All pupils become more confident and competent in the use of digital devices and software

4. Nearly all pupils can apply their ICT skills across and beyond the curriculum, with an awareness of purpose and audience.
	1. Planning scrutiny and regular informal monitoring shows DCF coverage has improved and provision for digital skills has been extended.
2. Teachers received training in the form of team teaching with Rob Walters, a digital project with Jim Elliott and Cluster Digi Meets (for Digital Champion) CPD received for identified areas ( Class 2 coding, Class 1 progression using J2E) . LSA training from Myrick – Microsoft office  apps. Training has led to increased confidence and improved provision across the school.
3. All pupils have made clear progress in the use of ipads and chrome books. Class 1 have also become confident using Rugged Robots and Class 2 have used coding to program drones, and art robots. Both classes have used microbits. Class 2 were confident enough to teach Class 1 how to program Microbits. There has been a positive impact upon pupils’ skills, knowledge and confidence.
4. Excellent application of digital skills across the curriculum. Confident collaboration on shared documents (Y4 to 6). Eco committee etc. apply skills and upskill staff when making assemblies etc.
	

Formal mapping of DCF across the curriculum/topics



Teachers use and teach digital skills regularly to embed new skills



Plan opportunities for pupils to use and embed knowledge and skills re. Microbits and drones

	Evaluation: Very good progress

	Evidence: CPD records, Performance Management records, planning records, files in J2E folders, Adobe documents, Office documents on HWB, Topic books, maths books, language books.







































	Priority 3: Develop the outdoor provision for younger pupils to promote early years principles and learning
 (IA1 Teaching and Learning)

	Outdoor provision for younger pupils

1. Is well-resourced to offer multi-sensory learning experiences

2. Includes activities and challenges that promote independence and collaboration

3. Is designed to foster curiosity and imagination

4. Provides for wide and varied experiences across the AoLEs that allow learners to express themselves physically, creatively and imaginatively

	

Improved resources for construction, water play, gardening etc. Activities and challenges replaced with range of resources that facilitate collaborative and independent experiences (child-led experiential learning). Significant investment in child-friendly surface for outdoor classroom. 

Pupils are now regularly involved in open-ended engaging experiences within an effective environment

Greater and better use is now made of the outdoor classroom and extended area (to include safe use of bikes without close supervision). 

Child-led outdoor learning experiences reinforce prior teacher-led learning. Pupils apply their learning across the curriculum 

Effective community collaboration for fund raising and practical work (removal of shed base), leading to greater community cohesion
.
	






Continue to invest in shelter, markings, storage and resources.

Possible future research project linked to outdoor learning



	Evaluation: Very good progress


	Evidence: Reports to governors, Learning Walk report on independent learning (summer 2025), planning records.




	Priority 4: Promote the school as a learning organisation with increased opportunities for school-to-school and cluster working 
(IA3 Leading and improving)

	1. nurture a culture of professional learning and enquiry
2. engage all staff in identifying their individual professional learning aims.
3. leaders involve the whole school community to develop a shared, inclusive, inspiring vision that aims to enhance the learning experiences and outcomes of all learners.
4. develop a ‘learning culture’ with time and resources provided for all staff to engage in professional learning
5. staff reflect and evaluate practice together. Schools create opportunities for staff to collaborate and examine pedagogical practice together.
6. the whole school community is actively engaged in enquiry with staff encouraged to take risks, experiment and be innovative to support them to extend their practice. 
7. staff regularly discuss and evaluate whether actions, including professional learning, have had the desired outcomes and they work together, referring to research evidence when appropriate, to improve practice.
8. develop partnerships with parents/carers, other schools, universities, businesses, public organisations, and the community to respond to change and develop mutual learning.
	       Useful whole-school training on: 
· RSE 
· Functions of Behaviour. 
· Foundation Learning
This allowed shared understanding and exploration of ideas.
Effective cluster collaboration:
· Residential experience
· Sporting tournaments
· Infant/junior cluster meets
· Cluster digi-meets
· Cluster Heads’ collaboration
· Cluster Transition plan

School support from
Llangattock                          Crickhowell
Ysgol y Cribarth                   Llanelwedd

Support form external partners enriches pupils’ learning and supports staff development:
· Sinfonia Cymru
· Jim Elliott
· Jemma (Dance)
· Diana Hulton

Positive SLO survey results confirm that there is a culture that supports learning and enquiry. However, budget restrictions limit CPD opportunities
	







Further develop culture of enquiry through enquiry-based approaches to learning.

Explore opportunities for  mini research projects trialling new approaches or ideas. Linked to areas of professional interest/ performance management/ school development.  Research could involve visiting other schools in Wales, or (if we can access the funding) abroad. 


	Evaluation: Very good progress
	Evidence: Cluster INSET training records, Termly reports to governors, SLO survey results



	Grant Finance April 2024-March 25:  Impact evaluation

	Source of Funding
	Purpose
	Sum
	Impact
	Evidence

	Education Improvement Grant 
RCSIG (EIG00001) 

Grant used for LSA support to provide ALN support and ELSA programmes.
	Ensure each pupil benefits from excellent teaching and learning, focusing on 
· Improving Literacy 	
· Improving Numeracy 
· Breaking the link between disadvantage and educational attainment 

	£4029
	Priority1: (IA1) Raised standards of Darllen Cymraeg through implementation of systematic acquisition of phonics and guided reading strategies.
Priority 2 (IA3):   Improved contextual learning of maths, improved pupils’ problem-solving skills and deepened pupils’ understanding of mathematical concepts and language.
	Work scrutiny records.
Learning work records.


[bookmark: _MON_1788710850] 

	Pupil Deprivation Grant (see also PDG statement)
	Breaking the link between disadvantage and educational attainment 


	£4600
	ELSA sessions led to: 
Improved mindset
Improved attitudes to learning and school
Increased resilience and confidence
Improved use of strategies for independent and collaborative learning.
Additional support with transition to juniors and high school.
	Attainment (WG data )
Wellbeing records (ELSA reports)
Pupil voice records
PASS Survey results 
HAPPEN survey results



	Accelerated Learning Grant
	Ensure each pupil benefits from excellent teaching and learning, focusing on 
· Improving Literacy 	
· Improving Numeracy 
	£3,729.71

	Nearly all pupils are highly motivated and engaged with learning. 
Nearly all pupils made at least good progress in literacy and numeracy.
Vulnerable pupils are well-supported in terms of emotional wellbeing and learning.
	PASS survey results
Cohort tracking records
Pupil books – teacher assessment.



	EIG00045 Professional Learning
	Staff training: 
· Tric a Chlic training

	£771
	Statutory requirements have been met
Increased staff confidence when teaching pupils, and assessing pupils’ progress.
	School CPD record
Staff termly evaluation records
Monitoring records.



	Contextual Information 2025-26

	Workforce Planning: number of fte TEACHERS
	2
	Workforce Planning: number of fte SUPPORT STAFF
	2.4

	2023-24
	Reception
	Yr 1
	Yr 2
	Yr 3
	Yr 4
	Yr 5
	Yr 6
	Total

	Eligible for Free School Meals
	0
	1
	2
	2
	1
	0
	1
	  7       18%

	
	
	
	
	
	
	
	
	

	Children in Need
	0
	0
	0
	0
	0
	0
	0
	 0

	Children Looked After/ previously looked after
	0
	1
	1
	0
	1
	0
	1
	4       11%

	
	
	
	
	
	
	
	
	

	English as an Additional Language
	0
	0
	2
	0
	0
	0
	1
	3        8 %

	
	
	
	
	
	
	
	
	

	Number of latecomers to Welsh (joined in Y4 or after)
	0
	0
	0
	0
	0
	0
	0
	0

	2023-24
	Reception
	Yr 1
	Yr 2
	Yr 3
	Yr 4
	Yr 5
	Yr 6
	Total



	Additional Learning Needs (July 2025) *LA IDP referrals August 2025

	ULP 
	
	2 
	2
	5

	1
	0
	1
	11

	ALP (School IDP)

	
	0
	0

	0
	2*

	       0

	1*

	3

	ALP (Local Authority IDP)

	
	0
	0
	0
	0
	      0
	0
	0



                                                                       
[bookmark: _Hlk181560375]


Contextual Information: Grant Finance April 2025-March 26

	Source of Funding
	Purpose
	Costs

	School Standards
£22,227
	ICT
Welsh
Outdoor Learning Provision
SLO
	

	Professional Learning
£1,100
	Cover for supply: ICT 2026
Cover for two teachers to attend Pathfinders (SLO) 
Cover for visits to other schools to view and discuss Outdoor Learning Provision
Time for staff to reflect, evaluate and plan (Outdoor Learning Provision)

	£220 (1 day)
£330 (1.5 days)
£440 (2 days)
£110 (half day)

	ALN Implementation
£1,850.83
	ALNCO training, Supply cover for IDP review meetings and ND referral meetings


	Pupil Deprivation Grant 
(see PDG statement) 

£5750

	


In-class support with literacy, numeracy and emotional literacy.


















Three-Year Priorities 2025 – 2028
	
	IA1 Teaching and Learning
	IA2 Well-being, care, support and guidance
	IA3 Leading and Improving

	2025-2026
	Improve teaching and learning of non-fiction writing at Key Stage 2

Review assessment for learning approaches to ensure feedback challenges pupils to improve and promotes critical thinking skills.

	
Review effective systems and resources for RSE provision. (Cluster priority)
	Develop leadership skills that enable teaching staff to take increased ownership for developing new approaches to learning and teaching through enquiry-based projects.


	2026-2027
	Further develop use of progression plans for assessment and tracking

Review spelling systems

Review teaching and learning of higher level reading skills (comprehension)


	LEANS- develop a programme for teaching pupils about neurodiversity.

Review provision and application of Growth Mindset strategies

[bookmark: _GoBack]Review ALN and ND intervention systems
	Review systems for school self-evaluation

	
2027-2028





	Raise standards in mental arithmetic skills

Review additional language (French) plans and delivery

	Play- Review opportunities and resources for problem-solving and creativity through imaginative, child-led play.

	Further develop governor monitoring procedures and resources




Priorities for 2025-2026
	Priority1: Improve teaching and learning of non-fiction writing at Key Stage 2
(IA1) Teaching and Learning 

	Rationale: 
Work scrutiny and planning scrutiny show that in Class Two, learning of non-fiction genres is not sufficiently thorough. As a result, in recent years pupils have not had sufficient experience reading, analyzing, or writing certain non-fiction genres.
Although pupils are confident writing recount, report and instruction texts, they have less experience reading, analyzing or writing explanation, persuasion and discussion texts. 
Similarly, coverage of forms of writing has not been comprehensive in recent years. Pupils have had regular opportunities to write poetry, diary extracts, newspaper reports and stories but other forms of writing, such as formal letters have not been learnt in recent years
(See Provision Audit: Writing forms, genres and Test Types June 2025)
	 Success criteria in terms of standards or quality:
· A well-planned, comprehensive scheme of work for learning non-fiction text types is created and applied by teachers in Class 2

· All pupils are given opportunities to read, explore, analyse, write and revisit  the six non-fiction text types whilst in Class Two.

· Nearly all pupils leave Franksbridge School with good knowledge of the six text types, including their features and purposes 

· All Class 2 pupils have opportunities to use the six text types across a range of forms of non-fiction writing (eg letters, leaflets, newspaper reports) 




	Internal Accountability:  RW,( EHT) 
Accountability to the Governing Body: RW to provide information in HT report to governors, for discussion in termly GB meetings. 

















	Actions  
	Milestones
	Source of Finance
and Cost

	1. Establishing the baseline:
Impact of current practice
· [bookmark: _Hlk147230989]Review planning documents to evaluate efficacy of planning opportunities for learning about non-fiction text types.

Standards (Skills, Knowledge and Understanding)
· Assess pupils’ knowledge of the 6 different non-fiction text types and their features.
· Evaluate pupils’ understanding of the purposes and application (forms of writing) of the text types. 
· Pupils self- evaluate their confidence and competence 

2. [bookmark: _Hlk128387788]Professional Development
· Teachers work collaboratively to map use of non-fiction text types over a two year period.
· Junior teachers to have access to Sue Palmer resources 
· Junior teachers to engage in professional dialogue with leaders from other schools regarding methods of improving non-fiction writing cluster meetings)
	Milestones Term 1

Have baseline assessments been carried out to assess pupils’ skills, knowledge and understanding regarding non-fiction text types?

Have pupils completed questionnaires to gauge confidence and competence for each of the 6 text types?

Have planning documents been reviewed? 

Has a simple provision map been drawn up that identifies opportunities for teaching and learning non-fiction text types?

Have obstacles to progress been identified?

Have junior teachers accessed Sue Palmer resources (via Teams)?

	

	3. Improving Practice
Explicit teaching of text type features, purposes and applications, using:
· Sue Palmer skeletons
· WAGOLL analysis (Sue Palmer examples and real life examples eg brochures, manuals, information books etc.)
· Clear success criteria
· Self- and peer- evaluation against success criteria
	Milestones Term 2

Have teachers identified authentic cross-curricular learning experiences to introduce and reinforce non-fiction text types (one per term)?

Have teachers sourced real-life texts as examples of non-fiction text types for deconstruction?

Have pupils been given opportunities to evaluate their written work and that of their peers, using clear success criteria?
	

	4. Evaluating Impact

· Assess pupils’ knowledge of non-fiction text types

· Assess pupils’ knowledge and understanding of the three focus text types studied this year.(features, purpose and application)

· Assess pupils’ standards of written work when using non-fiction text types in authentic contexts across the curriculum.



	Milestones Term 3
How confident do teaching staff feel in their ability to teach non-fiction text types effectively?

To what extent does monitoring evidence show that pupils have a broader knowledge of the six non-fiction text types?

Does monitoring evidence show that pupils have a deeper understanding of the non-fiction text types that have been studied this year?

How well does monitoring evidence show that the non-fiction text types are being systematically and effectively learnt?

To what extent does monitoring evidence show that pupils have meaningful opportunities to apply their learning of the non-fiction text types across the curriculum?
	

	How can the wider community of the school enrich the priority
· Use community events such as concerts and as contexts for written work. 
· Invite visitors to participate in discussions or presentations as context for written work (persuasion, explanation, instructions, report and discussion)
· Arrange visits by the designated governor with responsibilities for the language to conduct monitoring visits. 
· Arrange learning experiences (visits and visitors) that could provide material for recounts and other text types.
· Use texts from within the community as examples when studying text types. 
· Work collaboratively with other schools in the cluster






	Priority 2: Review assessment for learning approaches to ensure feedback challenges pupils to improve and promotes critical thinking skills.
(IA1 Teaching and Learning)

	Rationale: 
Review of feedback and assessment for learning 
Priority identified through work scrutiny (Headteacher and School Improvement Adviser Summer 2025)
 ‘opportunities are missed to challenge pupils to improve their work further and for pupils to self-assess against agreed success criteria’
See FADE report June 2025 and monitoring records
	Success criteria in terms of standards or quality:
· An effective Feedback and Assessment for Learning Policy is applied 
· Increased use of effective self-evaluation (pupils)
· Increased use of effective peer-evaluation (pupils)
· Improved use of feedback to challenge pupils and promote critical thinking (teachers)
· Evidence that pupils’ responses to feedback (verbal and written) leads to improved standards

	Internal Accountability: RW, EHT, PJ
	Accountability to the Governing Body: RW to provide information in HT report to governors, for discussion in termly GB meetings



	Actions
	Milestones
	Source of Finance and Cost

	Establishing a baseline:
· Evaluate current teacher practice regarding feedback
· Evaluate pupils’ knowledge and understanding re. feedback and required responses to feedback.
· Evaluate pupils’ responses to feedback
· Evaluate current impact of feedback 

Professional Development
· Franksbridge teachers discuss and review current procedures for feedback
· Teachers explore a range of feedback methods within the cluster and other schools
· Teachers review research findings regarding effective feedback
	Milestones Term 1
Have teachers audited current teacher practice regarding feedback?

Have teachers audited pupils’ knowledge and understanding re. feedback (including the marking key) and required responses to feedback?

Have teachers audited current impact of feedback

Have obstacles to progress been identified?
Have teachers been given time (staff meetings and cluster meetings) to review research literature and converse with other teachers about effective feedback?

Have teachers considered the impact of a range of feedback measures as used by other teachers and discussed in research literature?
	


	Learning

Teachers introduce feedback systems 

Teachers plan and provide time specifically for reading and responding to feedback.

Pupils learn how to understand and respond to feedback 

Pupils use allocated time well to read, process and respond to feedback.
	Milestones Term 2


Have teachers agreed upon feedback measures?

Have teachers introduced feedback systems to pupils? Do pupils understand the meaning of symbols used in feedback?

Do pupils regularly receive time to read, process and respond to feedback?
	





	Evaluating Impact
· Re-evaluate teacher practice regarding feedback
· Evaluate pupils’ knowledge and understanding re. feedback, and required responses to feedback.
· Re-evaluate pupils’ responses to feedback
· Re-evaluate the impact upon learning of feedback 
· Re-evaluate the impact of changes to feedback measures

	Milestones Term 3
How well do pupils understand and respond to feedback symbols?
To what extent do pupils’ responses lead to improved learning?
How effectively have new feedback procedures led to progress in learning? 
	



	How can the wider community of the school enrich the priority?  
Consultations with teachers from local schools 
Governors to be involved in work scrutiny



	Priority 3: Develop leadership skills that enable teaching staff to take increased ownership for developing new approaches to learning and teaching through enquiry-based projects.. 
(IA3: Leadership)

	Rationale: 
Audit of Franksbridge School systems and culture revealed that all members of the school or setting are involved in developing a shared vision to support their learners to reach their full potential. 
However, leaders should take measures to establish a culture of enquiry, innovation and exploration throughout the school
[image: ]

	Success criteria in terms of standards or quality
Establishing a culture of enquiry, innovation and exploration 
· How willing are staff to take risks and experiment and innovate in their practice. 
· How well does the school support and recognise staff for taking initiative and risks?
· To what extent do staff engage in forms of enquiry to investigate and extend their practice? 
· How is enquiry used to establish and maintain a rhythm of learning, change and innovation?
· To what extent are staff open to thinking and doing things differently. 
· How well are problems and failures seen and used as opportunities for learning?
· How well are learners are actively engaged in enquiry?

	Internal Accountability: RW, PJ, EHT
	Accountability to the Governing Body: RW to provide information in HT report to governors, for discussion in termly GB meetings



	Actions
	Milestones
	Source of Finance and Cost

	Establishing a baseline:
Evaluate current approaches to learning and teaching, with reference to SLO literature.

Professional Development
Use SLO audit and literature/ case studies to learn more about enquiry, innovation and exploration within primary schools.

Visit from School Improvement Advisor to provide information about opportunities for involvement in innovative, enquiry-based projects

Teaching staff identify areas of professional interest that could form the basis of enquiry-based projects*
	Milestone Term 1
Have initial practice audits been carried out? 


Has Gwyn Williams provided information and examples about successful enquiry-based projects (and funding opportunities)? 

Have obstacles to progress been identified?

Have teaching staff discussed and identified areas of professional interest that could form the basis of enquiry-based projects?*

	


	Planning
Teaching staff compose enquiry questions and formulate a plan for their projects.


Doing
Teaching staff visit other schools / institutions (in Wales / UK / abroad) to observe alternative teaching and learning methods
	
Milestone Term 2
Have teaching staff received appropriate experiences / observation opportunities linked to their professional development needs?

Have teaching staff received time to reflect on their observations and plan their enquiry project?

Do teaching staff have the resources needed to implement their enquiry project?

Have obstacles to progress been identified?

	

	Teaching staff implement enquiry projects


Teaching staff analyse results, draw conclusions and evaluate the impact on learning of individual projects 

Leaders evaluate the impact of enquiry projects upon the culture of  enquiry, innovation and exploration throughout the school

	Milestones Term 3
Have teaching staff had opportunities to implement their enquiry projects?

Have teaching staff had time to analyse and draw conclusions from 
the results of their enquiry project?

Have teaching staff had time to share with colleagues the results and conclusions of their enquiry projects?

How successfully have leaders promoted  a culture of  enquiry, innovation and exploration within the school?

	



	How can the wider community of the school enrich the priority?  
Governors to be invited to take interest in staff enquiry projects
Parents and carers to receive information about enquiry-based projects
Governors involved in Learning Walks
Possible presentations/ open mornings/ assemblies to share project information with our school community.









Other Continuing Aspects to be Improved  (see Longlist)
	Aspect
	Resources / personnel
	Target Date 
	Evaluation

	Neurodiversity
	Bespoke support programmes for children with autism. 
Autism Wales resources
LEANS training.
Partnerships with PTHB.
	April 2026
	

	Partnerships- Sinfonia Cymru
· Menter Iaith
	Wyeside performance transport
Cwis dim Clem transport
	Spring Term 2026
	

	Additional languages- develop syllabus 
	Liaison with Calon Cymru staff
	Summer Term 2026
	

	Eco Schools -audit current practice and make action plan
	Mrs. Jones, RWT, Eco committee
	December 2025
	

	RSE- school mapping and cluster policy.
	RSE mapped across school
	February 2026
	

	Strategic Development Plan
	
	
	

	HAPPEN PLAN actions (see plan)
	
	
	



Summary Self-evaluation Document: 



[bookmark: _MON_1790066381]Policy Reviews- see policy review calendar 
Staff Development Plan (CPD)  *links with SDP
	Priority  
	Focus of Improvement
	Staff
	Resources, Cost
	Evaluation 

	Teaching and Learning: Literacy
	Improve teaching and learning of non-fiction writing at Key Stage 2
	
	
	

	Teaching and Learning:
Feedback and Assessment for Learning
	Review assessment for learning approaches to ensure feedback challenges pupils to improve and promotes critical thinking skills.
	
	
	

	Leading and Improving
	Develop leadership skills that enable teaching staff to take increased ownership for developing new approaches to learning and teaching through enquiry-based projects.
	
	
	

	Health and Wellbeing
	Whole school approach- complete audit
	
	Luke Carter        No cost
	

	
	ELSA Supervisions
	 CG and ND
	Half-termly. No cost
	

	
	RSE mapping
	PJ, RW
	
	

	Safeguarding
	Child Protection Training
	RW and PJ
	
	

	Finance
	Access finance system
	RW and LB
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School: Franksbridge Primary School                      Date: 17th July 2024                     Learning Walk carried out by Mrs. Hulin-Taylor and Mrs Cornelius (LA)

Context: Area of learning and experience: LLC. The purpose of this learning walk is to monitor 

· Provision for improving standards of Darllen Cymraeg

· The impact of Darllen Cymraeg measures implemented in 2023-24

Content: 

· Observation of Welsh group reading learning 

· Discussions with pupils about Welsh reading, including group reading and Tric a Chlic

 Observations:

		Class 1



		Questions/prompts

		Responses and observations



		Are you making progress with reading in Welsh? How do you know?

What do you do when you are stuck?

Do you like reading Welsh books?

Do you enjoy Tric a Chlic?

		Not sure how I know, but I am getting better.



Try to ‘work it out’/ask for help.

Nearly all said ‘yes’,  it is fun.

We’re working together and practising lots.

We sound it out or ask somebody to help.

We enjoy Welsh reading

We enjoy the games and books.  Our favourite was the Space Aliens game.







		Class 2



		Questions/prompts (see suggestions below)

		Responses and observations



		How well are you doing with your Welsh reading/ are you making progress? How do you know?

What do you do when you are stuck?

Can you tell me about Tric a Chlic? What do you like about it?

Has Tric a Chlic helped you learn how to pronounce new Welsh words?

Has Tric a Chlic affected you confidence when reading Welsh texts?

Do you read Welsh books in school?

Do Welsh apps help you make progress with reading?

Do you read Welsh books at home?



















		Pupils said they know that they have improved because:

We can pronounce different sounds and spell works correctly e.g. letters with â  ê.

Learners comment in reading record e.g. Mae’r llyfr yn dda/iawn.

I can pronounce harder words and complex sentences.

I am more confident.

I can read books that I haven’t seen before.

I ask for help if I’m stuck.

We try to read Tric a Chlic every day.  It helps us to develop our reading skills and prepares us for High School.

Read ‘ Mêts Maesllan, Mr. Urdd, Anrheg I Aled, Gwyliau yn Sbaen, Chwilio am Dŷ.

Group reading once a week

Tric a Chlic most days

Started reading books at home and record in reading record

We think we’re making progress.

It’s fun and interesting.

Every time I read a Welsh book I learn something new.

I like that I’m reading a second language.

I like that we don’t always have to read in English.

We are learning together.

We are starting to speak more fluently.

The Welsh apps help us make progress

At home, I ask my family Welsh questions and if they don’t know, I teach them

I help my sister with Welsh at home.





Evaluative Comments (from observations and discussion):

		What works Well: 

Pupils in both classes were focussed on their learning. Their positive learning behaviour enables them to make good use of their weekly Welsh reading sessions.

Routines for Welsh reading are now well-established so pupils can independently access Welsh apps and books.

Pupils enjoy using Welsh apps and the apps introduce and reinforce Welsh vocabulary in a fun way.

Pupils in both class use Tric a Chlic almost every day to learn Welsh phonics. This has a positive impact on their reading (throughout the school) and spelling (Y2 to 6).

Regular Welsh reading sessions have resulted in improved confidence when sounding out words, making sense of texts and using llyfrau geirfa to find word meanings. Pupils are able to read Welsh fiction and non-fiction texts with greater independence.

Older pupils demonstrated a good awareness of how their reading skills are developing.

[bookmark: _GoBack]Class Two pupils have started taking Welsh reading books home to read with their families. 

		

    Even better if: 

Welsh questions were used more in Class Two eg pwy ydy awdur?



Differentiation by text can now be implemented in addition to differentiation by support and questioning. Eg. Easier etxts for Reception children to read; More able Class 2 pupils can progress at a faster rate, enabling them to explore more challenging texts during their time in Class 2.



Teachers had access to a greater range of online Welsh books, including Tric a Chlic Llyfrau CAM 3. 







		Observation -Some of the following points could be considered:

		Listening to Learners – suggested prompts



		· Use of resources

· How well pupils focus on their learning. 

· Were pupils engaged in learning?

· Were pupils keen to show and talk about their learning? 

· Standards

· Differentiation/ support/challenge

· Learning environment eg Use of Welsh on displays

· Self and peer evaluation 

· Use of learning objectives and/or success criteria. 



		What are you learning in this lesson? Why?

How well are you doing with your Welsh reading/ are you making progress? How do you know?

What do you do when you are stuck?

Can you tell me about Tric a Chlic? What do you like about it?

Has Tric a Chlic helped you learn how to pronounce new Welsh words?

Has Tric a Chlic affected you confidence when reading Welsh texts?

Do you read Welsh books in school?

Do Welsh apps help you make progress with reading?

Do you read Welsh books at home?







Actions arising from the learning walk:

		Actions:

		Timescales:  

		Review date



		· Class 1 differentiation- Reception pupils to use yellow Tric a Chlic books for paired Welsh reading- older buddies read to little ones and younger ones then read their books to the older children.

· Class 2: Incorporate Welsh questions in Grwp reading eg Anrheg I Aled questions.

· Debbie Cornelius to send link for Tric a Chlic Cam 3 books (see Open Office Sharepoint).

· Niki a Cris books to be added to online resources when completed (

		Autumn Term



Autumn Term



2024-25

		December 2024



December 2024



April 2025









2



image1.gif







image1.png







image2.png








image2.emf
Franksbridge  Learning Walk Record Meaningful Maths March 2024.docx


Franksbridge Learning Walk Record Meaningful Maths March 2024.docx






School: Franksbridge Primary School                      Date: 21st March 2024                     Learning Walk carried out by Rhian Wilkie and Gareth Jones

Context: Area of learning and experience: Maths and numeracy. The purpose of this learning walk is to monitor 

· Provision of meaningful learning experiences in maths

· The impact of practical maths and maths investigations in terms of pupil engagement and progress

Pupils were observed learning, and discussions were held with pupils. The Pupils’ responses are recorded below:

		Observations (Class 1 Outdoor Maths)



		Year 2 were observed taking part in maths (time) linked to PE as part of their astronaut training. A Welsh song was used to reinforce months of the year yn Cymraeg.An astronaut’s timetable was used effectively by pupils.  Y2 pupils used stopwatches to time their speed walking over a set distance. Other groups took part in target shots and other activities. Each pupil experienced 2 timed astronaut fitness activities in the session.

Reception pupils recited the days of the week

Year 2 pupils took the lead recording pupils results in a table (scores and times). 



		Questions/prompts

		Responses



		How well are you doing in maths? 

How do you know?

What do you do when you are stuck?

Do you like maths?

		Good.

My teacher talks to me about my learning and marks my books.

I ask my teacher for help.

Yes.







		Observations (Class 2 – Year 3 practical maths)



		A group of 5 pupils estimated and weighed a selection of objects using analogue scales. They ordered weights and used language of weight (lighter, heavier, equal, grams, kilograms, scales). The terms ‘trwm’ and ‘ysgafn’ were introduced and used by pupils and staff throughout the lesson. Pupils estimated, weighed and found the difference (using subtraction and counting on) between their values. They chose appropriate weighing scales from the selection.



		Questions/prompts

		Responses



		What are you learning in maths today?

Why?



How well are you doing in maths? 

How do you know?

What do you do when you are stuck?

		About weighing. We are using digital and analogue scales

It is useful in life and may help us in the future. Chefs weigh ingredients when they are cooking. My mum weighs when she is cooking.

I’m doing well.

My teachers and family tell me and write comments in my book.

I use the 5 Bs (explained). I use numicon and times tables sheets sometimes.







		Observations (Class 2 – Years 4 to 6 maths reasoning problems)



		Years 4 to 6 were solving maths problems linked to their topic (relating to Archimedes). They chose the appropriate operation and solved subtraction and addition calculations. They then used differentiated reasoning cards for problem-solving exercises. 





		Questions/prompts

		Responses



		Can you show me an example of maths that relates to your Dark Skies topic this term?



Do you use maths in science, ICT or other areas of learning?



		After a period of hesitation, pupils referred to work on databases and planetary facts such as diameter and distance from the sun. They shared evidence from their topic and science books such as space problems. They recalled that J2Data had been used for branching databases, databases, sorting data and creating graphs from planetary records.









Evaluative Comments:

		What works Well: 

Nearly all pupils were engaged in learning throughout the lesson.

Nearly all pupils were enthusiastic about learning and keen to share their work with Cllr Jones.

Good use of resources for weighing and timing.

Plenary session in Class 1 used well to reflect on the Habits of Mind and to reinforce key concepts eg the fastest time is the smallest number of seconds.

All teaching and learning staff supported the pupils’ learning very well and enabled the pupils to make progress within the lesson.

Good use of Welsh eg Welsh song used with Class 1 to reinforce months of the year in Welsh.

Pupils in Class 1 transferred their knowledge of Welsh language to the maths lesson by counting in Welsh (without being prompted).

Strong links with other areas of the curriculum, especially Science

Pupils were keen to answer questions, for example demonstrating how to use the stopwatch

Pupils used mathematical language appropriately.

		Even better if: 



Some pupils developed greater awareness/confidence when asked to talk about how maths is used within other areas of learning eg ICT in maths.



Pupils have further opportunities to reflect on what skills/knowledge they are developing, and why.













		Observation -Points to consider

		Listening to Learners



		· Use of resources

· How well pupils focus on their learning. 

· Were pupils engaged in learning?

· Were pupils keen to show and talk about their work? 

· Differentiated activities

· Use of Welsh

· Use of ICT

· Questioning 

· Self and peer evaluation 

· Use of learning objectives and success criteria.



		· 1. What are you learning? Why?

Learning objective (lesson)/ learning intention (topic)

· 2. How well are you doing in maths at the moment?

· 3. How do you know? (Use of success criteria. WWW)

· 4. How can you improve? (Targets. Use of success criteria. EBI)

· 5. Where do you go for help if you are stuck?   (5Bs)

How do you feel about maths/ do you like maths?

How do you feel about outdoor/practical/investigation maths?







Reviewed with SIA May 28th 2024:

		Actions:



		Timescales:  



		Review date





		[bookmark: _GoBack]Teachers plan and provide opportunities for pupils to reflect on and discuss the skills/knowledge they are developing, and why. Pupils are encouraged to talk about how skills and knowledge are applied within other areas of learning eg maths in science and ICT in maths.  This could be incorporated into regular RAFT time.

		At least fortnightly from June 2024

		September 2024
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This statement details our school’s use of the PDG for the 2023 to 2024 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 

School Overview



		Detail

		Data



		School name

		Franksbridge Primary School



		Number of pupils in school 

		41



		Proportion (%) of PDG eligible pupils

		22%



		Date this statement was published

		21st September 2023



		Date on which it will be reviewed

		April 2024



		Statement authorised by

		Powys County Council



		PDG Lead

		Rhian Wilkie



		Governor Lead

		Alison Long







Funding Overview



		Detail

		Amount



		PDG funding allocation this academic year

		£4600



		Total budget for this academic year

		£236,418 total delegated funds





Part A: Strategy Plan

[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent

		Breaking the link between disadvantage and educational attainment: 

We are committed to ensuring that all children have equal access to the curriculum to enable them to reach their full potential in spite of any challenges that they meet. As a school, we believe that having emotionally available adults throughout the school is vitally important, and that specific learning difficulties must be identified and addressed through targeted interventions to enhance learning opportunities.

Ultimate objectives for the pupils being supported:

· Equity of opportunity and experience 

· Emotional and mental wellbeing Ensure pupils who need ELSA support receive appropriate intervention

· Academic progress and attainment: all pupils to fulfil their potential Provide additional Literacy and numeracy support





How does your current strategy plan work towards achieving those objectives?

· Highly-trained, caring staff implement ELSA programmes and monitor the impact of ELSA 

· Experienced staff run intervention programmes to support pupils’ learning

· Cultural and artistic opportunities are provided to stimulate and inspire pupils through creative learning. Eg visits and visitors to enhance learning, and opportunities to play musical instruments

What are the key principles of your strategy plan?

· Equity: reducing inequalities in the educational outcomes for children and young people living in low-income households

·  Inspiration: to kindle pupils’ curiosity and love for learning through high quality learning and teaching experiences

· Partnership: To facilitate and support family engagement 

· Aspiration: Fostering high expectations and aspirations for pupils from low-income households

· Resilience: Improving pupils’ health and wellbeing through the implementation of a whole-school approach to emotional wellbeing and mental health.



In line with our School Vision and the 4 purposes of the Curriculum for Wales







[bookmark: _Toc443397160]Intended Outcomes 



This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.



		Intended outcome

		Success criteria



		Pupils’ emotional wellbeing is supported

		ELSA programmes are offered to pupils who are identified as vulnerable 



		Pupils develop growth mindset and emotional resilience as learners

		PASS survey results show increased positivity and growth mindset



		Pupils academic achievements are in line with those of their peers

		Teacher assessment, work scrutiny and standardised test results show that eFSM children achieve at the same level as other children.



		Enrichment experiences such as visits and visitors promote creative approaches to learning

		eFSM pupils experience an enriched curriculum, including opportunities to play musical instruments and visit galleries, museums and theatres.

 Lead Creative Schools self-assessments show that pupils develop creative habits of mind 









Activity in this academic year



This details how we intend to spend our PDG this academic year to achieve these objectives and outcomes.

Learning and Teaching                                                                   Budgeted cost: £ 4600



		Activity

		Evidence that supports this approach



		LSA salary  6 hours per week so that we can maintain the high level of support provided for vulnerable groups of learners. The LSAs will provide emotional literacy programmes and learning support for individuals and groups of children who are identified as vulnerable learners.

		Research shows that quality interventions led by highly trained LSAs has a significant positive effect on children’s learning and wellbeing.







In addition to the allocated PDG grant, the following activities will be funded from the school’s delegated budget:



Community Schools                                                                              Budgeted cost: £220



		Activity

		Evidence that supports this approach



		Supply cover to release headteacher so that she can support vulnerable families

		Families in need of support have benefitted from meetings to discuss their needs and to arrange support from external agencies such as the Early Help Team.







Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)

                                                                                                               Budgeted cost: £ 422

		Activity

		Evidence that supports this approach



		Subsidising cost of school trips for children from low income families

		              £422







Total budgeted cost: £ 4600 from PDG budget plus £642 from the school’s delegated budget:





















Part B: Review of outcomes in the previous academic year

PDG outcomes

This details the impact that our PDG activity had on pupils in the 2022 to 2023 academic year. 



Children entitled to receive Free School meals benefitted from the school PDG measures in 2022-23: this group of children made strong progress (in terms of academic attainment and emotional wellbeing) in line with their peers. Evidence for the positive impact of PDG funding includes:



· Teacher assessment and observations

· Standardised test results

· PASS Survey results

· Information gathered when listening to learners

Externally provided programmes



Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.



		Programme

		Provider



		Nessy licences

		Nessy



		Wordshark

		Wordshark



		Hamilton Maths

		Hamilton Trust





Further information (optional)



		We also used money from the school budget in the following ways to support children entitled to free school meals:

· Subsidising the cost of school residential trips.

· Contributing to the cost of private music lessons (piano and violin) by paying for music books and working in conjunction with the Mozart Music Foundation to subsidise the cost of music tuition and instrument hire.

· Investing in play through the provision of high quality opportunities and resources









15



23
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Accelerating Learning Programme (RRRs): 

Delivery Plan 

September 2023



APPROVAL 

Approved by Challenge Advisor (where applicable): Gwyn Williams

Approved by headteacher:  Rhian Wilkie     Signature    Rhian Wilkie        Date 23/9/23

Approved by Governing Body:    Alison Long      Signature                                      Date 


















Accelerated Learning Programme  

‘The primary purpose of the funding is therefore to enable investment in school to allow them to recruit and deploy additional human capacity to support learners in addressing their needs following the initial COVID-19 crisis and period of school closure. 

All pupils are eligible for additional help when they return to school in September, although the scope of the help needed will vary significantly depending on individual circumstances. Given that resources are limited, we will prioritise in the following way when planning the allocation of resources: 

Priority Cohorts for Support: 

The funding is to be targeted at specific cohorts identified as most at risk as follows: 

1. Learners in priority year groups i.e. year 11 due to exams, and Years 7 and 1 as key transition points;

2. Vulnerable and disadvantaged learners as defined by a range of characteristics such as: 



· Learners with LA statements of ALN 

· Black, Asian and Minority Ethnic learners, and those from Gypsy Roma & Traveller communities;

· Learners who are eligible for free school meals; and 

· Welsh medium learners 

These specific cohorts are an indication of how heads will think about the deployment of support. The expectation of the funding is that although the funding formula is based on specific learner cohorts, learners who are identified as in need of support are given the opportunity to engage with support where possible. It is therefore not reserved exclusively for the use of the three priority groups listed at points 1-2 and should be used to enable access to support where needed for children who have been impacted by a wide range of aspects of the pandemic. 

Areas of Support to be Provided: 

Curriculum reform remains our central priority for education in Wales. As such the foci for support under this Programme are: 

· Development of independent learning skills, motivation, and enjoyment of learning, to enable and encourage learners in all groups to make accelerated progress and, where appropriate by working more effectively alone and out of school.

· Literacy, including oracy, numeracy, and digital competence developed and applied within a broad, balanced and engaging curriculum – for the qualification years, this will include higher order reading and writing skills, high level mathematics where relevant, and digital competence at the appropriate level and as relevant to the learners progressing with their qualifications. 

· Support and engagement through coaching – this in recognition that learners may need coaching, emotional support and relationship building, as well as support for examination preparation and skills for those undertaking qualifications. 



		No. of

Pupils Supported 

		Priority Cohorts Supported 

		Staffing 

Solution

		Aim / Description 

(with reference to curriculum) 

		Start 

Date 

		End Date 

		Expenditure

Amount (£s)



		6

		Basic Skills

		Teaching Assistant to deliver maths, spelling and phonic booster sessions 

 3 sessions of 20 mins

 (x2 groups of 3)

		To provide small group intervention to consolidate and develop spelling/phonics/number strategies.

		

September 2023

		

31/03/2024

		2 hours per week x 26 weeks (£15.51)

=£806



		        6



		ULP

		Teaching Assistant (under guidance from Class Teacher) to deliver focused and pre-teaching of maths and language concepts. 

3 sessions of 20 mins

 (x2 groups of 3)

		Pre-teaching and over-learning of  maths, reading and spelling strategies to support engagement and confidence.

		



September 2023

		31/03/2024

		2 hours per week x 26 weeks (£15.51)



=£806



		3

		EAL

		10 weeks support from EAL staff

3x20 min reading and spelling support



		Support for language acquisition

		September 2023

		31/03/2024

		1 hour per week x 26 weeks (£15.51)

=£403



		3

		CLA and adopted children

		45 minute 1:1 ELSA sessions

		Weekly ELSA sessions

		September 2023

		31/03/2024

		2.25 hours per week x 26 weeks (£15.51)

=£907



		9

		Pupils eligible for FSM

		See PDG strategy statement and spending plan





		3

		Neurodivergent and other emotionally vulnerable pupils

		45 minute 1:1 ELSA sessions

		Weekly ELSA sessions

		September 2023

		31/03/2024

		2.25 hours per week x 26 weeks (£15.51)

=£907





Grant amount:  £3,729.71                                                                                                                 Total spend £3829

Page 7 of 7
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This statement details our school’s use of the PDG for the 2024 to 2025 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effects of last year’s spending within our school. 

School Overview



		Detail

		Data



		School name

		Franksbridge Primary School



		Number of pupils in school 

		36



		Proportion (%) of PDG eligible pupils

		14%



		Date this statement was published

		1st October 2024



		Date on which it will be reviewed

		April 2025



		Statement authorised by

		Powys County Council



		PDG Lead

		Rhian Wilkie



		Governor Lead

		Alison Long







Funding Overview



		Detail

		Amount



		PDG funding allocation this academic year

		£5750



		Total budget for this academic year

		£235,997 total delegated funds





Part A: Strategy Plan

[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent

		Breaking the link between disadvantage and lower levels of educational attainment: 

We are committed to ensuring that all children have equal access to the curriculum to enable them to reach their full potential in spite of any challenges that they experience. As a school, we believe that having emotionally available adults throughout the school is vitally important, and that specific learning difficulties must be identified and addressed through targeted interventions to enhance learning.

Ultimate objectives for the pupils being supported:

· Equity of opportunity and experience 

· Emotional and mental wellbeing 

Ensure pupils who need ELSA support receive appropriate intervention



· Academic progress and attainment: all pupils to fulfil their potential 

Provide additional literacy and numeracy support



How does your current strategy plan work towards achieving those objectives?

· Highly-trained, caring staff implement ELSA programmes and monitor the impact of ELSA 

· Experienced staff run intervention programmes to support pupils’ learning

· Cultural and artistic opportunities are provided to stimulate and inspire pupils through creative learning. Eg visits and visitors to enhance learning, and grant-assisted opportunities to play musical instruments

What are the key principles of your strategy plan?

· Equity: reducing inequalities in the educational outcomes for children and young people living in low-income households

·  Inspiration: to kindle pupils’ curiosity and love for learning through high quality learning and teaching experiences

· Partnership: To facilitate and support family engagement 

· Aspiration: Fostering high expectations and aspirations for pupils from low-income households

· Resilience: Improving pupils’ health and wellbeing through the implementation of a whole-school approach to emotional wellbeing and mental health.



In line with our School Vision and the 4 purposes of the Curriculum for Wales







[bookmark: _Toc443397160]Intended Outcomes 



This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.



		Intended outcome

		Success criteria



		Pupils’ emotional wellbeing is supported

		ELSA programmes are offered to pupils who are identified as vulnerable 



		Pupils develop growth mindset and emotional resilience as learners

		PASS survey results show increased positivity and growth mindset



		Pupils’ academic achievements are in line with those of their peers

		Teacher assessment, work scrutiny and standardised test results show that eFSM children achieve at the same level as other children.



		Enrichment experiences such as visits and visitors promote creative approaches to learning

		eFSM pupils experience an enriched curriculum, including opportunities to play musical instruments and visit galleries, museums and theatres.

PASS Survey results show that eFSM pupils have positive perceptions of themselves as learners









Activity in this academic year



This details how we intend to spend our PDG this academic year to achieve these objectives and outcomes.

Learning and Teaching                                                                   Budgeted cost: £ 5750



		Activity

		Evidence that supports this approach



		LSA salary  (6 hours per week) so that we can maintain the high level of support provided for vulnerable groups of learners. The LSAs will provide emotional literacy programmes and learning support for individuals and groups of children who are identified as vulnerable learners.

		Research shows that quality interventions led by highly trained LSAs has a significant positive effect on children’s learning and wellbeing.







In addition to the allocated PDG grant, the following activities will be funded from the school’s delegated budget:



Community Schools                                                                              Budgeted cost: £220



		Activity

		Evidence that supports this approach



		Supply cover to release headteacher so that she can support vulnerable families

		Families in need of support have benefitted from meetings to discuss their needs and to arrange support from external agencies such as the Early Help Team and Area 43.







Total budgeted cost: £ 5750 from PDG budget plus £220 from the school’s delegated budget.



Part B: Review of outcomes in the previous academic year

PDG outcomes

This details the impact that our PDG activity had on pupils in the 2023 to 2024 academic year. 



Children entitled to receive Free School meals benefitted from the school PDG measures in 2023-24: this group of children made strong progress (in terms of academic attainment and emotional wellbeing) in line with their peers. Evidence for the positive impact of PDG funding includes:



· Teacher assessment and observations

· Standardised test results

· PASS Survey results

· Information gathered when listening to learners

Externally provided programmes



Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.



		Programme

		Provider



		Nessy (8 licences)

		Nessy



		Wordshark (20 licences)

		Wordshark



		Hamilton Maths

		Hamilton Trust





Further information (optional)



		We also used money from the school budget in the following ways to support children entitled to free school meals:

· Subsidising the cost of transport for school trips.

· Contributing to the cost of private music lessons (piano and violin) by paying for music books and working in conjunction with the Mozart Music Foundation to subsidise the cost of music tuition and instrument hire.

· Investing in play through the provision of high quality opportunities and resources









15



23
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Franksbridge School self-evaluation summary 2023-24

		Inspection Area

		Strengths

		Areas for Development



		IA1-Standards

		· Pupils attainment in reading is very good.

· Nearly all children take pride in their work and have high standards of presentation, including neat, legible handwriting.

· Standards in maths are above average

· Standards of Welsh oracy are good in Key Stage 2 and improving in Foundation Phase.

· Standards in music are very high and in some cases excellent

· Children with ALN make clear progress with learning.

· Children from low income families make progress in line with other pupils.

		· Efforts should be made to sustain and further develop improvement in spelling.

· Opportunities for applying maths skills and knowledge in a range of contexts







		IA2-Wellbeing

		· Wellbeing is good.

· Relationships are very strong (based on school values)

· Behaviour in class and at playtimes is very good.

· Attitudes to learning are positive and nearly all children enjoy school.

· Good use is made of outdoor areas

· Play has a pivotal role in wellbeing

· Play facilities are very good and use of these has a positive impact on wellbeing.

· Ways to wellbeing and Mental Health Literacy are explicitly taught.

· Minority groups such as GRT families are accepted and hteir cultures are respected.

		· A few pupils would benefit from continued ELSA programmes.

· Review systems for monitoring pupil wellbeing

· Emotion coaching training needs to be revisited

· Continue to invest in inclusive play resources and experiences.







		IA3-Teaching and Learning Experiences

		· Teaching and learning experiences are good or very good across the school

· The curriculum is stimulating and engaging, due to a wide range of visits, visitors and special learning days, pupil voice and cynefin.

· Children are well-prepared for the next stage of learning through effective in-school and cluster transition arrangements.

· MAT provision is good and features effective questioning, differentiation and responsibilities

· Children experience outdoor learning regularly , especially in Class 1

		· Further development required on parental engagement- sharing teaching strategies with parents.

· Further develop Tric a chlic (Welsh phonics) in Class 1 and extend to Year 3.

· Provide more opportunities for Welsh reading.

· Further develop the scheme of work for French.

· Non-fiction skeletons should be re-introduced at Key Stage 2.

· Further promote STEM learning

· Seize opportunities for pupils to take part in sporting festivals and tournaments.



		IA4- Care support and Guidance

		· Care, support and guidance is good for all children.

· Care, support and guidance for children with additional learning needs and neurodevelopmental needs is strong

· ELSA programmes have a positive impact on the self-esteem, emotional regulation and behavior of pupils.

· RADY families are well supported by the school.

· Assessment procedures are used well to identify pupils with additional needs.

· Children with ALN are well-supported to fulfil their potential as learners.

· The school’s arrangements for safeguarding pupils meet requirements and give no cause for concern.

		· Pupils tracking and pupil progress meetings need to be refined and aligned to the Curriculum for Wales.

· Develop cluster progression planning that leads to greater continuity between schools

· Teaching and learning of RSE should be further developed.

· Increase opportunities for pupils to meet and learn with pupils from other schools to improve social skills and facilitate transition



		IA5-Leadership

		· Distributed leadership, team ethos and shared vision.

· Professional development of all staff is promoted.

· The GB have a good understanding of the strengths and weaknesses of the school and hold the school to account.

		· Ensure SDP success criteria can be evaluated.

· Ensure SDP milestones are effective assessment tools

· Continue to embed new self-evaluation procedures, based on Estyn inspection framework.

· Continue move from SEN system to ALN system

· Increased distribution of responsibilities among members of the governing body.
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		Policy Review Calendar



		Statutory



		Annual

		Strategic Equality Plan                     Safeguarding                  Child Protection           Performance Management             Behaviour /Discipline (inc. Anti-bullying)     

Performance Capability           Disciplinary Procedures  (teachers and non-teaching staff)      Health and Safety                 

Grievance Procedures (teachers and non-teaching staff )                   Pay Review             Pay Policy                        VAW



		

		2019-2020

		2020-2021

		2021-2022

		2022-2023

		2023-2024

		2024-25



		

		SEN (RW)

		Education of LAC pupils

		RE

		Attendance

		Equal opportunities

		Pupil restraint



		Non-Statutory

		



		

		PSE (Health and Wellbeing)

		Science (Science and Technology) 

		P.E. (Health and Wellbeing)

		Extra-curricular activities

		Complaints

Volunteering in schools

		[bookmark: _GoBack]Languages, literacy and communication

RSE



		

		Aspects of online Safety (Science and Technology)

		Maths (Mathematics and Numeracy)

		Music (Expressive Arts)

Change to ALN

		Spelling

RSE

		Tree-climbing



		Aspects of online Safety RVE including Collective Worship



		

		Geography (Humanities)

		Industry Links

		Charging for School Activities

		Assessment and tracking

		Whole SchoolApproach to Mental Health and Emotional Wellbeing

Retirement

		 MAT  (review need for MAT policy)

Humanities



		

		AfL

		Handwriting

		Early Years

Uniform

		Play

		

		Healthcare needs 

Powys June 2017)



		

		Whistle blowing

		Substance misuse (via Healthy Schools

		Preventing Radicalisation

		Display 

Marking and feedback

		ICT

		



		

		Key:    Autumn Term   Spring Term    Summer Term         Governors with lead responsibility for policy review indicated in parenthesis



		

		Other documents for annual review



		

		Safeguarding Audit

Health and Safety Audit

School Development Plan (then termly)

Strategic Equality Plan including Accessibility Plan








