
Blaengwrach Primary: September 2021- July 2022 

 
Vision 
Statement 

To provide an environment that challenges, inspires and supports all children to achieve their full potential and aspirations. We 
ensure all children are happy, secure and cared for and in turn become responsible and caring citizens. We celebrate diversity and 
promote inclusion for all pupils as part of one nurturing school community. 

How is 
Vision 
shared? 

Leaders communicate their expectations clearly to a willing staff, pupils, 
parents & school governors who deliver plans purposefully as a team.  

Senior 
Management 

Headteacher September ’15 –  

Mrs S Sharp 

DHT  September ’05 – August ‘22 

Mrs E L Jardine & Acting DHT 
September ‘22 Mrs H Thomas 

Context:  152 pupils aged 3-11 pupils including 16 who attend the nursery class part-time (N1 & N2 pupils) 

 There are 6 classes, including the nursery 

 Nearly all pupils are of white British origin. No pupils speak Welsh as their first language and very few pupils speak English 
as an additional language.  

 3 yr Average eFSM 24%  

 8% ALN, three pupils have a statement 

How well 
do pupils 
progress? 

Most pupils enter the school with knowledge and skills that are below the level expected for their age. As they move through the 
school, most make strong progress in improving their literacy, numeracy and ICT skills. They use these skills confidently to support 
their learning across the curriculum. Most pupils with additional learning needs make effective progress towards their individual 
goals. Pupils have termly assessments in literacy and numeracy, to measure progress and highlight areas needing intervention and 
support. In addition, infant pupils are screened using MIST, Language Link, Speech Link & Wellcomm so that early literacy support 
can be put in place for pupils who are not making sufficient progress.  

Literacy 
skills 
(including 
oracy, 
reading & 
writing: 

All pupils in year 2 are able to share information about their topic 
– Superheroes Past and Present, as well as other themes within 
the topic; Black History Month and Bonfire Night. Many pupils in 
year 2 display excellent oracy skills when discussing their work 
and confidently provide information without any prompting. They 
are able to answer a range of questions confidently and give a 
range of answers in full sentences when asked to do so. However, 
pupils need to demonstrate a further range of sentence starters 
when relaying information.  

Many pupils are able to express an opinion and discuss their views 
on Black History Month. Nearly all pupils express the importance 
of fairness and equality which is demonstrated in their reasoning. 
Many pupils mention Rosa Parks and Mary Seacole, and are able 
to convey why they are such significant people within history. 
Many pupils are able to make links with prior learning within 
school, mentioning World War 1 as well as undertaking personal 
research at home.  

Nearly all pupils show great interest in learning about Guy Fawkes 
and the Gunpowder Plot. Nearly all pupils recall major events of 
the story confidently and understand subject specific vocabulary 
for example, ‘Treason’. Nearly all pupils know where the Houses 
of Parliament are, and the significance of the building and people 
who attend and make links to our current Prime Minister, Boris 
Johnson.  

Nearly all pupils are able to recall facts about mining linked with 
their first-hand experience of visiting Afan Argoed. Pupils share 
and explain a diary entry they have written as Susan Rees and are 
able to talk confidently and in detail about her job role and her 
life. Nearly all pupils demonstrate great empathy towards her, 
comparing her life to theirs at similar ages. Nearly all pupils use 
language from the higher order thinking skills ‘analysis’, for 

Numeracy 
skills: 

Nearly all books in year 2 display a wide range 
of number concepts being used. This includes 
number bonds, addition, subtraction, place 
value and greater than/less than using symbols. 
Nearly all pupils are making progress 
appropriate to their ability. Work is 
differentiated three ways with middle and more 
able pupils completing extension work (wishes) 
when needed. Less able pupils use maths 
apparatus such as Numicon and other concrete 
resources to support learning. Nearly all pupils 
self-assess by using the traffic light system next 
to their L.O. in their Maths books, however, 
pupils need reminding to self-assess in their 
Abacus books. A minority of pupils peer-assess. 

In year 4 nearly all pupils are making progress 
appropriate to their ability. Year 4 pupils cover 
number facts within place value, multiplication 
and money. There is a clear display of 
differentiation 2 ways between the lower and 
more able pupils. For example, when identifying 
the value of a digit, lower ability used 3 digit 
numbers and more able used 4 digit numbers. 
After completing a task, most work has written 
feedback. Around half of the pupils edit their 
work in blue (higher ability). Many pupils self-
assess their work using the traffic light system. 
However, learning objectives can sometimes be 
vague e.g. L.O. To multiply.  
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example, key words such as comparing, differences, select and 
highlight.  

Nearly all pupils in year 4 state that they enjoy learning about The 
Celts. Most pupils in year 4 display strong oracy skills, and are able 
to give detailed information about the Celtic Tribe. They are able 
to answer a range of questions and relate their learning back to 
their first-hand experience of their visit to Castell Henllys. Nearly 
all pupils describe confidently the roles of each tribe member 
which led to pupils in year 4 organising and creating their own 
tribe following an in depth discussion on pupil’s strengths and 
weaknesses. Most pupils in year 4 describe confidently how a 
Celtic warrior prepares for battle, going on to explain, in-depth 
the weapons needed and why they are used. Many pupils in year 
4 link their learning with the current word of the week for 
example, ensuring they apply this use across the curriculum. 

Most pupils in year 4 are able to talk in detail about what they 
enjoy in their topic work and describe confidently work that they 
are proud of, sharing a range of genres and text types e.g Diwrnod 
Shwmae poster, a recount of their trip, a Haiku poem and a 
presentation. In particular, most year 4 pupils are able to take 
their first-hand experience and apply it to project work at home.  

Most pupils express an understanding of Armistice Day, making 
reference to peace symbols such as the Poppy and its significance 
to Remembrance Day. Pupils are able to discuss their thoughts on 
peace, talking confidently about their own peace symbols they 
create and why. 

Nearly all pupils in year 6 describe confidently their learning linked 
to The Celts. Most pupils are very proud of their work and make 
reference to a timeline they had created on the Celts. Nearly all 
pupils make reference to their timeline when asked to explain its 
use and importance. Nearly all pupils are able to use subject 
specific vocabulary linked to their topics covered within class, such 
as Chronological, Druid, Gaelic and Regenerate. In science, they 
are able to articulate their answers by explaining the function of 
the kidney, linking this to other areas within science.  

Most pupils use language from the higher order thinking skills 
‘analysis’, for example, using key words such as prioritise, simplify 
and categorise. Many pupils express opinions about what they 
have enjoyed learning about so far. Many pupils state that they 
prefer using the internet to research, as well as having 
opportunities to explore a range of topic related books within the 
classroom. Nearly all pupils describe how their first-hand 
experience to Castell Henllys stimulated their learning about the 
Celts.  

Most pupils use appropriate features of standard English 
vocabulary during discussions. They explain the meaning of the 
word Druid and the current use of the Gaelic language in other 
regions. However, pupils need to expand their answers and 
sentences during discussions by using a variety of sentence 
starters and vocabulary builders, in addition to the higher order 
thinking skills key words linked to anaylsis. 

Most pupils demonstrate through their reading and discussion 
that they understand the 8 Reading Behaviours. However, 
‘questioning’ is less developed which could impact on 
comprehension skills and progression. 

In year 4 nearly all pupils are making progress 
appropriate to their ability. Year 4 pupils cover 
number facts using problem solving, place value 
and multiplication and division. There is 
evidence of differentiation two or three ways 
depending on the task. For example, multiplying 
and dividing by 10, 100 and 1000. However, 
ensure the correct methods are used to explain 
the concept in order to guarantee success for 
example, to divide by 100 is not to take away 
two zeros. Many pupils self-assess using the 
traffic light system. Many pupils edit their work 
using blue pen. In year 4, learning objectives are 
becoming more specific to the task e.g. L.O. To 
multiply by 10, 100 and 1000. Half of the pupils 
lay out their calculations methodically, 
however, many need reminding to use one digit 
per square when writing out equations.  

In year 6 there is evidence of a wide range of 
concepts covered. These include word problems 
using 4 rules of number, place value, multiplying 
and dividing by whole numbers and decimals. 
Nearly all pupils are making progress 
appropriate to their ability. There is clear 
differentiation three ways with MAT pupils 
completing extension work such as the Owl or 
Think Challenges from the Abacus scheme. 
Most pupils edit their work in blue. Most pupils 
self-assess using the traffic light system, 
however, this needs to be consistent.  

Nearly all pupils in infants and juniors 
understand how to self-assess in line with the 
BPS marking policy. However, a minority of 
pupils peer-assess. 

Nearly all pupils in Year 2 are confident using 
numbers within 100 for counting and addition 
questions. Nearly all pupils can double numbers 
within 100 and are able to explain their 
methods for example, using multilink and the x2 
multiplication tables. Nearly all pupils are able 
to half numbers using Tens and Units for 
partitioning. Most children choose to use 
practical apparatus provided and nearly all of 
the children are able to count backwards from a 
given number. Nearly all pupils are able to 
count on in 5s. Nearly all pupils are able to 
identify a 2 digit number as either an odd or 
even number. However, half found it difficult to 
explain why it was odd. Nearly all pupils are 
able to understand the terms less and more and 
are able to explain their methods through 
visualising a 100 square. Nearly all are able to 
answer the multiplication table questions of 
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Year 1 – nearly all pupils demonstrate a great love for reading.  
The new reading books available for more able readers in the 
infants have clearly inspired younger readers. Nearly all pupils are 
able to talk about their favourite books in depth. Nearly all pupils 
can summarise, evaluate and activate prior knowledge when 
reading their books and text from topic books, for example, ‘some 
ice castle stories do not have good endings, this one has’. ‘The 
main character is bad, then good’ and then found evidence in the 
text to support this. Nearly all pupils are able to visualise settings 
from their stories and describe an ice castle and a castle from 
their imaginations. Nearly all pupils can make connections and 
infer as part of their reading behaviours. For example, one pupil is 
able to infer what a ‘lance’ was like, in comparison to what he 
knew about a spear. In addition, pupils make links to other fairy 
tales for example, Jack and the Beanstalk. Nearly all pupils discuss 
stories they enjoy using a wide range of vocabulary for example, 
‘defeated’.  Most children are able to explain what books they are 
reading in class and use the term ‘fiction’ and ‘non-fiction’ to 
describe the text. Nearly all pupils make at least, on average 7 
months progress in their reading age since the Autumn 
assessments.  

Year 4 – nearly all pupils demonstrate a great love of reading and 
show enthusiasm for reading. The new reading books available for 
younger junior pupils and basic skills pupils have clearly inspired 
our developing readers. Nearly all pupils are able to talk about 
their favourite books in depth and name favourite authors. Nearly 
all pupils can summarise, evaluate and activate prior knowledge 
when reading their books and text from topic books, for example, 
‘the baby is a dog and will go to the dog show and win it’. One 
pupil demonstrates evaluation skills by describing the brothers’ 
relationship as poor and went on to give evidence of this. Nearly 
all pupils are able to visualise settings from their stories and 
describe a dog show and a chaotic house full of boys from their 
imaginations. Nearly all pupils can make connections and infer as 
part of their reading behaviours. For example, one pupil is able to 
give an opinion on the incident with a dog on the bus. In addition, 
pupils make links to other reading materials they have read in the 
past. Nearly all pupils discuss stories they enjoy, using a wide 
range of vocabulary. Nearly all pupils have made over a year’s 
progress in their reading age since the Autumn assessments. 

Year 6 – nearly all pupils demonstrate a great love of reading and 
show enthusiasm for reading. Nearly all pupils are happy with the 
range of fiction and non-fiction books in our library to choose 
from. Nearly all pupils are able to talk about their favourite books 
in depth and name favourite authors. Nearly all pupils can 
summarise, evaluate and activate prior knowledge when reading 
their books and text from topic books. For example, explaining 
how a character would feel being a ‘third wheel’ as well as 
explaining how a character would feel with a severe medical 
condition. In addition, one pupil gave a brief summary of the page 
before the one we selected, in order to assist our understanding.  
Nearly all pupils are able to visualise settings from their stories for 
example, one pupil can visualise what the inside of a lab would 
look like and explain in great detail its key features. Nearly all 
pupils can make connections and infer as part of their reading 
behaviours. For example, making connections with similar genres. 

6x2, 8x10 and 4 x5. However, when finding the 
most appropriate coins for a given amount, 
most pupils find this difficult for example, 
making 3p and 30p. Nearly all pupils are able to 
give the correct amount of change, however, 
this is limited to giving change from 20p. 

In year 4, nearly all pupils are confident with a 
range of multiplication tables and can recite the 
multiples of 5. Nearly all are able to find the 
difference between 3 digit numbers.  Half are 
able to multiply and divide whole numbers by 
10. However, when attempting to divide by 10 
nearly all pupils wrote it out as column sum. 
Nearly all are able to use addition strategies to 
add numbers and partition numbers in order to 
half them, including mental strategies. Nearly all 
pupils are confident when rounding to the 
nearest 10 and to the nearest 100, and can 
explain the rules confidently. However, half find 
counting backwards from zero difficult. Half are 
able to give change from £10 after adding 2 
amounts correctly. However, children need to 
be reminded what the £ sign is for example, 
7p .75p. Half are unable to work out 1/3 of a 
number. 

Nearly all year 6 children are confident when 
reading out 6-digit numbers and able to explain 
their workings out. Nearly all pupils understand 
the place value of decimal numbers and how to 
convert equivalent decimals, fractions and 
percentages. Nearly all pupils are able to 
answer multiplication and division questions, 
including decimal numbers by whole numbers. 
Nearly all pupils are able to round 4-digit 
numbers to the nearest 1000 and explain the 
rule.  Nearly all pupils can explain the term 
profit and explain the term multiple. Nearly all 
pupils are able to identify a prime number 
however, a few pupils need to be more 
confident in their explanations. 

Most pupils in Year 2 are able to create a tally 
chart to sort fruit and vegetables and create a 
bar chart. They are also able to interpret the 
information. They are able to solve word 
problems within 20. Most can sort and classify 
animals using more than 2 criteria, discussing 
the relationship between them. Most pupils can 
count sets of objects grouping them in 2s and 
can create a pictogram out of the results. Nearly 
all pupils use ICT to create Block graphs linked 
to Chinese New Year and most can answer 
questions linked to the data. Most pupils can 
partition 2 digit numbers and know the value 
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In addition, pupils make links to first-hand experiences for 
example losing a tournament. Nearly all pupils discuss stories they 
enjoy using a wide range of vocabulary for example, kryptonite. 
Most children are able to explain what text they are reading in 
class and use the term ‘fiction’ and ‘non-fiction’ to describe the 
text. Nearly all can define fiction and non-fiction texts and chose 
books depending on their preference. Nearly all pupils have made 
on average 3 months progress in their reading age since the 
Autumn assessments. 

Most pupils use their understanding of the features of non-fiction 
and fiction texts across the curriculum confidently and 
appropriate to their age for example, in Reception, most pupils 
recall an event such as a school trip by organising and drawing 
pictures. This is accompanied with a simple sentence using simple 
punctuation such as capital letters. They also recount and retell 
stories such as Handa's Surprise and The Little Red Hen. In Year 2, 
most pupils write instructions on how to cross the road (linked to 
their actual Road Safety training) as part of a procedural text using 
the correct features and use of punctuation accurately for 
example, capital letters and full stops in the correct places and use 
of an exclamation mark. Most pupils in Year 2 also write a non-
chronological report on snakes, using a template provided.  

In Year 4, most pupils write a detailed recount on a trip to Castell 
Henllys. Most pupils also write a character description on 
Boudicca using books and pictures as a stimulus. Most pupils in 
Year 4 have written a report on Wales and a setting description on 
the Red Dragon's Cave.   

In Year 6, most pupils write instructions on how to make a 3D 
Christmas card as part of writing a procedural text. Most pupils in 
Year 6 write a report on Wales and are building up to writing a 
persuasion and argument piece of writing. Pupils in Year 6 plan 
and write a detailed recount on a recent visit to Castell Henllys. 
However, in both infants and juniors, there is little evidence of 
story writing. 

Most pupils in the infants write purposefully for their audience 
and each year group demonstrates the use of appropriate 
grammatical structures for their age. Each year group include 
appropriate features of text types within their writing, for 
example, a non-chronological report with sub-headings and 
organised into paragraphs using a structure as scaffolding. 

Nearly all pupils in the juniors write with an awareness of their 
audience using the correct features for each text type for 
example, subheadings, introduction, conclusion and interesting 
facts to hook the reader. The development of the skills is evident 
in books as word, sentence and text level activities are completed 
prior to a piece of extended writing.  

In Reception, most pupils use oral strategies for self and peer 
assessment such as Talking Partners and 'thumbs up, thumbs 
down' to show understanding. There is some evidence in Year 2 
that pupils are self and peer assessing. However, Year 2 pupils 
need more experience of self and peer assessing after each text 
type. Most pupils in juniors use peer and self-assessment 
effectively to improve their learning appropriate to their age and 
their peers’ comments are relevant to the features of the text 
type and relevant to the task.  

linked to Christmas and St David’s Day using one 
step word problems. They use the 4 rules of 
number and measuring skills as part of that 
activity. Most pupils are able to count 
backwards using a negative number line linked 
to the weather. Most pupils can identify halves 
and quarters and a few pupils extend their 
understanding to thirds when sharing a pizza. 
However, some number problem solving 
activities do not extend pupils application 
beyond 10. 

In Year 4 most pupils are able to create a 
timeline and organise and use Place Value 
accurately. Many pupils can scale quantities up 
or down using standard units in a recipe. They 
can transfer their mathematical knowledge to 
everyday situations. Most pupils are able to use 
2 step word problems using measures and the 4 
rules of number. They can record their 
calculations using formal written methods. 
Most pupils can sort information into Venn 
diagrams and draw conclusions linked to ‘Odd 
one out’ tasks. Most pupils collect and record 
data using a table linked to ‘Ourselves’ and 
interpret that information. They can use a bar 
graph to represent data linked to sugar in drinks 
and interpret their results. However, when 
solving mathematical problems, pupils need to 
be encouraged to show their calculations. 

Nearly all pupils are able to create a Timeline to 
map periods of history. Most pupils can scale 
quantities up or down using standard measures 
linked to a recipe in ‘Welsh Week’ and show 
their workings out. Nearly all pupils can solve 
problems linked to the weather using negative 
numbers, measures and calculating differences. 
Most pupils can solve problems linked to the 
human body using weight, time and 
percentages. They can interpret and extract 
information from tables e.g. Pulse rate 
information. Most pupils can create a line graph 
from given information. Nearly all pupils can 
collect and interpret data linked to ’Ourselves’ 
using a data base. Nearly all pupils can complete 
a triple Venn diagram linked to the Thinking 
Skills activity ‘Odd one Out’. Most pupils can 
carry out a height and shoe size survey, creating 
and interpreting a Scatter graph. As part of an 
investigation linked to Forces, most pupils use a 
range of measuring instruments linked to 
Newtons and grams. Nearly all pupils carry out 
an investigation linked to ‘Spinners’ and most 
can calculate the mean average of time taken to 
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Most pupils present their work to a high standard using consistent 
style of writing that is legible. By the end of Foundation phase a 
minority of pupils are beginning to join. However, as a result of 
gaps that have clearly developed in pupils’ knowledge of sounds 
and blends during the pandemic, a focus on spelling approaches 
and improving pupils’ ability to spell simple and more complex 
words more accurately needs to be a priority.   

drop. However, pupils need to further develop 
their use of Numeracy skills across the 
curriculum. 

ICT 
skills: 

In Year 2 pupils are able to log onto Hwb using a Chrome book. 
They are able to use the Shift key for capitals and for the @ 
character. In Year 2 pupils use ICT to communicate and 
present information. There is evidence of data handling in 
their books of Chinese Zodiac animals using tally charts and 
graphs. There is evidence of questions and answers on the 
information. Nearly all are able to use Jit to input Data, create 
graphs and use Paint. Many pupils in Year 2 use ICT to create 
and communicate information and ideas in different forms, 
using text, images and pictures. Pupils are able to talk about 
programming Beebot to make it move and demonstrate other 
programmes that they used on the iPad. 

In Year 4 pupils communication skills in ICT are developing 
purposefully. Nearly all are able to use Office on the Hwb to 
create, organise and present information and ideas. There is 
evidence both in Topic Books and their One Drive areas of 
class and homework projects. Nearly all are able to set out and 
create work using bullet points, sub headings and insert 
images. Nearly all are able to present work using PowerPoint. 
Many pupils are able to demonstrate the use of a branching 
database about different types of energy sources. Most pupils 
are able to use ICT to search, sort and / or graph information 
to follow simple lines of enquiry. Nearly all are able to share 
their work by emailing each other and use Google classroom 
confidently. Nearly all are able to discuss keeping safe online 
and how to report inappropriate content. 

In Year 6 pupils are able to use ICT to communicate effectively, 
for example, pupils have created presentations to convey their 
research findings on famous Welsh people. Nearly all are able 
to save and retrieve files from their folders and from Office 
365. They are able to use Word to present and explain 
information. Nearly all are able to input data into a 
spreadsheet, use the formula tool and graph the data. They 
are also able to explain how changing one variable affects 
another. Most Year 6 pupils interrogate a database using both 
simple and complex lines of enquiry and create their own 
databases to search or sort lines of enquiry. Nearly all were 
able to discuss keeping safe online and how to report 
inappropriate content. 

Welsh Skills: Most pupils enjoy learning Welsh and are 
enthusiastic about learning and speaking the 
language to unfamiliar adults. The majority of 
pupils in Year 2 displayed good oracy skills in 
Welsh, showing ability to understand a range of 
questions. However, nearly all pupils need 
prompts to answer some simple questions for 
example ‘Ble wyt ti’n byw?’ Nearly all pupils are 
able to introduce themselves using the simple 
sentence pattern, ___ dw i, however are unable to 
offer the question ‘Pwy wyt ti?’  to relate to their 
answer. The majority of pupils are able to give 
simple answers to some of the questions 
confidently, for example, ‘Sut wyt ti?’ and ‘Sut 
mae’r tywydd heddiw?’ Nearly all pupils express 
how they love learning Welsh in school and have 
the opportunity to speak it every day in the 
classroom. Nearly all pupils are able to give 
examples of Welsh songs that they sing daily in 
class, for example knowing the days of the week 
and the months of the year as well as stories that 
they have heard from the classroom and 
assemblies. 

Nearly all pupils in Year 4 have an excellent 
understanding of what they are being asked in a 
range of questions appropriate to their age and 
level of ability. Nearly all pupils are able to answer 
‘Beth ydy dy enw di?’ confidently and without 
hesitation (confused initially when asked ‘Pwy wyt 
ti?’ as they are well established with using the 
advanced version). Nearly all pupils are able to 
extend their answers with very little prompting. 
For example using ‘achos’ to give their reason for 
how they are feeling, as well as using connectives 
‘a’ and ‘gyda’ to extend. Nearly all pupils are able 
to answer the question, ‘Sut wyt ti’n teimlo?’ and 
give a range of extended answers. Most pupils are 
able to answer the question, ‘Beth wyt ti’n hoffi 
wneud?’ However, they are unable to answer with 
the correct sentence pattern (repeating the 
question back as opposed to using ‘Dw i’n hoffi 
wneud___.’) The majority of pupils are able to give 
an example of another question they use within 
the classroom such as ‘Beth wyt ti’n ddim yn 
hoffi?’ showing recognition of Y Negyddol. In Year 
4, nearly all pupils have developed a suitable range 
of vocabulary and speak confidently using familiar 
sentence patterns. Nearly all pupils express 
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enjoyment for singing Welsh songs and are able to 
name a few that they sing regularly. Nearly all 
pupils in Year 4 learn and sing ‘Dere Mewn’ by 
Welsh band Colorama and perform confidently to 
the rest of the school, showing understanding of 
key words within the song using a Welsh dictionary 
to support translation during a classroom activity. 
Year 4 display confidence when teaching the song 
to the rest of the juniors. 

Nearly all pupils in Year 6 listen well and show 
excellent understanding of all the questions asked. 
However, a minority lacked confidence to answer 
conversely, for example, translating in English first 
for reassurance before attempting to answer. 
Nearly all pupils are able to answer the questions 
asked accurately with full positive and negative 
sentences and consistently used connectives such 
as a, achos and gyda. For example, when asked 
‘Beth wyt ti’n hoffi wneud?’ nearly all pupils 
extended their answer using achos and a minority 
of pupils were able to use connectives ‘gyda’ and 
‘a’. A minority of pupils were able to answer follow 
up questions confidently, based on their previous 
answer. Most pupils speak using correct 
pronunciation and appropriate intonation. Nearly 
all pupils, when asked “Beth ydy dy hoff rhaglan 
deledu?” understand the question asked of them, 
however need prompting to use the correct 
sentence starter to answer confidently in Welsh. 
Nearly all pupils understand what is being asked 
when using ‘Ga i …’ however, very few can answer 
using ‘cei’ or ‘na chei.’ Nearly all pupils are very 
enthusiastic about speaking Welsh within their 
classroom and excited to attend Clwb Cymraeg 
after school. Nearly all pupils are able to name 
Welsh songs and feel confident when singing our 
National Anthem. In addition, nearly all pupils talk 
about reading the story Cantre’r Gwaelod. Nearly 
all pupils state they enjoyed learning Welsh and 
express how they wish to learn more Welsh 
vocabulary and sentence patterns as well as 
reading more Welsh books. 

Nearly all pupils talk about how teachers use 
Welsh in the classroom every day and have many 
opportunities to use the language themselves. 
Nearly all pupils express the importance of 
learning our native language and feel proud to 
speak to us in Welsh during this monitoring 
session. Development towards the Siarter Iaith is 
ongoing and since achieving the Bronze award, we 
are working towards the Silver. We aim for Criw 
Cymraeg to continue to lead assemblies and 
promote Welsh around the school, organising in-
school competitions as well as entering the Urdd 
national competitions and regularly practising 
sentence patterns using Bocs Cymraeg (the 
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puppets) in the yard, now that bubbles are 
relaxed. There is evidence of Welsh around the 
school: inside the classroom, in communal areas 
and around the playground. Our Spring term focus 
in both juniors and infants is Welsh culture; 
‘Celebrating Culture’ and ‘Our Wonderful World’ 
respectively. Within this, pupils are developing a 
sense of belonging to their country by engaging in 
a range of activities such as performing a 
Twmpath, celebrating Dydd Gwyl Dewi as well as 
learning all about Welsh history, including folk 
tales such as Gelert, Saint Dwynwen and the story 
of our Welsh flag. 

Many pupils in Year 6 created a film in Welsh for 
the Anti-Bullying Alliance and this was shared 
across Wales during Anti-Bullying Week. 

Four Core 
Purposes: 
1:Ambitious 
capable 
learners; 

2:Ethical 
informed 
citizens; 

3:Healthy 
confident 
individuals 

 

1. Nearly all pupils set themselves high standards, seek and enjoy challenge. They explain how they build up a body of knowledge 
for example when analysing the similarities and differences of three birds. As a result they are able to evaluate why a wren is the 
odd one out. They understand that analysing helps to develop their thinking and provides them with a criteria which they can use 
to evaluate, for example when looking in detail at logos. This criteria helps them to design and create their own logo and also to 
solve problems.  

Nearly all pupils work effectively with each other in small groups and pupils enjoy learning with each other. They are able to 
explain how they like to learn and this includes paired, group and individual work. Pupils are extremely articulate when explaining 
how they learn, for example they describe how their teacher ‘walks them through’ what they have to do and how their teacher has 
modelled the process of thinking. They are given time to practice this skill and to discuss with each other. This is an approach they 
all enjoy. Nearly all pupils could provide examples of where they have had to solve problems in science, language, mathematics 
and also in real life situations such as when learning how to use the skills learnt in mathematics in a real life situation such as 
saving money with the Credit Union.  

Pupils exhibit high levels of enthusiasm and clearly have a real love of learning. They talk with enthusiasm and are highly respectful 
of each other and their teachers. Pupils enjoy the morning challenges provided by their teachers as this ‘gets my mind going’. 
When prompted, a minority of pupils can explain that to analyse is to look in detail at something. However, only a very few pupils 
could think of examples of where they might use their analytical skills in real life situations. Pupils talk in depth about aspects of 
Welsh history (e.g. the Fishguard invasion), the Commonwealth, Black history (providing numerous examples of historical figures 
they are aware of) and presentations they have done for their topic work. They are also able to explain how to use a dictionary 
effectively, how to work out the correct ingredients for Welsh cakes and also what it is to be resilient. 

2.Nearly all pupils give examples of opportunities in school and as homework to research in order to develop their learning for 
example, watching Newsround, First News newspapers, using the internet and a range of books in school. Nearly all pupils 
demonstrate a clear awareness of ‘fake news’ and checking out sources for example, Year 2 pupil comment that ‘there are lots of 
sides to a story’ and Year 6 pupils comment that at home and in school they check several sources to ensure they have the facts 
and that non-fiction books are more reliable than some internet sites. Nearly all pupils reference the reporting of the war in the 
Ukraine for example, Year 6 pupils state they watch news from around the world to ensure they have a balance of opinions.  

Nearly all pupils are very interested in current events and are able to recall recent news items for example, the war in Ukraine and 
the pandemic. Year 2 pupil state that the war ‘makes me sad when you see people unhappy’ and Year 6 pupils state that the war is 
making them feel ‘very emotional’. Nearly all pupils comment that the war makes them very sad because the world ‘has not 
learned lessons from the past’. Year 6 pupils comment that seeing refugees fleeing the country reminds them of the Holocaust. 
Nearly all pupils state the war in Ukraine has overshadowed the pandemic but Year 6 pupils state, ‘it’s still out there’.    

Nearly all pupils have a good general knowledge of current affairs through watching the news in school (Newsround) and at home. 
Nearly all pupils explain that they are aware of current affairs by talking to their parents at home for example, around the table at 
teatime. Year 6 pupils describe the open conversations they have with parents and how they ask questions and talk things 
through. Nearly all pupils explain how they access news in school and how they discuss news items with their class teachers.  

Nearly all pupils are aware of their rights and can explain in detail about the rights of the child. Nearly all pupils feel that their 
rights are promoted and respected in school and many explain their role as rights ambassadors. In relation to the war in Ukraine, 
many pupils can list the rights that children in Ukraine are being denied for example, the right to shelter as a refugee, the right to 
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play and rest, the right to go to school, the right to know your rights and the right to protection from harm. Pupils are pleased to 
be part of the fundraising day in school to enable the Ukrainian children to realise their rights.  

Nearly all pupils feel adults listen to them and take them seriously. Year 2 pupils state they can ask questions and their parents and 
teachers take them seriously and take time to explain. Nearly all pupils state that they are also able to go to School Council 
members, Rights Respecting Ambassadors and Super Ambassadors, ECO committee and Prefects if they have a problem or a 
suggestion and they know they will be listened to and taken seriously. However, a Year 4 pupil felt he isn’t always taken seriously 
by adults. 

Nearly all pupils explain that they contribute to what and how they learn for example, during assemblies (Healthy Food), Easter 
raffle (sports prizes instead of chocolate eggs) and choosing areas to research within their topics (KWL).  

Pupils feel that most pupils in the school think before they act and consider the impact their actions have on others for example, in 
the infants pupils report ‘21/23 of their classmates think before they act and two are getting better at this’- ‘one had an award for 
their improvement this week’. Year 6 pupils describe how some pupils ‘let their emotions run away with them but the majority 
think before they act’. 

Nearly all pupils describe how they have a wealth of opportunities to learn about other countries, people and religions around the 
world for example, junior pupils recall their trip to the Hindu temple in Cardiff and describe it as peaceful, colourful and calm and 
recalled how they practised meditation to relax. Nearly all pupils describe their activities during Welsh week finding out about 
Wales and their local area. Junior pupils describe their topic about Australia looking at the climate, landscape, animals and the 
infants described their topic about hot and cold countries for example, their work on Antarctica. Year 4 pupil describes his visit to 
Hong Kong and China and talks about the difference in food, lifestyle and attitudes. Nearly all pupils describe how people have 
different ideas, opinions and behave differently and ‘that’s okay’. Year 6 pupil describes her beliefs with confidence explaining her 
scientific view of life but does not think ‘Christianity is wrong’ and that we should accept all points of view. 

Nearly all pupils talk with confidence about people with disabilities and how they should be treated and how they are treated 
sometimes; for example, hidden disabilities such as ASD and ADHD and the use of a special lanyard so that the public are sensitive 
to their needs as ‘they cannot always control themselves’. Nearly all pupils talk about hearing impaired and visually impaired 
people and the challenges they have and Year 6 describe how Braille helps visually impaired people manage in society. Junior 
pupils describe how we fundraise to help causes such as: Jeans4Genes, Red Nose Day and Children in Need. Nearly all pupils are 
very clear about the need for equality for all and how everyone’s needs should be met and discussed in detail: racism, disability, 
gender and how people dress. Nearly all pupils explain discussions they have in class linked to stories such as ‘My Pink Shadow’. 
Nearly all pupils describe their learning and understanding of Black History Month and describe how racism still happens in sport 
and around the world and not just part of history.      

Nearly all pupils have a clear understanding of what ‘looking after the environment’ means and why it is important, for example: 
recycling bins in school and at home, use cars less,  plant more trees, use less energy and water, protect endangered species from 
‘extinction’ and protect endangered plant species. Year 2 pupils state that ‘we need to look after our world, we’ve only got one 
planet’. Nearly all pupils describe that they are looking forward to ECO committee meeting regularly again and junior pupils have 
already been making new poo bag containers to improve the area around the school. However, due to the pandemic and the 
arrangement of bubbles, working as an ECO team has been limited and this will regain momentum now bubbles can mix outdoors.  

3. Nearly all pupils discuss their values in terms of their faith and how through assemblies and circle time they have opportunities 
to reflect and pray and this helps them to establish their own personal beliefs. Nearly all pupils discuss how taking part in events 
e.g. charity days, anti-bullying week, Remembrance day etc has helped them to ‘respect’ others, understand equality in more 
depth and ensure ‘we don’t repeat mistakes’. Through assemblies and topic work, for example, Black History Month they explore 
racisim, equality, diversity, bullying, environmental issues and the behaviours we expect from a Blaengwrach pupil. Most pupils 
state, ‘don’t judge others, as other people’s lives may be difficult’. Nearly all pupils feel love and acceptance and that they have 
positive friendships. 

Nearly all pupils report that in order to build their mental and emotional wellbeing they engage with circle time, assemblies, school 
worry box and pray. Pupils comment that they feel their ‘teachers love their class’ and that ‘they feel loved’. Most pupils comment 
that opportunities for yoga, meditation and singing help them with their mental & emotional wellbeing and help them develop 
resilience and empathy.  

Most pupils are able to apply knowledge about the impact of diet & exercise on their physical & mental health. Pupils describe 
how the activity boxes for each class bubble at playtime encourages more physical activity and after school clubs and P.E. helps 
pupils to be physically active which makes them ‘feel better about themselves’ and therefore helps with their mental health. 
Nearly all pupils are able to explain how they find information to keep themselves safe and well for example, school, adults, 
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Pupils’ 
wellbeing: 

Nearly all pupils behave very well in lessons and around the school. They are polite and well mannered, greet people happily, 
and show courtesy to others. They demonstrate respect for adults and for one another. They listen carefully to what their 
friends and teachers say, responding to their ideas with consideration. Nearly all pupils enjoy coming to school and are 
confident when in the school’s environment. They feel safe and know what to do if they are worried or anxious. They 
respond well to adult guidance and support. Nearly all pupils take their additional responsibility conscientiously. Most pupils 
understand how to stay safe when using the internet. Nearly all pupils understand the need to eat and drink healthily and to 
take regular exercise. They enjoy improving their fitness through participating in a suitable range of extra-curricular sporting 
activities and Criw Cymraeg and Sports Ambassadors organize playground games in Welsh and English. Most pupils 
understand their rights and apply these to their learning and social time.  

This year the school has worked closely with Inspirational Futures to develop pupil wellbeing with younger junior pupils. This 
phase has been affected by the pandemic the most and the wellbeing sessions and extracurricular clubs provided for them 
e.g. yoga and mindfulness, have improved wellbeing and anxiety. Nearly all pupils in this phase understand the importance of 
pupil wellbeing in order to learn and as a result help create their own display linked to the topic and present to the rest of the 
school on strategies to relax and de-stress. This was particularly effective during the final SEAL topic ‘Change’.  

Many pupils in Year 6 work closely with the Anti-Bullying Alliance to produce a film this year and this was shown to schools 
throughout Wales during Anti-Bullying Week.  

Pupils’ 
attitude to 
learning : 

Nearly all pupils have positive attitudes to learning and engage fully in lessons. They settle quickly and move between tasks 
sensibly and efficiently. Nursery pupils begin independent learning activities without direction e.g. brushing their teeth 
independently and select a picture to read when they arrive in the morning. Many pupils sustain concentration for extended 
periods and persevere well when they find work challenging. Nearly all speak enthusiastically about their school and the 
satisfaction they gain from their learning. Across the school, pupils demonstrate a high level of independence and this 
contributes significantly to the strong progress they make in their learning. Most pupils contribute purposefully to decisions 
about their learning. In the infants, they help teachers plan their continuous and enhanced learning activities successfully. In 
juniors, pupils decide on the direction of their learning based on their interests and experiences. This contributes positively to 
pupils’ high levels of engagement. The School Council, ECO committee, Rights Respecting Ambassadors, Credit Union and 
Criw Cymraeg work enthusiastically and contribute to whole school development, for example making changes to peer and 
self-assessment, influencing the curriculum topics, playing Welsh games during breaks, monitoring energy efficiency and 
leading assemblies and initiatives linked to the rights of the child.  

Pupils work closely with the Child Commissioner for Wales and local MPs to influence policy making and improve the rights of 
the child. Pupils in the juniors work on a community project to improve the village by carrying out regular litter picks and 

parents, the internet and friends who are positive role models. Nearly all pupils describe how the school provides opportunities for 
them to have regular physical activity for example, weekly P.E. sessions, games and after school clubs.  

Most pupils are able to describe how they take measured risks for example, whilst on residential attempting new sports and 
activities that involve overcoming fears: rope ladder, climbing, abseiling etc and also during swimming sessions in the local pool. 
Nearly all pupils can make the link between exercise, healthy diet and wellbeing and happiness and can describe a healthy plate/ 
lunch box in terms of food groups. However, around half of pupils currently bring in sugary snacks in their lunch boxes. 

Nearly all pupils explain how the school’s commitment to the performing arts and the school productions help them overcome 
their fears and build their confidence. Pupils explain how much they enjoy performing in the school productions and how this gives 
them a sense of achievement.  

Nearly all pupils state they feel safe in school and have positive relationships with adults in the school as well as with their peers. 
They describe the posters around the school that signpost them to help and they describe how they feel safe in school. Nearly all 
pupils explain they would speak to an adult if they need to talk. Nearly all pupils state they had overcome challenges and are not 
afraid to try something new or challenging. Pupils state ‘they try not to give up, give it a go and don’t worry if you can’t do it.’ 
Nearly all pupils give examples of when they face their fears e.g. Abernant residential, challenges in school, new sports etc. They 
describe mistakes as an opportunity ‘to learn’.  Younger junior pupils describe how sometimes it can be upsetting when families 
split up and be very challenging; other pupils present support them, encouraging them by sharing their own experiences, 
demonstrating real sensitivity and empathy.   

Nearly all pupils give examples of how they are independent and are ready to lead by discussing the various committees in school 
e.g. Super Ambassadors (RRS), School Council, ECO committee, Criw Cymraeg, Prefects etc. Year 6 pupils state ‘reach for the moon 
and if you don’t get there you’ll end up in the stars’. Pupils describe how they can speak to their class representatives and their 
voices are heard in meetings.  
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speaking to local residents. Pupils also take part in projects to plant wild flowers in the community to improve the place in 
which they live. 

    Teaching (including the curriculum) 

The standard of teaching is good/ Excellent. There are strong and highly productive working relationships between staff and pupils. Pupils 
engage positively with all adults in whom they have confidence and trust. Nearly all teachers use a wide range of successful teaching strategies 
to enthuse pupils and engage them effectively in their learning, such as use of film, the outdoor classroom, offsite visits and visitors into school. 
They use a wide variety of questioning techniques well to develop pupils’ thinking and to further their understanding. Nearly all teachers plan 
interesting learning activities that challenge pupils at a suitable level and help to develop their independence. Teachers use a suitable range of 
strategies to help pupils understand what makes a successful piece of work. They provide purposeful oral feedback during lessons that help 
pupils make progress. Nearly all teachers plan worthwhile opportunities for pupils to reflect on their own work and that of their peers. 
Teachers’ written feedback is often useful in helping pupils know what they need to do to address weaknesses in their work. Teachers use an 
engaging thematic approach in line with the new curriculum that provides pupils with a stimulating curriculum. Extra-curricular clubs 
supplement the curriculum successfully. Throughout the school, teachers provide pupils with meaningful opportunities to direct their own 
learning, such as through challenge sessions and TT Rockstars. These are very successful in developing pupils’ independent learning skills and 
improving their resilience. The school incorporates FPh principles effectively. Teachers plan interesting outdoor learning activities for all pupils 
in their stimulating outdoor areas. Nearly all teachers plan successfully for the development of pupils’ literacy, numeracy and ICT skills across 
the curriculum. The curriculum and school environment promote ICT, the Welsh language and culture well. There are a range of opportunities 
for pupils to use their Welsh skills in other situations during the school day, for example puppets at breaktime, Welsh assemblies, Criw Cymraeg 
leading playground games in Welsh. Following monitoring of ambitious capable learners, ethical informed citizens and healthy confident 
individuals this year, it is clear that nearly all staff provide opportunities for pupils to develop their problem solving skills, resilience and 
independence within a task. The Four Purposes underpin the whole curriculum and how pupils are developed as learners. However, pupils’ 
ability to use higher order thinking skills explicitly is not yet fully developed and in order to have a repertoire of skills to work through specific 
problems to develop independence, the explicit teaching of higher order thinking skills continues to be needed to develop independence, with 
a focus on evaluation. This will be a priority on our school improvement plan and staff performance management and professional 
development will ensure this is a feature of the teaching and learning in the classroom to ensure pupils realise the four purposes. 

How does the school care for, support and guide pupils (including safeguarding) 

The school’s processes for tracking pupils’ progress are robust. Leaders use information, such as the outcomes of teacher assessment, learning 
walks, listening to learnings and book scrutiny to recognise pupils’ strengths and areas for improvement. Pupils who require additional help are 
identified at an early stage and have their needs met. IEPs/ IDPs contain detailed, meaningful targets. Pupils and parents make an effective 
contribution to these processes and this ensures that they understand the targets fully. When required, the school involves specialist services 
effectively. Intervention strategies have a positive effect. The school has effective arrangements to support pupils’ wellbeing. Staff have created 
a caring community that nurtures pupils’ personal and social skills effectively. Teachers and support staff know their pupils well and respond 
sensitively to the needs and interests of individuals. All teachers have high expectations of pupils’ behaviour. The school’s focus on promoting 
positive values, contributes well to the caring ethos and strong supportive atmosphere within the school. The emphasis on the rights of children 
successfully reinforces this and ensures that pupils feel respected. Provision for developing pupils’ independence is particularly strong and 
teachers encourage them to use their initiative and to try various approaches before asking for help. These are effective strategies in 
developing pupils’ resilience. The school encourages pupils to participate in pupil voice groups. The school makes appropriate arrangements to 
support healthy eating and drinking and holds the Healthy Schools National Award. There is a strong emphasis on this aspect throughout the 
curriculum. All teachers provide regular opportunities for pupils to participate in a range of fitness related activities through physical education 
lessons and after school clubs. The school’s arrangements for safeguarding pupils meet requirements and give no cause for concern. Topic work 
enhances pupils’ moral, cultural and social understanding well. This is supported by strong wellbeing and attitudes to learning. 

How effective is 
leadership? (including 
SE, SIP & resources) 

The school’s arrangements for managing the performance of staff are effective and link to improvement initiatives. 
Leaders ensure that staff benefit from a broad range of training that allows them to understand and take forward 
new teaching and learning strategies successfully. Leaders have developed comprehensive and well-organised 
procedures for evaluating the work of the school. Using measures such as lesson observations, teaching triads, 
learning walks and the scrutiny of pupils’ work, leaders gain an effective understanding of the school’s strengths and 
areas for improvement. They develop useful plans to address identified shortcomings and apply these effectively. 
The plans include well considered actions and appropriate training for staff. School leaders have developed a 
culture of sharing and challenge to support teachers’ professional learning. This allows staff to observe and share 
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best practice, as well as providing beneficial training in evaluating standards and provision. This contributes very 
well to improving standards of teaching. Leaders link with other schools in order to share best practice. 

How effective are                                                             
governors? 

The governing body know the school well and undertake their roles diligently. From arrangements, such as termly 
governor meetings and monitoring sessions that include listening to learners, they are able to evaluate first-hand 
evidence of standards and provision well. They use this knowledge beneficially to support leaders and hold them to 
account. Governors carry out a self-evaluation review of their effectiveness and a committee reviews their impact 
on a termly basis. The headteacher and governors monitor the school’s finances diligently. They ensure that they 
use resources efficiently and target spending to deliver the school’s priorities. This includes careful spending to help 
meet national priorities effectively, such as mapping out expenditure of PDG for individual eFSM pupils and impact.     

Outstanding features 1. Independent learning 
2. Teaching 
3. Pupil Voice 
4. Distributed leadership 

These are considered outstanding because the school has a strong moral purpose, high expectations, clear 
leadership, simple improvement priorities, a consistent message and record of success. 

SIP priorities 1. To improve pupils’ spelling 
2. To improve pupils’ Welsh oracy skills 
3. To improve pupils’ higher order thinking skills (evaluation) 

Tasks requiring 
attention but not 
priority 

1. To further develop self and peer assessment in the infants  
2. To ensure nearly all pupils bring healthy snacks in their lunch boxes 

 


