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St Joseph’s Catholic Primary School states that its mission is to be: 

 

 

“One Family – Many Gifts” 

“Un Teulu – Anrhegion Di-ri” 

 
 

Vision Statement 

 

St. Joseph’s provides a small, caring, nurturing Catholic environment where all pupils 

receive encouragement and guidance to develop their abilities and talents to the full; 

reflecting our Mission statement, “One Family, Many Gifts”, whilst living out the Gospel 

Values.  

 

We aim to create an inclusive environment where pupils are encouraged to form healthy 

relationships, be happy, literate, numerate and digitally competent, creative, confident 

and resilient learners; proud of their Welsh heritage. We challenge our pupils to reach 

their full potential, equipping them with the skills necessary to continue on their 

journey of life-long learning and to leave our school with happy memories of their 

formative years. 
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St Joseph’s Catholic Primary School 

 

Special Educational Needs Policy 

 

This SEN policy takes account of the Education Act 1996, the SEN code of 

practice for Wales 2002, the Equality Act 2010, policies and guidelines issued 

by the Directorate of Education Leisure and Lifelong Learning. 

 

The Additional Learning Needs and Education Tribunal (Wales) Bill was passed 

by the National Assembly for Wales on 12 December 2017 and became an Act on 

24 January 2018 after receiving Royal Assent. This will create the legislative 

framework to improve the planning and delivery of additional learning provision, 

through a person-centred approach to identifying needs early, putting in place 

effective support and monitoring, and adapting interventions to ensure they 

deliver desired outcomes. The Act will be supported by: 

 An ALN Code – statutory guidance and mandatory requirements to help 

people and organisations work within the law. 

 Neath Port Talbot ALN Principles and Expectations documents. 

 

Implementation training began to be rolled out in 2020.  The new ALN Reform 

system is being brought in gradually over the next few years (2021-2024).   

The mandated cohorts that have started moving to the new system in January 

2022 are pupils in nursery, year 1, year 3, year 5. 

 

All children and young people with an identified Additional Learning Need (ALN) 

that require Additional Learning Provision (ALP) will have an Individual 

Development Plan (IDP). The IDP will replace all other plans.  Most Individual 

Developmental Plans will be maintained by the school but for those learners with 

the most complex needs Individual Developmental Plans will be maintained by the 

Local Authorities.  The Act expects that all partners such as Education, Health 

and Social Care will work in collaboration to support children and young people 

with ALN.  For the non-mandated cohorts, local authorities and all those who 

work with children and young people with SEN, must ensure that they continue 

to comply with the duties placed upon them by the Education Act 1996. They 

must also continue to have regard to the SEN Code of Practice for Wales 

(2004). 
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Our Philosophy 

 

Our aims in St Joseph’s for children who have special educational needs are 

fundamentally the same for all of our pupils in that we believe:- 

 

 All children are individuals with their own unique strengths and 

weaknesses and through a Christian environment they should grow an 

understanding of themselves, their families and their world. 

 

 Each child should feel valued and encouraged by being able to experience 

success. 

 

 Each child should have access to a broad and stimulating curriculum, 

including the national curriculum, in order to develop a desire to learn. 

 

 Each child should be encouraged towards attaining a high standard of 

behaviour. 

 

 Each child should feel confident to express their own ideas, thoughts and 

feelings. 

 

Our Aims 

 

In order to achieve our aims for children with Special Educational Needs we:- 

 

 Recognise that the needs of all pupils who may have special educational 

needs either throughout or at any time during their time in school must be 

addressed. 

 

 Acknowledge that all staff has responsibility for such children and 

therefore all staff must have an understanding of special educational 

needs through an ongoing system of information sharing and training. 

 

 Acknowledge that all children can learn and make progress, if only in very 

small steps, at the same time ensuring access to a broad, balanced and 

relevant education based on the national curriculum. 

 

 Understand that all teachers need to be responsive to pupils’ individual 

needs and make the school curriculum accessible to them by teaching in a 

flexible way and by setting realistic and achievable targets. 
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 Ensure that support which is deemed necessary over and above what can 

be provided directly by the class teacher will be available to meet their 

needs. 

 

 Realise that children with special educational needs can often be lacking in 

confidence and therefore it is important that they be encouraged at all 

times, emphasising and praising their achievements. 

 

 Involve parents or carers and children themselves in discussion about any 

difficulties and plan appropriate action with them. 

 

 Ensure that provision for children with special educational needs is 

organised and moves forward in a co-ordinated way. 

 

Success Criteria 

 

 All children’s needs have been met; 

 Special educational needs are identified early; 

 The wishes of the child are taken into account; 

 Professionals and parents work in partnership; 

 The views of individual parents are taken into account in respect of their 

child’s needs; 

 Interventions are reviewed regularly; 

 A multi-disciplinary approach is adopted; 

 LEAs make assessments within prescribed time limits; 

 Statements are clear, detailed, made within prescribed time limits, 

specify monitoring arrangements and are reviewed annually. 

 

The Management of SEN Provision 

 

The overall management of our special educational provision is the shared 

responsibility of the head teacher and the governing body through their 

designated governor with specific responsibility for special education needs 

being with Mrs Bethan Lee. 

 

The day to day operation of the SEN policy is the responsibility of Mrs Claire 

Edwards who is the Additional Learning needs co-ordinator (ALNCo). Both the 

head teacher and the ALNCo are a point of reference for enquiries from 

parents, external agencies etc.  In addition the ALNCo has specific statutory 

responsibilities as listed below: 
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 Attending termly LA ALNCo meetings. 

 Liaising with and advising fellow colleagues both teaching and non-

teaching. 

 Co-ordinating provision for children with special educational needs. 

 Maintaining the school’s ALN register and overseeing the records on all 

pupils with special educational needs in collaboration with all staff. 

 Regularly review and monitor provision for pupils with SEN within the 

school. 

 Liaising with parents of children with special educational needs. 

 Contributing to the in-service training of staff. 

 Organising in-service training of staff, when necessary. 

 Implementing relevant elements of LEA’s SEN policy. 

 Ensuring that our practice is in line with the responsibilities placed upon 

us by more recent legislation (the Disability Act 1995, the Special Needs 

Act 2002 and the LEA’s and Accessibility Strategy 2004-2007). 

 Liaising with external agencies including the educational psychology 

service and other support agencies, medical and social services and other 

voluntary bodies and organise in school support from these agencies for 

individual members of staff. 

 

In addition to the above statutory duties, the ALNCO in our school: 

  

 Organises liaison time with class teachers for planning and reviewing 

children’s progress with parents to discuss their child’s needs and 

provision and with other agencies where the need arises. 

 Has responsibility for liaising with the class teacher, the work of teaching 

assistants and other support staff who work with children with SEN. 

 Has joint responsibility with the head teacher for coordinating, drawing 

up and reviewing Health Care plans for relevant pupils. 

 Report on new developments within the field of ALN and in line with the 

schools professional development policy, identify and provide access to  

in-service training to meet the current and anticipated needs on the 

school and individual members of staff. 

 Meet termly (or when the need arises) with designated ALN governor. 
 

The Role of the Headteacher 

 

 Has responsibility for the day to day management of all aspects of the 

school’s work, including provision for children with special educational 

needs. 
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 Will keep the governing body fully informed about such work and 

provision. 

 Will work closely with the school’s ALNCo. 

 Has joint responsibility with the ALNCo for coordinating, drawing up and 

reviewing Health Care plans for relevant pupils. 

 Acts as designated teacher for “Children who are Looked After” (CLA) 

ensuring that Personal Education Plans (PEPs) are in place and reviews 

regularly for submission to LAC reviews. 
 

The Role of the Governing Body 

 

The governor with the responsibility for additional learning needs will report to 

the whole governing body as and when appropriate. The whole governing body has 

a responsibility to produce an annual report which will state the number of pupils 

with additional learning needs in the school and comment on the schools 

effectiveness in the implementation of the special educational needs policy in 

respect of: 

 

1. Special educational needs as an integral part of the school development 

plan. 

2. Identification and need. 

3. Assessment of need. 

4. Provision for meeting. 

5. Provision of an inclusive environment for all. 

6. Methods of monitoring, recording and reporting. 

7. Special Educational needs funding and spending. 

8. Deployment of equipment, personnel and resources. 

9. The use made by our school of other professionals and support services.  

 

The Role of the Class Teacher 
 

Class teachers are aware of the procedures of identifying and making provision 

for pupils with special educational needs. They are also aware of the assessment 

procedures which identify children through initial concern, across all age groups. 

All children follow a differentiated curriculum and no children are excluded 

from having equal access to all activities.  Pupils at School Action are monitored 

closely by the class teacher and parents are informed. The class teacher works 

closely with the child in the classroom context and monitors effectiveness of 

work.  The class teacher will have a major function in monitoring and evaluating 

progress, in creating and maintaining, supporting and administering a child’s IEP. 

Working records will be kept of the child’s progress in consultation with the 

ALNCo, TAs and parents. 



8 

 

 

Differentiation is part of the role of the class teacher in consultation with the 

TA. Instructions and questions are differentiated. The less able child requires 

greater simplification and more reinforcement, with more closed questioning, 

whereas the more able or talented child requires limited instruction and more 

open ended questioning. Often the focus for more able and talented children is 

to give them challenging extension activities, and in order to further develop 

their thinking skills they are often given problem solving tasks. 

 

Identification, Assessment, Record-Keeping and Review 

 

At our school we adopt a graduated response to meet our responsibilities for 

identifying pupils with SEN. We follow the guidance as outlined in the documents 

SEN code of practice 2002 for wales, the Authority’s SEN Code of Practice for 

Wales 2002 Entry/Exit criteria A Graduated Response and Guidelines for 

School Request for Statutory Assessment.  

 

Involvement of the child 

 

We realise that for any assessment or intervention to be effective the 

involvement and interest of the child must first be obtained whatever the age 

of the child.  Positive involvement doesn’t just happen and to promote this we: 

 

 Work to create a listening atmosphere where children are given time to 

express opinions, feelings etc. and can feel that what they say is valued. 

 Seek to enhance the self-esteem and confidence of all pupils. 

 Help the child to recognise their own strengths and weaknesses through 

discussion of what they are good at or not so good at (some younger 

children may not be self-aware enough to be able to do this but can be led 

towards it by being given the opportunity to make choices, express 

preferences, give opinions etc.) 

 Teach children to evaluate their own work by providing them with 

feedback about what they do; what is good and what needs improving.  

Once they are able to do this encourage them to make suggestions about 

how they can improve their own performance and what they need to work 

on next. 

 Make sure the child understands the purpose of what he/she is being 

asked to do and set goals what are made clear to the child. 

 Help the child towards greater independence in learning by direct 

teaching of strategies for reading, spelling etc., and skills of personal 

organisation. 
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 Celebrate achievements with verbal praise, merit certificates, notes home 

etc. 

 

Initial Identification Procedures 

 

Children with additional learning needs should be identified as early as possible 

so that appropriate provision can be made straight away.  All teachers in the 

school are aware of their responsibility to closely observe and monitor the 

progress of all the children under their care and particularly to note any 

children who are giving cause for concern.  Once the teacher has decided that a 

child is experiencing difficulty in any areas this information is passed onto the 

ALNCo who will assist the teacher to initiate school based provision and who will 

arrange further diagnostic assessment if required. 

 

Initial Assessment 

 

Once a child has been identified as having a special educational need then the 

exact nature of the difficulty needs to be determined in order that appropriate 

intervention can be arranged.  In many instances the class teacher is able to 

observe the child while engaged in activity or look at the outcome of some 

activity and see where the child is having difficulty and then set targets for 

that child based on the perceived needs (“identification stage” the referral 

process).  Sometimes the reasons for a child’s difficulties may not be so obvious 

or maybe the progress hoped for is not happening even with a flexible, 

differentiated approach.  At this point the class teacher would consult the 

ALNCO to either carry out or suggest a diagnostic assessment to further 

explore the exact nature of any particular difficulty.  This more “in-depth” 

assessment could later become the basis for developing a child’s individual 

education plan. 

 

The gathering of information in respect of identifying the pupil’s additional 

learning need is done by:  

 Liaising with parents/carers 

 Liaising with staff 

 Liaising with pre-school provision. 

 Liaising with other professionals where pupils may have been known to 

their service. 

 

Once a child has been identified as having special educational needs the class 

teacher and ALNCO together decide how best to meet the child’s needs. 
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School Action (SA) 

 

The graduated response recognises that there is a continuum of special 

educational needs and that a range of strategies will need to be used to help a 

child experiencing difficulties. 

 

Once the initial identification and assessment of a child’s additional learning 

need has taken place, that information needs to be recorded and a plan of action 

to be agreed and recorded.  The process of that child will continue to be 

monitored in a structured way.  At this point the main responsibility for that 

child lies with the class teacher who should provide interventions that are 

different from or additional to those usually provided.  If, after trying such 

interventions, the class teacher (in consultation with parents) concludes that a 

child may need further support to help their progress the teacher should seek 

the help of the ALNCO. 

 

At School Action an individual education plan (IEP) is written. This is drawn up 

between the class teacher, pupil and parent. It sets out targets for the child 

and teachers to work towards over a given period of time with identified staff 

being responsible for different elements of the programme. A copy is given to 

parents and is used as a working document in the classroom.  

 

Any child who is receiving extra help will have an individual education plan (IEP) 

and be placed on the ALN register as School Action.  Following on from the 

formulation of this plan, support may be deployed in a variety of ways: 

 

 The class teacher initiates an activity and the teaching assistant (TA) 

works with the “target” group to achieve the lesson aims. 

 The TA works with other groups, while the class teacher supports the 

target group. 

 TA withdraws target pupil for small group work on specific areas for their 

IEPs or programmes (these groups may comprise of children from 

different classes brought together because of similar needs). 

 TA may work with the most able children on extension work while the 

class teacher works with the remainder of the class. 

 

We would not choose one method of delivering support above all others: the 

decision rests on considering the needs of each child and working in a flexible 

manner. 
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It may be that a combination of modes of support would be used: for example, 

small groups/sets may be withdrawn for basic work on literacy and numeracy for 

some part of their designated time and then support for particular activities in 

class to practise in context skills that are learning. 

 

Children who may have difficulties in concentrating may spend some time being 

withdrawn from class in order to focus on a particular task and then be 

supported to be able to complete work in class in a more distracting 

environment.  Where the decision is made to withdraw for the majority of the 

designated support time, liaison with the class teacher is considered to be of 

prime importance so that work from a child’s individual plan is not done in 

isolation. 

 

Liaison is considered vital, especially if groups are being withdrawn for some of 

their support time.  The ALNCO aims to meet with teachers every half term to 

monitor the working of the policy and maybe to discuss individual pupils.  

Timetables for intervention groups are in place throughout the school years.  

More informal discussion takes place on individuals when the need arises.  A full 

sharing of information takes place when IEPs are reviewed. 

 

The ALNCO also has a role to play in exploring with the class teacher alternative 

teaching strategies and differentiated activities for children experiencing 

difficulties, as well as ensuring the IEPs are being maintained and developed.  

Progress is assessed and recorded as an ongoing process and is shared between 

the support staff and the class teacher. 

 

School Action Plus (SA+) 

 

The level of provision is characterised by a request for help for external 

services following on from a decision taken by the ALNCO and colleagues, in 

consultation with parents, at a meeting to review the child’s IEP.  The basis for 

School Action Plus could be that, despite receiving on individualised programme 

and/or concentrated support under School Action, the child: 

 

 Continues to make little or no progress in specified areas over a long 

period. 

 Continues working at National Curriculum levels substantially below that 

expected of pupils of a similar age, as highlighted in the school’s internal 

tracking system. 

 Continues to have difficulty in developing literacy and numeracy skills. 
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 Has emotional or behavioural difficulties which substantially and regularly 

interfere with the child’s own learning or that of the class, despite having 

an individualised behaviour programme. 

 Has sensory or physical needs and requires additional specialist equipment 

or regular advice or visit from a specialist service. 

 Has on going communication or interaction difficulties that impede the 

development of social relationships and cause substantial barriers to 

learning. 

 

The gathering of information in respect of the pupils continuing will be through: 

 

 School Action reviews 

 Liaison with teachers and support staff 

 Liaison with parents/carers 

 Liaison with other professionals. 

 

At the level of school action plus, the pupil’s IEP will reflect strategies 

developed with the help of outside specialists.  These strategies should usually 

be implemented, at least in part and as far as possible, in the normal classroom 

setting. 

 

School Support Teams 

 

 Educational Psychology 

 Behavioural and Wellbeing Team  

 ASD Service 

 Neurodevelopmental Disorder Team 

 Hearing Impaired 

 Visual Impaired 

 SALT 

 

Statutory Assessment/ Statement of Special Educational Needs 

 

Statutory assessment ceased in December 2021. No further requests are to be 

made as the ALN code for Wales is implemented and pupils are gradually 

brought into the new system.  Statements which pupils currently have will 

continue to be followed until they are replaced with an Individual Development 

Plan (IDP). 
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Evaluating Success 

 

The school’s records for pupils with additional learning needs will collate and 

record the schools responses at all stages and information collected at any 

meetings will be included. The following information may be gathered: 

 

 Description and nature of child’s difficulty. 

 Strategies to be adopted. 

 Child friendly Individual Education Plans. 

 Records of support requested. 

 Reports from all other professionals involved. 

 

Emotional Literacy Support Assistant (ELSA) 

 

The school has an LEA trained ELSA to support pupils with emotional, 

behavioural and social difficulties. Pupils are identified through informal 

gathering of information amongst all members of staff. The designated ELSA is 

Mrs Angela Adams. 

 

More Able and Talented (MAT) pupils  

 

The term ‘more able and talented’ is used to describe pupils who require 

enriched and extended opportunities across the curriculum in order to develop 

their abilities in one or more areas. Ability and talent may be shown in many 

different ways including academic, practical, creative, social, musical and in 

sports. By improving the quality of learning and opportunities for more able and 

talented pupils we raise standards of achievement for all pupils.  

 

Identification 

 

 The identification process is ongoing. It begins when the pupil joins our 

school and is monitored via the school’s internal tracking system. 

 Pupils undergo an on-entry Baseline Profile Assessment within the first 

six weeks of joining our Nursery Class. The data is collated as part of our 

INCERTS program. This gives information about their developing skills 

and abilities across the areas of learning and we use this information when 

planning for individual needs.  Language skills of nursery and reception 

pupils are assessed termly using the Wellcomm programme.  Intervention 

is put in place and if needed referrals are made to the S&L team.   
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 Reception undertake a Baseline Assessment within the first six weeks. 

 Pupils in Reception, Year 1, Year 3 and Year 4 undertake the Language Link 

assessment. Intervention is put in place and if needed.     

 The Speech Link programme is available for pupils in Reception to Year 6 

if there are concerns regarding speech.  Intervention is put in place and if 

needed.    

 Pupils from year 2 to 6 are tested on a termly basis in Literacy and 

Numeracy using Star Assessment tests.  In addition to these we use the 

National numeracy and literacy tests to inform our judgement when 

identifying pupils.  We identify pupils as more able and talented when they 

achieve high levels of attainment across the curriculum, or in particular 

skills or aspects of subjects. 

 Continual teacher assessment takes place from Nursery to Year 6. 

 Teachers discuss the children’s progress with parents at the termly 

consultation evenings, and report annually on each child’s progress in July. 

 

A whole school approach 

 

Our ethos promotes high self-esteem and aims to meet the needs of all pupils 

regardless of emotional, social, linguistic, cultural, physical or intellectual 

differences.  

 

Our school operates an open-door policy where parents are encourages to 

request the opportunity for informal discussion or an organised meeting at 

mutually convenient times. They have the right to access the records relating to 

their own child and appropriate school documentation at an agreed time.  

 

The formal curriculum 

 

Detailed planning takes place to enable all pupils to be challenged through 

differentiated activities and learning outcomes. Work in ability linked groups is 

used whenever appropriate.  Extension and enrichment work is provided to 

extend the more able and pupils are monitored and assessed to ensure progress 

is being made.  Our pupils are encouraged to explore different learning styles to 

develop skills-based learning and independent learning skills.  These can be 

particularly beneficial for our more able pupils.  
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Teaching and Learning Styles 

 

Teachers in our school plan carefully to meet the learning needs of all our 

children.   We give all children the opportunity to show what they know, 

understand and can do, and we achieve this in a variety of ways when planning 

for children’s learning by providing: 

 

 a common activity that allows the children to respond at their own 

level, 

 an enrichment activity that broadens a child’s learning in a particular 

skill or knowledge area, 

 a differentiated activity within a common theme that reflects a 

greater depth of understanding and higher level of attainment, 

 the opportunity for children to progress through their work at their 

own rate of learning. 

 

Strategies to enhance opportunities for all pupils which benefit more able 

and talented pupils. 

 

These will vary depending on individual, class and curricular needs but may 

include the following: 

 

 Classroom organisation and groupings. 

 Setting where/if appropriate. 

 Opportunities to focus on particular activities to develop knowledge and 

skills. 

 Independent and resource-based learning opportunities. 

 Extension and enrichment learning activities. 

 Appropriate resources including materials and ICT. 

 Encouraging thinking skills, skills-based learning, creativity and different 

learning styles. 

 Working with/activities with older pupils where appropriate or feasible. 

 Monitoring, assessment and providing feedback; regular reviews to ensure 

appropriate support is provided. 

 Marking/target setting. 

 

Learning is also enriched through regular homework activities linked to the work 

being undertaken in classes. This offers teachers a further opportunity to set 

work at the level of individual children. 
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The children will also have the opportunity to experience a range of educational 

visits that further enrich and develop learning. 

 

Monitoring and Review 

 

The school recognises that provision needs to be flexible to meet changing 

needs. This policy will be reviewed and updated as appropriate in the light of 

feedback from teacher, pupils and parents.  

 

EAL 

 

If a pupil in our school is on the English as Additional Language (EAL) register 

and support is required, we seek advice from the Minority Ethnic Achievement 

Support (MEAS) team. We identify what stage the pupil is on using the Welsh 

Assembly Stages of English Guidance (WAG) toolkit. Each stage allows staff to 

be aware of a pupils specific language needs and if requires the MEAS team can 

support pupils within their learning environment. 

Welsh Assembly Stages of English Guidance (WAG): 

A – New to English 

B – Early Acquisition 

C – Developing Competence 

D – Competent 

E - Fluent 

  

Links with other schools 

 

Our partner schools, St. Therese’s, St. Joseph’s Infants, St. Joseph’s Juniors 

and St. Joseph’s Comprehensive, are supportive and welcome contact. The 

ALNCO has a transition meeting in the summer term to discuss the IEP’s of the 

pupils who are moving to Year 7 in the new school year.  All IEP’s and relevant 

information is passed on at this meeting.  

 

Queries and Complaints 

 

Parents/ Carers are partners with the school and are welcome to query decisions 

made by the school through the school designated channels as laid down in the 

school prospectus and Complaints policy.  

 

If on pursuing complaints the parents are not wholly satisfied with the response 

of the school they may wish to seek further advice/assistance form the Local 
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Authority. If at this point they do not agree with the schools and Authority’s 

decisions, they have the right to appeal to the SEN Tribunal for Wales.  

 

Author: Mrs Claire Edwards. 

Policy Date:  May 2022 

Next Review Date: Summer Term 2023 

 

The policy will be reviewed annually. 


