Knighton Church in Wales Primary School SDP
School Development Plan 
2025 – 2026

VISION STATEMENT 
TEAM TREFY:- Trust that we will always treat each other with care.  Environment that is exciting and encouraging!  
Aspiring and active individuals.  Motivated to make memories.  Teulu a Cynefin.  Respect all round.  Experts in Mantle.  Ffin Cymru a Lloegr.  Ysgol unedig! 

This document is based on the Welsh Government school improvement guidance, published June 2022
https://hwb.gov.wales/evaluation-improvement-and-accountability/school-improvement-guidance-framework-for-evaluation-improvement-and-
accountability
	Timeline 
	Date 
	Staff Members and GB 

	Planning  
	Summer 2025/Autumn 2025
	Charlotte Rimmer, Tara Jones, Jess Fielding, Louise Lowe, Michelle Warner, Angelique Williams (CoG) 

	Reviewing 
	December 2025
	All staff and full GB 

	Reviewing  
	March 2026
	All staff and full GB 

	Reviewing 
	July 2026
	All staff and full GB 
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	Workforce Planning: number of fte TEACHERS 
	8 (including HT) 
Lynn Rowlands (2.5 days) / Jilly Jenkins (2.5 day) Reception & Y1  (maternity cover)
Mandy Blower- Reception & Y1 (5 days) 
Jess Fielding- Y2 (5 days) 
Lauren Rees- Y3 (5 days) 
Calum Evans-Williams- Y4/5 (5 days) 
Sioned Price- Y4/5 (5 days) 
Tara Jones- Y6 (4 days) / Charlotte Rimmer- Y6 (1 day) 
Charlotte Rimmer- HT 

	Workforce Planning: number of fte SUPPORT STAFF  
	Pat Bywater- Reception & Y1 (5 days) 
Emma Wozencraft- Reception & Y1 (5 days) 
Sally Humphries- Y2 (3 days) 
Kath George- Y3 (5 days) 
Jackie Shaw- Y4/5 (5 days)
Claire Bennett- Y4/5 (5 days)
Cath Hammond- Y2 (1.5 days), Y6 (0.5 days), RBSC (3 days)

	Pupil numbers and groups of learners 
	Number of children on school roll- 170
eFSM children- 22 
Children in Need (Care and support plans) 6
Children Looked After 1
English as an Additional Language 11
ALN 51 (School IDP 12, LA IDP 7, ULP 32) 

	Grant funding plan 
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	Targets 
	SDP Priorities for this year are:- 
· To develop expectations and standards of spelling, punctuation & grammar across the school; expectations agreed, progression being specific (picked up from book looks & monitoring, cluster collaboration)
· To improve pupils’ Welsh oracy skills (see DC’s feedback)
· To ensure the cross-cutting themes are embedded in the curriculum, with a specific focus on Careers & Work-related Experiences (linked to MoE), International Contexts (rationale- other areas embedded, listening to learners), embedding of School of Sanctuary
· To strengthen Assessment & Progression (cluster collaboration)

	Monitoring Evaluation and Review calendar 
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	Professional Learning Plan 
	

[bookmark: _MON_1821180626]      










Progress against previous inspection recommendations
	Very good progress 
	Strong progress 
	Satisfactory progress  
	Limited progress 

	Tackles the recommendation in every way  
	Tackles the recommendation on the whole  
	Tackles the recommendation in many ways 
	Does not satisfy the recommendation 

	Does not require any further attention to any aspect. 
Very good effect on the quality of provision. 
	Requires attention only to minor aspects. 
Positive effect on standards and / or the quality of provision. 
	Continues to require substantial attention to some important aspects. 
Limited effect on standards and / or quality of provision. 
	Each aspect or many important aspects continue(s) to require attention. 
No effect on standards and / or quality of provision. 



	[bookmark: Progress_against_previous_Estyn_Recommen]Progress against previous Estyn Recommendations 
	Progress (choose colour) 

	Recommendation 1: Ensure that all pupils are challenged to achieve to the best of their ability 
	

	Impact: Tasks are differentiated effectively, across the school, to ensure that pupils are supported and challenged appropriately and that the needs of ALN pupils are met:- Staff meeting time given for ALN transformation.  New ALNCo has completed training to support them in their new role and has cascaded information to all staff regarding Tyfu and new ALN practice. They are the Cluster ALNCo (as of October 2021) and an ALNCO Champion.  The school are on track for conversions. 
MAT policy amended and updated in March 2022, MAT Co-ordinator given time to support teachers in:-  Helping children to establish what they already know, and what/how they can learn. 
Building on what is known and avoiding unnecessary repetition. Developing independent learning skills, particularly research, questioning and thinking skills. Providing opportunities for independent learning and individualised learning approaches. Allowing different starting points. Setting open-ended tasks. Asking open-ended questions. Encouraging imaginative and creative work. Allowing time to tackle extended tasks or individual interests. Varying grouping arrangements: working in ability groups, co-operative and mixed ability group work. Encouraging learners to explain how they have learned something. Providing enrichment and extension activities beyond the National Curriculum programmes of study. Using in-class support to provide additional learning opportunities for More able and rewarding quality by the use of Gwaith Gwych. Providing opportunities to experience a range of educational visits that further enrich and develop learning.  
Feedback from parent/carer questionnaire Spring 2022 found that 85.5% of parents/carers felt that the school was good or very good at helping their child with their learning; providing sufficient support and challenge to help them do well.  13% of parents/carers felt that the school was ‘okay’ at doing this, and 1.45% felt the school were poor at this.  Feedback from the parental questionnaire in Spring 2023:- 96% of parents/carers felt that our school is good or very good at making their child feel happy and safe at school, 95% of parents/carers felt that our school is good or very good at developing wellbeing and positive behaviour in class, 93% of parents/carers felt that our school develops values and attitudes that have a positive impact on their child’s learning. 
 
Two members of staff took part in Olevi (Outstanding teacher programme) training Spring 2022.  
Training from Gareth Coombes-Progress in learning, The 1,2,3 of Assessment and Progress, Understanding what progress looks like, and 
‘Maximising progress for learners’  
New staff (2022-2023) were supported in using Mantle of the Expert- online training Autumn 2022 and demo days and twilight for all staff in June 2023 arranged. 
Using Estyn’s ‘Effective approaches to assessment that improve teaching and learning’ to amend and update our school marking, assessment and feedback policy in October 2022. Pupils2Parliament sessions and reports (Y5/Y6).  TA completed HLTA training and passed in December 2021, another TA completed HLTA training in November 2022. Professional development group for the cluster set up by CR to share ideas/good practice. 
Cycle of assessment and progress developed and marking, feedback and assessment policy amended.  The impact of this is evidenced from a range of monitoring:- effective questioning from teachers and TAs, listening to learners, book scrutinies. 
Feedback from the parental questionnaire in Spring 2023:- 96% of parents/carers felt that our school was good or very good at helping their child with their learning; providing sufficient support and challenge to help them do well.   
New ALNCO as of April 2024, already working in RBSC 2.5 days so smooth transition between ALNCOs, already knows the children.  All conversions made. 
MAT policy needs amending and updating as we move forward with the curriculum- ensuring that all pupils are challenged to the best of their ability in each AOLE.  Identification of MAT, provision and learning.  Tracking of progress.  Priority for SDP 2024-2025.
Priorities for 2024-2025 were:-
To ensure that opportunities in extended writing provide challenge for all pupils including MAT and eFSM and enable them to increase their stamina to produce extended pieces of writing ➢ To develop a whole school approach to tracking individual pupil progress across each Area of Learning and Experience ➢ To review the impact of provision and planned learning experiences in the outdoors to measure impact on individual pupil progress ➢ To develop distributed leadership to ensure roles and responsibilities reflect the needs of the Curriculum for Wales and enable all pupils to make progress from their individual starting points
All staff contribute to the self-evaluation process, as evidenced in the school monitoring folder. This ensures all staff are accountable for achieving identified recommendations and school improvement. Areas of strength and development are identified and key areas for improvement are included on the school development plan.
Cluster working is a strength. All AoLE leads work together to develop consistency across the cluster. The school has worked closely with cluster schools to develop progression maps. This has resulted in a shared understanding of the curriculum and progression across the cluster
All staff use the Mantle of the Expert approach to ensure real, authentic learning experiences. Teachers facilitate learning to enable pupils to follow their own interests, make connections and transfer their learning between different AoLEs. Pupils work collaboratively to develop as effective learners and deepen their understanding
Differentiated success criteria and bump it up walls provide effective challenge for older pupils. Listening to learners’ evidences, most older pupils use effective self-reflection strategies, including self and peer assessment to improve their work and are able to explain how they coconstruct success criteria that challenges them. Most pupils make progress from their individual starting points
	Strong Progress 

	Recommendation 2: Extend the opportunities for outdoor learning in the foundation phase

	Impact: Two members of staff Forest Schools trained, qualified Summer 2023.
Forest schools area developed up on school field and forest schools resources purchased. 
Staff in the RBSC and in Reception/Y1 and Y2 liaising with Children’s Centre to extend opportunities for outdoor learning- Forest Schools Sessions (external) 
Quad area of school modified and open to Reception/Y1 classes at all times for outdoor learning.  
Bikeability training completed by member of Reception/Y1 staff Autumn 2022, bikes used regularly on playground. 
Playground and field development ideas from school council in 2022-2023 put forward to governing body and agreed.  FOS committee raising funds towards a sensory garden Autumn 2023. 
Limited progress with this as a priority last year because the certificates for the two members of staff that completed Forest Schools training did not come through until the Summer term and therefore they were not insured to take Forest Schools sessions 
We have been fortunate to have been able to access Forest schools’ sessions for Y2 and Y5/6 with Toni and Hels (external provider through grant money).  The impact of improvements to show the opportunity for outdoor learning has been extended will be evidenced through listening to learners, a learning walk showing the use of the outdoors and evidence on the school website and Hwb of outdoor activities. 
Using EYPDG and CPD- two more staff members to undertake Forest Schools training (Spring 2025) in order that opportunities for outdoor learning are maximized. 
Forest School equipment and shed purchased in 2023-2024 and new outdoor area in the Quad built in the spring/summer 2024 to extend opportunities for outdoor learning.  Outdoor provision also built outside RBSC. 
As of Autumn 2024 the Y2/Y3 outdoor area will be a focus for improvement and renovation. 
Review of provision, opportunities for learning and assessment of skills and knowledge are a focus for the 2024-2025 SDP.
2024-2025:-
Most teachers work collaboratively to design meaningful outdoor learning experiences and ensure progression of skills across the school. Most pupils talk confidently about their outdoor learning and how it impacts positively on their learning within the classroom. As a result, most pupils make progress in line with the agreed progression of skills and are developing confidence, resilience, creativity and problem-solving skills.
Continuing to develop the outdoor provision- Y2/Y3 focus, pupils helped to design the outdoor area that they would like outside their classrooms and this will be implemented in October 2025 (Rooted Structures)
Another member of school staff and the deputy lead for the children’s centre will complete their Forest Schools’ training in Autumn 2025.
	Strong Progress 

	Recommendation 3: Improve pupils’ Welsh speaking skills, particularly in key stage 2

	Impact: Engagement with Welsh peripatetic team for resources and ideas to encourage Welsh speaking.  Gruff and Tudur- Welsh yard games September 2022.  Participation in Shwmae, Su’mae, October 2022.  Pupils joining Urdd for activities- Y5/Y6 football October 2022. Tocyn Iaith- celebrating Welsh oracy skills in weekly achievement assemblies.  Welsh assembly weekly with a brawddeg y wythnos for all pupils to practice- each class to present. 
Criw Cymraeg- monitoring report about how well the school website promotes the Welsh language and culture 09/03/22. 
School prayer in Welsh used weekly.  Welsh used throughout school for register and dinner register, asking to go to the toilet or for a drink. Purchased TRUGS (Teaching reading using games) for Welsh. 
Listening to learners with Bethan Barlow (Welsh peripatetic team) 15/12/21. 
Cynefin project 2023-2023.  Many pupils have a positive attitude to Welsh and speak more confidently now.  Deputy Head has been on Welsh sabbatical (Autumn 2022).  Criw Cymraeg leading Welsh assemblies and introducing ‘brawddeg yr wythnos’, worked with Menter Iaith to promote use of Welsh during playground games.  Tric a Clic utilised with growing confidence in Reception, Y1 and Y2.   
The impact of work completed to improve Welsh speaking skills of staff will be evidenced through monitoring from Debbie Cornelius (Welsh peripatetic teacher) on 28/11/23- listening to learners and a learning walk with Criw Cymraeg. 
Children took part in a number of Urdd activities in 2023-2024 (cooking, recitation, art, sports).  Very successful Y6 trip to Cardiff, staying at the Urdd centre, visiting the Senedd. 
Debbie Cornelius will continue to work with the school 2024-2025, with a view to us applying for the Silver award (Campus Cymraeg) this year.  Criw Cymraeg continue to lead weekly Welsh assemblies.
2024-2025:-
DC supported throughout the year.  Criw Cymraeg leading Welsh yard games with learners from various age groups. Some of these games were introduced to them by Menter Iaith.  Copies of the yard games for the Criw Cymraeg to use easily (e.g. lanyard) end of summer term 2025.
Criw Cymraeg have been focusing on ‘Cwestiwn yr Wythnos’, with a new hall display showcasing different questions over several weeks. The current question is also displayed in the corridor, accompanied by a ‘talking tin’.  Nearly all of the older learners were able to discuss their current unit of work (using a variety of sentences using the past tense).
Helpwr Heddiw sessions need to be more consistent across school.  Some inconsistency in Welsh phonics teaching.
Created a reward systems to encourage Welsh speaking;  using the class mascot Tân Bach and for using Cymraeg ar dy Dafod, by the end of the summer term 2025


	Strong Progress 

	Recommendation 4: Strengthen the role of governors in evaluating the work of the school

	Impact: Governors have taken part in effective governor monitoring training and fed back at governor meetings about the training Governor monitoring in school (reports in monitoring file):-February 2022 all year groups, literacy and maths, listening to learners read, in June 2022. 
Governor learning walk 18/05/22- governors fed back at governors’ meeting June 2022. 
All governors have been assigned to AoLEs and liaised with the staff AoLE teams to improve the school prospectus and annual report to parents.  Governors challenge appropriately at governor meetings- evidence in governor meeting minutes. 
The governing body is proactive and supports the school’s work well. Governors have a good understanding of the school’s vision and its strengths and areas for development.  Governors take an active role in supporting and challenging the school.  Four governors were able to come into school between 21/03/23 and 24/03/23 to listen to learners across the school, regarding learners implementing inference skills effectively.  The ALNCO governor met with our ALNCO on 27/10/22 to discuss the ALN transformation within Powys, training and the effectiveness of ALN intervention throughout the school. The Health & Safety governor completed an internal and external inspection of the school, with the HT, on 19/05/23.  Evidence of challenge from governors in governors’ meeting minutes.  There have been several changes to the governing body over the last two years and, as such, there is a need for effective self-evaluation training for new governors, in order to support the school to improve further:- achieving the best for all pupils, engaging in continuous and ongoing processes.  Governors will 
	Strong Progress 

	monitor, evaluate and review effectively, and hold the school to account for pupil progress- How well are we doing? How do we know? How can we improve? 
Part of the menu of support from our SIA for Autumn term 2023 will be to support governors in effective questioning and challenge, and effective monitoring. 
SIA worked with governors 2023-2024; governor training (11/03/24) and guided governor learning walk/wall trawl around school (13/05/24). New Chair and Vice Chair as of September 2024, and three new governors.  Governor monitoring w/b 11/11/24, support from HT/SIA to ensure effective monitoring and evaluation. 
2024-2025:-
All governors contribute to the self-evaluation process. For example, listening to leaners, as evidenced in the monitoring reports. Most governors attended training on self-evaluation training with the SIA, followed by a learning walk. This has helped to develop their role as a critical friend and to enable them to challenge effectively, as evidenced in governor meeting minutes

	



School and Governing Body appraisal of the progress with 2024 / 2025 priorities
	Very good progress 
	Strong progress 
	Satisfactory progress  
	Limited progress 

	Tackles the recommendation in every way  
	Tackles the recommendation on the whole  
	Tackles the recommendation in many ways 
	Does not satisfy the recommendation 

	Does not require any further attention to any aspect. 
Very good effect on the quality of provision. 
	Requires attention only to minor aspects. 
Positive effect on standards and / or the quality of provision. 
	Continues to require substantial attention to some important aspects. 
Limited effect on standards and / or quality of provision. 
	Each aspect or many important aspects continue(s) to require attention. 
No effect on standards and / or quality of provision. 



	[bookmark: Progress_against_2024_25]Progress against 2024 / 2025 priorities 
	Progress (choose colour) 
	Carry forward to next year’s plan? 

	• Priority 1 To ensure that opportunities in extended writing provide challenge for all pupils, including MAT and eFSM, and enable them to increase their stamina to produce good quality extended pieces of writing
 
	
	

	Success Criteria: 
· All staff plan effective provision to provide suitable challenge for all pupils, including MAT and eFSM
· All pieces of extended writing evidence in books will demonstrate a suitable level of challenge for individual pupils
· Most pupils are able to explain how they are challenged in their learning to allow them to make good progress
	 

	Impact:  


[bookmark: _MON_1821183103][bookmark: _MON_1821182258]                                 
From ‘book looks’, SIA and governor monitoring throughout the year:-
Good evidence of opportunities for extended writing and challenge in most books.
Good evidence across school of progression.
	
		To monitor:-
· Opportunities for learners to go back and make corrections/edit work without prompting- developing independence
· Success criteria is always evident/clear in books
· Focus of marking- PURPOSE, IMPACT & NEXT STEPS to ENABLE PROGRESS
· Make independent/supported work clear

SDP focus for 2025-2026:- 
Progression in spelling and punctuation across school
(Being specific with feedback)

	• Priority 2: To develop a whole school approach to tracking individual pupil progress across each area of learning and experience


	Success Criteria: 
· Nearly all pupils develop consistent and effective approaches to support them in reflecting on their work and securing improvement
· All staff provide effective feedback that moves learning on for individual pupils
· All staff are confident in using the principles of progression to move learning on


	Impact:
Termly Pupil Progress meetings with staff evidence how staff are confident in using the principles of progression to move learning on for most pupils
Most staff are confident in providing effective feedback that moves learning on for individual pupils  
Evidence from monitoring showed that:-‘Most pupils can articulate how they’ve progressed and what they need to do to improve’ & ‘Many underperforming pupils often make better-than-expected progress across AoLEs’ as part of our assessment & progression process. Pupil Progress Meetings were embedded last year, and they helped the SLT better understand the school as a whole, as well as individual pupils.                             



	
	
The process needs strengthening, in particular- Progression mapping is completed before a term but the process needs to be more robust, given more time, and used as a live-document throughout a term.


	• Priority 3: To review the impact of provision and planned learning experiences in the outdoors to measure impact on individual pupil progress

	Success Criteria:  
· Staff plan for regular opportunities for cross-curricular purposeful outdoor learning activities
· Outdoor learning experiences reflect and enhance indoor learning experiences
· All younger pupils explore, practice and enhance their skills in the outdoor area
· Nearly all identified MAT pupils are able to explain how they have made progress across the curriculum through accessing outdoor learning opportunities
· Nearly all eFSM pupils are able to explain how they have made progress across the curriculum through accessing outdoor learning opportunities
· Nearly all EAL pupils are able to explain how they have made progress across the curriculum through accessing outdoor learning opportunities

	Impact:  

[bookmark: _MON_1821192312] 

Evidence from listening to learners shows that staff are planning regular opportunities for cross-curricular purposeful outdoor learning activities for all learners (including eFSM, EAL and MAT)
Learners in Reception/Y1 commented on completing Monster Phonics activities and Maths activities outside in the Quad and nearly all of them said that they loved going out into the Quad area for learning and ‘learning with playing’
Older learners discussed how much they enjoyed their ‘Forest School’ sessions, Expressive Art work outside linked to RVE, using the outdoor classroom and participating in gardening club
	
	
Y2/Y3 outdoor area will be developed in October 2025 (Rooted Structures)


	• Priority 4: To develop the school’s approaches to assessment for the Curriculum for Wales  

	            Success Criteria:  
· All staff job descriptions are reviewed and amended in line with areas of responsibility for developing the curriculum
· Appropriate training and planning time for staff with areas of responsibility for developing the curriculum


	Impact:  
All staff have participated in relevant professional learning opportunities. CR and TJ attended the Curriculum Design training, led by Welsh Government. All staff have reflected on their Mantle of the Expert approach and ensured this is the right pedagogical approach for school. The school has now recognised the need to use progression maps more effectively to inform next steps and provide effective feedback for pupils. This will be addressed through the SDP in 2025-26. 
Monitoring by AoLE leaders evidences, nearly all staff have a clear understanding of their roles and responsibilities and contributions to curriculum development and implementation. 
All staff contribute to curriculum monitoring. This has developed a shared understanding of the school’s areas of strength and development. 
The ALNCo and TAs complete impact assessments for intervention programs, to track the progress of identified pupils. As a result, most ALN pupils make progress in line with their peers and from their individual starting points. 
HT actively encourages all staff to engage in professional learning to enhance their leadership skills. For example, one member of staff has completed the Forest School training, three members of staff have engaged with the cluster leadership project and the school digital lead is digital lead for the cluster. As a result, staff feel valued and develop the appropriate skills to improve the school’s areas for development. 
	
	Progression mapping is completed before a term but the process needs to be more robust, given more time, and used as a live-document throughout a term.
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	Teaching and Learning (IA1)
	Well Being, Care, Support and Guidance (IA2)
	Leading and Improving (IA3)

	2025-26

(high level priorities)
	Cross cutting themes

 Development of independence in practical activities

	Embedding of School of Sanctuary (RVE)
	Consolidate strong working relationships with schools within the
cluster and beyond, to deepen an understanding of progression


	2026-27

(high level priorities)
	Standards in reading- impact of new phonics programme (Monster
Phonics)


	Independence

Vulnerable groups (RADY)
	Build on leadership capacity- senior leadership and middle leadership

	2027-28

(high level priorities)
	
Progression across each of the AOLEs
	Engagement in learning

Review of pastoral care
	Reflection from leaders- improving key aspects of learning and teaching






[bookmark: Priorities_2025_26]Year 1 Priorities for 2025 – 2026
	[bookmark: P1][bookmark: _Hlk202271113]Priority 1 
· To develop expectations and standards of spelling, punctuation & grammar across the school; expectations agreed, progression being specific

Rationale: Listening to learners and book looks conducted in the last academic year evidenced an improvement in extended writing across the school, however inconsistencies were found in identifying appropriate feedback linked to spelling, punctuation & grammar. 
	Link to Estyn Inspection Area(s) 
IA1 Teaching and Learning 

	
	SLT Priority Lead: CR 
Link Governor: 

	Success Criteria
	Actions & who
	Milestone Term 1

	Milestone Term 2

	Milestone Term
3

	Professional
Development Needs
(including LA support with number of planned
days)
	Source of Finance and Cost

	Holding staff meetings to discuss effectiveness of the teaching of spelling, punctuation & grammar at a whole-school staff meeting.
	Review school’s literacy policy, to include Oracy, Reading & Writing.

Review Marking & Feedback policy alongside to ensure the expectations are reflected. 

Ensure pupils have time to edit their written work.
	Teaching staff edit Literacy policy
	Literacy provision is reviewed against the policy, amended as necessary
	[bookmark: _GoBack]Books show evidences that there is consistency in feedback linked to SPaG
Most learners are able to improve their work based on feedback
	Twilight: review policy
	

	Assessing learners spelling in Reception to Year 6 to be able to stream in terms of 'stage not age'






	Teaching staff use spelling assessment data from Summer term 2025 & Autumn term 2025 to group learners

Groups of learners access spelling work at an appropriate level 

Teaching staff to review at regular intervals & modify groups as necessary 
	The oral skills of many learners are consistently good.

	Most learners' English speaking and spelling skills are consistently good and are reflected in their class work.

	Nearly all learners' verbal and spelling skills are consistently good and reflected in their classwork.

	
	

	Practitioners to use the appropriate spelling strategies in their classes/groups.

	Teaching staff map out progression across the school for spellings patterns & strategies (using Literacy Framework, Monster Phonics & Superhero Spelling)
	Learners receive appropriate daily phonics input, where appropriate (across the school)
	Listening to learners (governors & HT) show they can identify how they are making progress with their spellings

Most learners are able to evidence how they are making progress in their spellings
	Nearly all learners are able to evidence how they are making progress in their spellings
	
	

	Pupils apply the spelling strategies taught to their written work
	Staff to ensure spelling strategies are applied; marking & feedback reflects the expectation of this
	Many learners apply taught spelling strategies in their written work
(Book look)
	Most learners apply taught spelling strategies in their written work
(Book look)
	Nearly all learners apply taught spelling strategies in their written work
(Book look)
	
	

	Pupils can identify and talk about the progress they are making in their literacy work
	Staff give pupils sufficient time to reflect on their work
	Many learners can talk about the literacy skills they have been taught and can show where they have used them in their work, identifying where they have improved 
	Most learners can talk about the literacy skills they have been taught and can show where they have used them in their work, identifying where they have improved
	Nearly all learners can talk about the literacy skills they have been taught and can show where they have used them in their work, identifying where they have improved
	
	

	Pupils are able to understand and punctuate their written work at an appropriate level
	Teaching staff map out progression across the school for punctuation (using Literacy Framework). 
Teaching staff teach Alan Peat sentences to support this. 
	Teaching staff map out progression of punctuation (non-negotiables)
Teaching staff provide marking and feedback that reflects expectations
	Most pupils are able to punctuate accurately (book look)
	Nearly all pupils are able to punctuate accurately (book look)
	
	

	Termly progress report/impact assessment 


	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: Include governors in listening to learners, termly standards sub-committee meetings
Share policies & expectations with parents (class assemblies, parents’ evenings)








	[bookmark: P2][bookmark: _Hlk210638360]Priority 2
· To improve pupils’ Welsh oracy skills (see DC’s feedback)

Rationale:  The school’s Welsh officers (DC) monitoring showed inconsistencies across the school in terms of provision and pupils’ Oracy skills  

	Link to Estyn Inspection Area(s):
 IA3 Leading & Improving


	
	SLT Priority Lead: TJ 
Link Governor:

	Success Criteria
	Actions & who
	Milestone Term 1 
 
	Milestone Term 2 
 
	Milestone Term 
3 
 
	Professional 
Development Needs 
(including LA support with number of planned 
days) 
	Source of Finance and Cost 

	Staff are familiar with the Welsh scheme of work, staff collaborate where needed
	Welsh sessions are delivered daily, with a full lesson once a week
	Majority of staff confident to deliver Welsh lessons effectively at an appropriate level for their learners
	Many staff confident to deliver Welsh lessons effectively at an appropriate level for their learners
	Most staff confident to deliver Welsh lessons effectively at an appropriate level for their learners
	Support from Welsh Officers
Support from extended cluster
	

	Pupils are able to converse about ‘everyday’ aspects of life, in Welsh, using suitable phrases and responding in full sentences
	Learners in all classes lead the Helpwr Heddiw sessions (so that learners are familiar with asking the questions as well as answering them)
	Staff support pupils to lead Helpwr Heddiw sessions, half of the pupils are able to do so with confidence
	Many pupils are able to lead Helpwr Heddiw sessions, with confidence
	Most pupils are able to lead Helpwr Heddiw sessions, with confidence
	
	

	A variety of resources are used for the Helpwr Heddiw sessions (one per session) so that the sessions are more varied to increase pupil engagement
	Teaching staff & pupils to choose from a range of activities for Helpwr Heddiw sessions. 
	Listening to learners show that pupils are leading HH sessions using different resources (PPT, online games, yard games)
	A range of monitoring (by LLC team & Criw Cymraeg) shows that many classes are using a range of resources 
	A range of monitoring shows that most classes are using a range of resources (lesson observation SIA/HT)
	
	

	To ensure the whole school has a shared focus on sentence structures
	TJ & CE-W to support Criw Cymraeg in delivering Brawddeg yr Wythnos assemblies on a weekly basis
	A majority of pupils are engaged in the use of the Brawddeg yr Wythnos (Criw Cymraeg to monitor weekly)
	Most pupils are engaged in the use of the Brawddeg yr Wythnos (Criw Cymraeg to monitor weekly)
	Nearly all pupils are engaged in the use of the Brawddeg yr Wythnos (Criw Cymraeg to monitor weekly)
	
	

	Increased engagement in Urdd activities
	CE-W & TJ to promote & coordinate Urdd membership and the various competitions
	CE-W & TJ coordinate Urdd memberships & competitions to enter
September 2025- 47 learners have signed up for Urdd membership
	A minority of pupils are taking part in Welsh extra-curricular activities
	Around half of Urdd members are taking part in Welsh extra-curricular activities
	Local Urdd officers to share resources/advice
	

	Termly progress report/impact assessment 


	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: Judith & links with The Comm to celebrate St. David’s day, liaising with other schools in cluster/Urdd, share patterns/phrases on FB page





	[bookmark: P3]Priority 3
· To ensure the cross-cutting themes are embedded in the curriculum, with a specific focus on Careers & Work-related Experiences (linked to MoE) and International Contexts 

Rationale:  Of the cross-cutting themes, RSE, Human Rights & Diversity are well-embedded in our curriculum. Last year we achieved the School of Sanctuary status. Though addressed at times, CWRE & International Contexts are not so embedded within our curriculum and staff feel less confident with these themes. 
	Link to Estyn Inspection Area(s) 
IA1 Teaching & Learning

	
	SLT Priority Lead: JF & CR
Link Governor:  Larry Wright & John Meredith (DDE)

	Success Criteria
	Actions & who
	Milestone Term 1 
 
	Milestone Term 2 
 
	Milestone Term 
3 
 
	Professional 
Development Needs 
(including LA support with number of planned 
days) 
	Source of Finance and Cost 

	Provide learners with a wide range of experiences relating to the world of work. 

	Through Mantle of the Expert commissions, staff ensure that pupils understand the different roles they are playing
https://hwb.gov.wales/api/storage/c5c6008f-0a97-4dd4-b0ee-e24cbd2b25f3/careers-and-work-related-experiences-mini-guides.pdf

	Many pupils can talk about the roles they are playing within their commission (listening to learners)
	Most pupils can talk about the roles they are playing within their commission (listening to learners)
	Nearly all pupils can talk about the roles they are playing within their commission (listening to learners)
	Tim Taylor support with planning the curriculum 
	

	Encourage a range of attitudes,
behaviours and skills that will help set young people up for life.
	Staff plan in opportunities for pupils to develop: personal effectiveness, planning & organising, critical thinking & problem-solving and creativity & innovation, and ensure pupils are aware of these skills
	Many pupils can reflect on their progress at the end of a Mantle commission: team work, decision-making, planning and organisational skills, implementing ideas and time-management (listening to learners) 
	Most pupils can reflect on their progress at the end of a Mantle commission: team work, decision-making, planning and organisational skills, implementing ideas and time-management (listening to learners)
	Nearly all pupils can reflect on their progress at the end of a Mantle commission: team work, decision-making, planning and organisational skills, implementing ideas and time-management (listening to learners)
	
	

	To help learners broaden their horizons, engaging with perspectives different to their own and appreciating wider challenges & issues
	Through RVE, P4C and the wider curriculum staff plan opportunities that support learners to develop a citizenship which is multifaceted
	Planning evidence demonstrates that pupils are given the opportunity to explore, critically analyse & respond to contemporary issues & challenges 
	Lesson observations that pupils are given the opportunity to explore, critically analyse & respond to contemporary issues & challenges
	Listening to learners shows that most pupils explore, critically analyse & respond to contemporary issues & challenges
	
	

	Learners begin to appreciate the importance of using their cross curricular skills within CWRE
	Staff identify and plan for opportunities for pupils to use:
-literacy (effective communication skills)
-numeracy (applying skills- data and/or money)
-digital (confidence & capability) which will enhance their communication skills
	Planning evidence demonstrates that pupils are given the opportunity to use & apply their cross-curricular skills
	Book looks show that pupils are given the opportunity to use & apply their cross-curricular skills
	Listening to learners demonstrates that pupils are given the opportunity to use & apply their cross-curricular skills
	
	

	Educating the whole school community about building a culture of welcome & fostering understanding, connection & solidarity to develop ethically informed citizens
	Embed School of Sanctuary work across the school & within the community (RVE lead & Worship Council)
	
	
	Engaging families & strengthening the school’s role in the community 
	
	

	Termly progress report/impact assessment 


	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: School of Sanctuary links with other schools & the community























	[bookmark: P4]Priority 4
· To strengthen Assessment & progression


Rationale: Last year we identified that ‘Most pupils can articulate how they’ve progressed and what they need to improve’ & ‘Many underperforming pupils often make better-than-expected progress across AoLEs’ as part of our assessment & progression process. Pupil Progress Meetings were embedded last year, and they helped the SLT better understand the school as a whole and individual pupils, but the process needs strengthening, in particular- including all of the AoLEs and including pupil voice. Progression mapping is completed before a term but the process needs to be more robust, given more time, and used as a live-document throughout a term.
	Link to Estyn Inspection Area(s) 
IA3 Leading & Improving

	
	SLT Priority Lead: 
Link Governor:

	Success Criteria
	Actions & who
	Milestone Term 1 
 
	Milestone Term 2 
 
	Milestone Term 
3 
 
	Professional 
Development Needs 
(including LA support with number of planned 
days) 
	Source of Finance and Cost 

	Data analysis will identify trends in pupil performance in standardised tests which will influence teaching
	AoLE/assessment leads will analyse data relating to different groups & classes to identify areas of strengths and to improve
	National Tests & SWST completed for pupils in Year 2 and above

Data will be assessed and fed back to staff

	Nearly all learners are able to articulate how they’ve progressed and what they need to improve
	National Tests & SWST completed for the second time, for pupils in Year 2 and above

Data will be assessed and fed back to staff
	Link to SDP 1 (spelling)
Support from Laura Evans (LA) and SIA (KM)
Funded school to school project- Knighton & Presteigne
	

	Progression mapping ensures that the school curriculum is progressive and appropriate to the stage of the learners
	SLT allocate time in staff meetings to complete progression mapping, where conversations are purposeful
	Evidence from staff that progression maps have been used as working documents for the term
Pupil Progress Meetings
Book Looks

	Evidence from staff that progression maps have been used as working documents for the term
Pupil Progress Meetings
Book Looks

	Evidence from staff that progression maps have been used as working documents for the term
Pupil Progress Meetings
Book Looks

	Staff meetings allocated at the end of each term
	

	Pupil progression is considered against the focus AoLEs for the term
	Staff to use & annotate the progression documents as a term progresses
	Staff can talk about the progress of most pupils in Sci/Tech & Humanities (Pupil Progress meetings)
	Staff can talk about the progress of most pupils in HWB & EA (Pupil Progress meetings)
	Staff can talk about the progress of most pupils in Sci/Tech (Pupil Progress meetings)
	Staff released from class for Pupil Progress meetings
	

	Pupils can identify how they have made progress and targets for themselves
	Staff plan opportunities for cold and hot writes
Pupils & staff have meetings to discuss their progress over the course of a term, and to identify their next steps
	Many 

(book look & listening to learners)
	Most


(book look & listening to learners)
	Nearly all


(book look & listening to learners)

	
	

	
	
	
	
	
	
	

	
	
	
	
	
	
	

	Termly progress report/impact assessment 


	Very good progress
	Strong progress
	Satisfactory progress
	Limited progress

	Community Links: 
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From 2022-2023 schools will need to complete and publish a statement on their PDG strategy. This can be seen below.



From 2022-2023 the consortium will also be required to publish a statement on its EYPDG strategy for non-maintained settings delivering funded early education.  This should follow the same format as the school’s template below.

PUPIL DEVELOPMENT GRANT STRATEGY STATEMENT

This statement details our school’s use of the PDG for the 2024 to 2025 academic year. 

It outlines our strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending had within our school. 

If your numbers are 5 and below please use a * instead of the allocation to protect the identification of children.

School Overview



		Detail

		Data



		School name

		Knighton Church in Wales Primary School



		Number of pupils in school 

		164 (not including 3s) Autumn term

169 (not including 3s)

Spring term



		Proportion (%) of PDG eligible pupils

		14%  14%



		Date this statement will be published

		02/10/24



		Date on which it will be reviewed

		Monthly



		Statement authorised by

		Angelique Williams



		PDG Lead

		Charlotte Rimmer



		Governor Lead

		Julie King







Funding Overview



		Detail

		Amount



		PDG funding allocation this academic year

(funding to be spent by 31st March 2025)

		£27,600.00



		

		



		

		



		Total budget for this academic year



		£27,600.00





Part A: Strategy Plan

[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of Intent

		

· Pupils from all backgrounds experience a wealth of different learning opportunities and experiences to allow them to achieve better than expected progress across the six areas of learning

· Teaching and learning is suitably adapted and appropriately differentiated to meet the needs of pupils, intervention strategies and learning experiences are used effectively to ensure that the above objective is met

· The key principles for success are:- equality of opportunity, adaptability, flexibility, stability, parental and community involvement, well defined goals and shared responsibility





[bookmark: _Toc443397160]Intended Outcomes 



This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.



		Intended outcome

		Success criteria



		Breaking the link between disadvantage and educational attainment.

		All pupils are given the same opportunities and experiences within the school.



		Teachers are able to adapt pedagogy to enhance learning experiences for all learners.

		Many pupils that are underperforming make better than expected progress across the six areas of learning, demonstrating a range of knowledge and skills.



		Pupils know and understand the next steps in their individual learning journey.

		Most pupils clearly understand and are able to articulate what they need to do to improve their work and how they have made progress.













































Activity in this academic year



This details how we intend to spend our PDG this academic year to address the challenges listed above.

Learning and Teaching



Budgeted cost: £20,282



		Activity

		Evidence that supports this approach



		Intervention Programmes – Staffing

TAs/HLTAs to support specific groups of learners (EAL, MAT, ALN), class teachers to identify needs of the individual pupil and work on specific targets to accelerate progress in the different areas of learning



		Effective use of TAs and HLTAs to implement strategies across school:- ‘Write from the start’, ‘Dance Mat’, ‘Dealing with Feelings’, Learning Village, Area43 (Counselling service), Spelling Shields, Colourful Semantics, Number Stacks, Emotion Coaching, Guardian Angels

Monster Phonics implemented September 2024- significant impact on progress for individual learners (SIA/HT lesson observations from Autumn term, book look evidence from Spring term, individual assessment on Monster Phonics)

Sumdog purchased Autumn 2024 (maths)- games-based adaptive-learning app that tailors questions to each child’s unique level, building confidence and engaging learners

Assessment of progress sheets (intervention work) monitored by ALNCO

Evidence of progress collated by TAs/HLTAs

ALNCO termly impact assessment updates

Provision Map updated (ALNCO)

Monitoring reports for AOLEs, formative assessment, feedback from pupils/listening to learners (in-house and governor monitoring).

Cycle of Assessment and Progress documents- updated/amended for September 2024

Pupil Progress meeting evidence- Autumn and Spring term updates (in Progress file)

National Test data from Autumn term and Summer term

Book Look monitoring from Spring term- focus on pupils understanding of tasks and how to improve their work is evident from feedback, challenge is provided within lessons and is evident within books, evidence of progression (SDP Priority 2)

Governor listening to learners w/b 11/11/24 (monitoring report evidence) and 16/05/25 (monitoring report evidence- specifically eFSM pupils)

SIA monitoring and lesson observations











Community Schools 



Budgeted cost: £2678



		Activity

		Evidence that supports this approach



		Transport for sporting and community events (Football, Cross-Country, Netball, Cricket, Rugby, Radnor Hills)



		Encouraging cluster collaboration, ‘Ambitious, capable learners who are ready to learn throughout their lives’.  Most of our FSM pupils may not have accessed sporting events due to the locality of Knighton and a lack of regular public transport if the family has no transport, it is important that they are able to access such events, alongside their peers, in order to raise their self-esteem and boost their confidence.  This will impact positively on physical literacy skills which in turn improves general literacy skills, thus closing the gap between deprivation and attainment.

Community links, promoting ‘Enterprising, creative contributors who are ready to play a full part in life and work’.  Many of the pupils do not leave their immediate environment and it is important that they are able to access places further afield to allow them to grow and develop more independence, having a better understanding of the world and the way that it works.  The more experiences that the pupils are exposed to, the greater impact on their learning- oracy skills, written work, geographical and historical knowledge.  Linking with the ethos of ‘Cynefin’, Radnor Hills not only provides opportunities locally for employment (many of our pupils have family and friends that work there) but it also aims to instil a love of the local environment from an ecological point of view; they have set up a recycling plant and are a driving force in improving our area and they are committed to involving all stakeholders in the community.

Promoting ‘Healthy, confident individuals who are ready to lead fulfilling lives as valued members of society’.  This will impact positively on physical literacy skills which in turn improves general literacy skills.  Sport gives FSM pupils confidence and resilience to achieve in other areas of school life and beyond.



Pupils have participated in cross-country, netball, cricket, football- Autumn 2024 and Spring/Summer 2025

From the pupil questionnaire completed in Spring 2025 32% of eFSM pupils said that they ’sometimes’ had the opportunity to take part in clubs at school and 68% said that they ‘always’ had the opportunity to take part in clubs at school

95% of eFSM pupils said that adults at school ‘always’ help them to stay healthy and take regular exercise, 5% of eFSM said that this happened ‘sometimes’





Feedback to governors (16/05/25):-

‘We’ve done netball at John Beddoes and cross country at Builth.  We do lots of cross country- it’s a long way to run!  I am really glad that we went.  We are taking a girls’ football team to John Beddoes, from Y5/Y6, I’m going to be part of the team.  We do cricket and football club with Mr Rose after school- I love it being a team game and all about fun!  It doesn’t matter if you win or lose’

‘I practice my sports.  My football is better and we play in a team too and in school it helps’

‘I play football for a team and school helps’

‘I have improved my ball skills for sports’

‘We’re having a cricket club soon and we’re doing rounders!’











Wider strategies (for example and where applicable, Health and Well-being, Curriculum and Qualifications, Leadership and Raising Aspirations)

Budgeted cost: £4640

		Activity

		Evidence that supports this approach



		Oaker wood residential trip

£3000 approx.

		Encouraging ‘Ambitious, capable learners who are ready to learn throughout their lives’.  Most FSM pupils have not previously been away from their home environment and the residential trip provides a new context for forming relationships.  Team-building activities break down barriers and allow FSM pupils to develop and practice important social skills.  FSM pupils are given the opportunity to learn valuable life skills and take risks in a safe and nurturing environment.  This activity combats some other most significant non academic challenges to success in school including attendance, behaviour, and social and emotional support, which may negatively impact on the academic attainment of FSM pupils.

6 eFSM pupils went to Oaker wood 

Feedback to governors (16/05/25) from the pupils about their residential trip:-

‘We did the zip line and rafting- the zip line was really fun’

‘We did “Rafts got Talent”- never had the chance to do this before, only did this with school, I haven’t been to anything like this with my family’

‘We developed team work, helping others, they (centre staff) told us how polite we were’

‘For the low ropes we had to get across as a team!’

‘The tree climbing was tricky but fun, I was proud I did it’

‘We did team work.  It helped our personality.  I like climbing to the top of the tree!’





		Theatre trip- The Courtyard in Hereford (Sleeping Beauty)

Reception/Y1 also went to see ‘The Gruffalo’ at The Courtyard

£1640

		Promoting ‘Enterprising, creative contributors who are ready to play a full part in life and work’.  Most eFSM pupils have not experienced the theatre previously. Taking them to the theatre doesn’t just help them academically, it is a cultural experience that should be open to everyone.  Theatre exposes pupils to new vocabulary and ways of communicating- through arts of dance, acting and music. Thus, developing a love of language.

All pupils in school were given the opportunity to visit the theatre

‘I liked going to the theatre, my favourite bit was when he (the Gruffalo) was hiding, I have only been to the theatre with school’

When speaking to the pupils in Rec/Y1 governors noted that none of them had been to the theatre other than going with school

Sleeping Beauty trip (whole school):-

‘We got chocolate from ‘Friends of School’ to eat at the theatre!  I liked the middle of the show and when she wakes up at the end’

‘I liked it when the evil lady becomes good!’

‘I liked the scene when she was flying!’









Total budgeted cost: £27,600





















Part B: Review of outcomes in the previous academic year

PDG outcomes

This details the impact that our PDG activity had on FSM pupils in the 2024 to 2025 academic year. 

Most pupils clearly understand and are able to articulate what they need to do to improve their work and how they have made progress- success criteria met



Many pupils that are underperforming make better than expected progress across the six areas of learning, demonstrating a range of knowledge and skills- success criteria met



All pupils are given the same opportunities and experiences within the school- success criteria met





Progress in reading and writing- Nearly all pupils said that they were getting better at their reading and writing and were able to give examples of this orally/from their books.



From feedback to governors’ listening to learners 16/05/25:-



Monster Phonics-

‘I like it when we have to make the sounds, it helps us with our reading and to remember sounds and we do it every day’

‘It helps us to read the letters and our reading books.  I like doing the sheets, we have to join the words to our pictures’

‘We take chalk out to write letters’

‘We love to do our work outside!’

‘We can ask someone for help if we need to’

‘My reading is better and I practise my big words’





‘My writing was too big but now it is smaller’

‘I am using joined up writing now and I am in the highest group’

‘Reading and Monster Phonics helps me to improve with my reading and writing’

‘I used to do ‘write from the start’ and it helped me improve my writing skills’



Dealing with Feelings-

‘It helps with talking to people and being social’

‘We do it with Mrs Shaw, tell a story and talk about feelings linked to the story’

‘I have improved my social skills- we just have to keep trying!’



‘I’ve improved my social skills being in the group (intervention) and now I’ve got more friends’





Maths-

Evidence from listening to learners and book looks (governor/SLT/SIA) shows that Most eFSM pupils are able to say what they are learning and how they are learning, and how they have made progress in maths.



‘I have been practising my numbers and now I can write the right numbers!’

‘My teacher helps write the numbers correctly and Mrs Bywater helps me with my numbers and Mrs Woz helps with my ‘minute maths’



‘I like going outside for Maths- we went to find shapes, there were a lot!’



A governor noted that ‘The children are confident and everyone thought that they had improved their work’ (listening to learners 16/05/25)



‘I’m going up the levels in my ‘minute maths!’

‘My maths has improved and I’m getting more right’





	Expressive Arts/Health and Well-being-



Sporting events & Residential trips, theatre trips- Most eFSM pupils are able to demonstrate creativity, confidence and independence and are able to participate in supported risk taking in outdoor learning (see above pupil comments p 4,5,6)









































Externally provided programmes



Please include the names of any programmes that you purchased in the previous academic year. This will help us identify which ones are popular in Wales.



		Programme

		Provider



		Giglets- improving reading fluency and comprehension, inclusivity and engagement, improving home-school links around reading (EAL/ALN)

		Giglets was founded in 2011 by Craig Johnstone, Jax McGhee and Dr. Karsten Karcher. ‘We started out with a simple idea; make classic stories more accessible and engaging, so as not to lose them in a digital age. However, through our own voyage of learning, we’ve engaged with a wider community of pupils, teachers, parents, artists, writers, storytellers, enterprises and charities, and with all this wonderful support we’ve created something we could never have imagined.’



		Nessy- structured literacy for reading and spelling, based on the science of reading.

		Developed by the British Dyslexia Centre by a team of specialists.

Works best with Google Chrome.

Compatible with most tablets of ipad 5 and newer.



		Sumdog-used to progress pupils’ confidence and fluency in Maths.  It supports individual learning needs and supports practise, consolidation and assessment of skills.

		A games-based adaptive-learning app that tailors curriculum-aligned questions to each child’s unique level.



		Monster Phonics- uses a multisensory approach to enhance learning and engagement.  A comprehensive phonics and spelling scheme that guides children on an exciting learning journey.

KS2 support- Superhero Spelling provides comprehensive lessons for children from Years 3 to 6.  A complete and inclusive solution for practising all statutory word lists with ease.

		A systematic synthetic phonics scheme that accelerates learning by allowing children to learn new graphemes, using monsters to group graphemes for recall, and to provide an easy and fun memory cue for children.  It also uses colour-coding to highlight the grapheme when teaching a new grapheme.

A DfE validated programme.











15



23



image1.emf

eFSM pupil  questionnaire feedback 2025.docx
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eFSM pupil questionnaire feedback from the pupil well-being questionnaire sent out in Spring 2025


19 responses collected





			


			Never


			Sometimes


			Always





			I feel happy at school


			


			5 (26%)


			14 (74%)





			I feel safe at school


			


			


			[bookmark: _GoBack]19 (100%)





			I get the opportunity to take part in clubs at school


			


			6 (32%)


			13 (68%)





			Adults at school help me to stay healthy and take regular exercise


			


			1 (5%)


			18 (95%)





			I worry when I am at school


			9 (47%)


			10 (53%)


			





			I am unhappy


			15 (79%)


			4 (21%)


			





			I have a good life


			


			1 (5%)


			18 (95%)





			I wish I had a different kind of life


			16 (84%)


			3 (16%)


			





			At school there are adults who really care about me


			


			1 (5%)


			18 (95%)





			At school there are adults who tell me I do a good job


			


			1 (5%)


			18 (95%)





			At school there are adults who believe I will be a success


			


			3 (16%)


			16 (84%)





			At school there are adults who I trust


			


			


			19 (100%)





			Any other comments


			*No comments included in order to protect anonymity of eFSM pupils














image3.emf
STAFF MEETINGS  FOR AUTUMN TERM 2025 Monitoring.docx


STAFF MEETINGS FOR AUTUMN TERM 2025 Monitoring.docx
		STAFF MEETINGS FOR AUTUMN TERM 2025 



		DATE

		STAFF MEETING



		Monday 1st September

		INSET day

All staff in for mandatory training



		Wednesday 3rd September

		House keeping



		Wednesday 10th September

		ALN

 updating ULPs, IDPs, Tyfu information



		Wednesday 17th September

		LLC- SDP 1

To develop expectations and standards of spelling, punctuation & grammar across the school

‘Book Look’



		Wednesday 24th September

		Cross Cutting Themes- SDP 3

Focus on careers & work-related experiences and international contexts



		Wednesday 1st October

		TWILIGHT session 

Professional Development (Performance Management)



		Wednesday 8th October

		Welsh- SDP 2

To improve pupils’ Welsh oracy skills

Consistency and progression across school



		Tuesday 14th October

Wednesday 15th October

		Parents’ evenings

3.15pm- 5.35pm

(10 minute slots)



		Wednesday 22nd October

		TWILIGHT session

DCF 

monitoring

Cluster project- rugged robots

360

(*discos- TBC)



		HALF TERM



		Wednesday 5th November

		Assessment & Progression- SDP 4

‘Book Look’- Maths, Mantle & Iaith



		Wednesday 12th November

		RVE focus

‘Book Look’ coverage/progress across school



		Wednesday 19th November

		Maths focus

‘Book Look’ 



		Wednesday 26th November

		Science focus



		Wednesday 3rd December

		Expressive Arts focus

‘Big book coverage/progress across school’



		Wednesday 10th December

		Progression mapping for next term



		Wednesday 17th December

		Planning time in teams- preparation for next term

Review of coverage (progression maps and pupil progress)

Secret Santa





· One twilight to fit in- may be a cluster one (bereavement)
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Monitoring Timetable Autumn 2025 

		DATE

		WHO?

		FOCUS

		OUTCOMES/NEXT STEPS



		17/09/24

STAFF MEETING

		Teaching staff

Information to be disseminated to TAs by CR (TA meeting)

		 LLC- developing expectations and standards of spelling, punctuation & grammar across the school; expectations agreed, progression being specific

(Priority 1 SDP)

		What do we need to address?

Collaborative approach with Presteigne- funded enquiry/project (Laura Evans support)

CR to meet with KM, DL & LE for initial meeting about spelling 03/10/25

LE- suggested a survey for staff, pupils, possibly parents/carers 





Phonic assessments/screening to be completed before next meeting- 12/11/25

(SWST results, Monster Phonics assessments)



		01/10/25

TWILIGHT STAFF MEETING

		Teaching staff

		To ensure the cross-cutting themes are embedded in the curriculum, with a specific focus on Careers & Work-related Experiences (linked to MoE) and International Contexts

 (Priority 3 SDP)

		Planning- ensure CWRE factored in where relevant e.g. Y2/3 (inviting workplace volunteers in- local company, Clayton Engineering, linked to Mantle commission)

STEM ambassadors (Planetarium visit- whole school 15/10/25)

Leverage school governors- CR to liaise

Whole-school projects- Christmas Fayre (05/12/25)



		02/10/25 & 09/10/25

PUPIL PROGRESS MEETINGS

		Teaching staff

		Staff can talk about the progress of pupils- focus on Sci/Tech & Humanities

Also refer to data analysis spreadsheet from performance in standardised tests

(Priority 4 SDP)

		Staff to use & annotate the progression documents as a term progresses- working document



		08/10/25

STAFF MEETING







		Teaching staff

		 Welsh Oracy

‘Book Look’ & evidence of progression on Hwb

(Priority 2 SDP)

		Monitoring report feedback

DC in school to assess progress and speak to Criw Cymraeg 15/10/25

Monitoring report feedback from DC

Silver Award assessment- by end of term?



		04/11/25

Autumn Term SIA visit (KM)

		CR

Learners

Staff- TBC

		TBC

		FADE report recommendations



		05/11/25

STAFF MEETING

		Teaching staff

		Assessment & Progress

‘Book Look’

(Priority 4 SDP)

		



		w/b 10/11/24

		Governors and HT



		‘Book Look’ & Listening to Learners Can pupils identify how they have made progress? How do they know?

Can they identify/discuss their targets?

ALN, EAL, MAT

(Priority 4 SDP)

Learners are provided with a wide range of experiences relating to the world of work

(Priority 3 SDP)

		Monitoring report feedback



		19/11/25

STAFF MEETING

		Teaching staff

		Maths focus

Assessment & Progress

‘Book Look’

(Priority 4 SDP)

		Monitoring report feedback



		26/11/25

STAFF MEETING

		Teaching staff



		Science focus

Assessment & Progress

‘Book Look’

(Priority 4 SDP)

		Monitoring report feedback



		10/12/25

		Teaching staff

		Progression mapping for next term

Review of progression maps and pupil progress for Autumn term

Progression mapping ensures that the school curriculum is progressive and appropriate to the stage of the learners

(Priority 4 SDP)



		Consistency across school in use of progression maps as working documents?

Clear evidence of pupil progression and effective feedback?
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Knighton Church in Wales Primary 08/10/25  Cluster spelling project


Spelling Development in School – Staff Questionnaire


Section 1: General Information


1. What year group(s) do you currently teach or support?





2. How many years have you been involved in teaching spelling?








Section 2: Current Practice


3. How is spelling currently taught in your classroom/school?


· ☐ Discrete spelling lessons


· ☐ Integrated into writing lessons


· ☐ Through phonics


· ☐ Other (please specify)








4. What resources or schemes do you use to support spelling instruction?








5. How often do you assess pupils’ spelling progress?


· ☐ Weekly


· ☐ Fortnightly


· ☐ Termly


· ☐ Other (please specify)








6. What strategies do you find most effective for helping children learn spellings?








Section 3: Pupil Engagement and Challenges


7. How engaged are pupils with spelling activities?


· ☐ Very engaged


· ☐ Somewhat engaged


· ☐ Not engaged








8. What are the biggest challenges pupils face with spelling?





9. Are there particular groups of pupils who struggle more with spelling (e.g. EAL, ALN)?











Section 4: Professional Development and Support


10. Have you received any training on teaching spelling in the last 2 years?


· ☐ Yes


· ☐ No








11. What areas of spelling instruction would you like more support or training in?





[bookmark: _GoBack]


Section 5: Suggestions and Feedback


12. What changes or improvements would you suggest to enhance spelling development in school?





13. Any additional comments or ideas?
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PROFESSIONAL LEARNING GRANT MONEY SPEND 2024-2025 

 

Forest School Training £1200 

Support staff training £475 

12 days supply for teachers £3000- linked to AOLE development/SDP priorities:-  

 

· To ensure that all pupils are challenged to the best of their ability, with a focus on eFSM & MAT pupils (identification, provision and learning) and stamina for writing across the school (picked up from monitoring 2023-2024) 

· To develop consistency in recording individual pupil progress across each area of learning and experience 

· To review provision, opportunities for learning and assessment of skills and knowledge (planning for outdoor learning, tracking groups of pupils) 

 

 

Total Grant Spend= £4675 

 

 

STAFF EVAULATION/IMPACT OF TRAINING/CLUSTER WORK 

· Refer to staff training log file (CR’s office) 

· Forest School Training- LR 

· Monster Phonics- Teachers and TAs 

· Giglets- Teachers and TAs 

· Sumdog 

· DCF- MB cluster lead work 

· Cluster Project with SIA, developing leadership skills (Outdoor Provision)- LR, CE-W, SP 

· Health and Well-being- SP developing role 

· Welsh- SE, CE-W, TJ (action plan) 

· SLT (effective evaluation and development)- CR, TJ, JF 

· ALN- MW, LL, MG 

· DARPL training- all teachers and TAs 

· Ask and Act training- all teachers and TAs 

· RVE- JF 

· Curriculum Development (Welsh government)- TJ, CR 

· SLDP- TJ 

· Staff Development regarding ‘Principles of Progression’ (led by SIA) 

 

IMPACT:-  

· Refer to SDP progress (Summer review 2025)

· Listening to learner monitoring- governors and SLT (Autumn term 2024) 

· SIA and HT lesson observations (Autumn term 2024) 

· Book Look monitoring (all teachers- Spring term 2025) 

· School of Sanctuary appraisal team comments (23/01/25) 

· Parent Questionnaire (Autumn 2024) 

· Staff Questionnaire (Spring 2025) 

· Pupil Progress Documents (Autumn 2024, Spring 2025 and Summer 2025) 
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Knighton Primary School Professional Learning 2025-2026

Name:



Plan to spend Professional Learning Grant before end of March 2026

(Remember to outline action and approx. cost e.g. Cost of supply cover to allow me to develop… for 1 afternoon/1 day.  (Check costs with Sarah/Charlotte. Add dates as soon as they are known)



I will spend my professional learning grant allocation in the following way/s:







The impact on my personal professional development /and/ the school’s SDP priorities will be:







SDP Priorities 2025-2026:-

· To develop expectations and standards of spelling, punctuation & grammar across the school; expectations agreed, progression being specific

· To improve pupils’ Welsh oracy skills

· To ensure the cross-cutting themes are embedded in the curriculum, with a specific focus on Careers & Work-related Experiences (linked to MoE) and International Contexts 

· To strengthen Assessment & Progression








image7.emf
governor monitoring  15112024 SDP Priority 1.docx
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School

Monitoring Report



		Focus: Teaching and Learning (Priority 1) To ensure that opportunities in extended writing provide challenge for all pupils, including MAT and eFSM, and enable them to increase their stamina to produce good quality extended pieces of writing

		Date: 11/11/24 & 15/11/24



		Monitored by: AW (Chair of governors), MV (governor), JK (governor)

Quality Assured by: CR (HT)





	

		Focus for Monitoring: What specific skills are you going to be looking for? 



		· Pupils understanding of tasks and how to improve their writing

· Challenge is provided within lessons and is evident within books and from listening to learners

· Evidence of progression



		Monitoring will take place through: Listening to learners? Scrutiny of pupils’ work? Learning walk? Lesson observation? Data analysis? Teacher interviews? Etc.



		Listening to learners- Reception, Y1, Y2, Y3, Y4, Y5, Y6





		Standards and Provision: Strengths: What is it that pupils can and cannot do? How many pupils do what and how well? (Remember to use the word ‘However’ if an area needs development)



		Reception and Year 1 pupils (8- including MAT & EAL)

Nearly all pupils develop their learning through the given activities (e.g. letter writing to Pinocchio to ask him to stop telling lies, writing instructions for how to make a hand puppet)

Nearly all pupils are able to talk confidently about how they have made progress in their writing and how they are challenged.

A Reception pupil commented, ‘We are making hand puppets, that’s my template and these are the things that we need’ When asked what a ‘template’ was the pupil was able to explain clearly.

A Y1 pupil commented, ‘I improved my sentence here because I used the word ‘because’ and gave a reason- ‘I like Ben 10 because he is my favourite’

Another Y1 pupil commented, ‘I know I forgot the ‘e’ in ‘home’ so that’s why this is pink’ (highlighted for pupil to correct themselves)

Nearly all pupils were able to explain what they did if they were stuck (word and grapheme mats, ask a grown up) and were able to recall information about their writing tasks this year.  They were able to talk about how they were improving their writing; letter formation, tricky words, spellings, addressing wishes, sentence structure. 

Nearly all pupils took pride in their work and were proud of what they had achieved, JK (governor) commented that the pupils said that they ‘love to learn’.

All books were marked and there was clear evidence of pupils responding to feedback.

There is evidence of scaffolding for pupils and this is aiding their progress.  There is evidence that MAT pupils are choosing how they adapt and present their writing, providing greater independent opportunities. (For example the letter to Pinocchio).

However, the pupils did not refer to their interactive Monster Phonics display or the ‘Bump it Up wall’ which provides challenge for their writing (displayed within their classrooms). 





Year 2, Year 3 and Year 4 pupils (8- including MAT, eFSM, ALN)

Nearly all pupils develop their learning through the given activities (e.g. Poems, Fact Files about Rollercoasters, Letter writing, Diary writing, using DCF skills to complete power-points and posters)

Nearly all pupils are able to talk confidently about how they have made progress in their writing and how they are challenged.

Nearly all pupils were able to explain what they did if they were stuck and were able to recall information about their writing tasks this year and from last year (Space work- Neil Armstrong).  They were able to talk about how they were improving their writing.

One Y2 child commented, ‘With a cold write it’s writing on your own and a hot write is where a grown up helps you to add things and you learn more about things!’, ‘We write a lot!’

Another Y2 child was able to explain to governors what a ‘Mantle SA sheet’ was:-

‘We have success criteria and we tick what we think we have done right and then the teacher does as well- I’m glad I ticked the right one!’, ‘Pink means you have to think about something, wishes help you improve and we have to practice words and spellings to improve’

One Y3 pupil explained how they used a ‘Bump it Up wall’ to improve their writing, ‘It’s ice-cream scoops with things on to help you and you have 1 scoop, 2 scoops and then 3 scoops- you can challenge yourself by adding more to your work, to challenge ourselves’

A Y4 pupil explained how they had used a ‘Bump it Up wall’ to improve their letter to the town council about building a rollercoaster on ‘Bryny’ in Knighton.

A governor commented that, ‘The children are all very keen to talk about their learning and progress, and are happy in school’.

Another governor commented, ‘The children are very proud of their work and want to do well’.

Most pupils were able to explain WALTS and how their teachers go through them with them to make sure that they understand what they are learning.

However, a few pupils were unable to explain what a WALT is.

Nearly all pupils knew that their spark for their Mantle commission was ‘Rollercoasters’, however few pupils knew why this had been chosen.

Most books were marked and there was clear evidence of pupils responding to feedback in most books.

There is evidence of scaffolding for pupils and this is aiding their progress.  There is evidence that MAT pupils are choosing how they adapt and present their writing, providing greater independent opportunities (e.g. in letter writing and for work on Hwb that was shown by some of the pupils). 



Year 5 and Year 6 pupils (4- including eFSM, MAT and EAL)

Nearly all pupils develop their learning through the given activities (e.g. instruction writing, recount)

Nearly all pupils are able to talk confidently about how they have made progress in their writing and how they are challenged.

One Y6 pupil commented, ‘We had to plan a trip and my punctuation and spellings and presentation weren’t great.  That was in the cold write and then in my hot write I had fewer spelling mistakes, my presentation was better and I added more detail.  We do spelling activities to help with this, and homework, to help us understand spelling strategies’.

A Y5 pupil commented, ‘We did a recount about marshmallow and spaghetti skyscrapers.  I used paragraphs, joined up my writing (I took more time), and I included key parts.  We have steps to success- we put what we think we’ve done well and then the teacher does it as well.  You know what you’ve done and how you can improve your work’.

Another Y5 pupil commented that they had improved their work about marshmallow and spaghetti skyscrapers because they had used more technical vocabulary (pyramid) and had been more specific (‘On a Monday afternoon’, rather than just, ‘On Monday’).  They demonstrated a good understanding of time connectives.

All books were marked and there was clear evidence of pupils responding to feedback.

Nearly all pupils said that they enjoy their learning.  One Y5 pupil commented, ‘Some people don’t go to school or learn.  We are lucky.  We get choices in our learning’.

Nearly all pupils were able to explain what they did if they were stuck (write a spelling on a sticky note first to check it, spelling mats, discussion as a class) and were able to recall information about their writing tasks this year.  

However, very few pupils referred to ‘Bump it Up walls’ as a means of support/challenge with their writing.

Nearly all pupils were able to explain what a WALT was.  Nearly all pupils could discuss their spark, ‘Skyscrapers’.  One pupil commented, ‘The teachers chose ‘skyscrapers’ but we chose what we were going to learn about them and where we would build one.’  

However, very few pupils could relate their Mantle commissions to real-life skills during the discussion and did not have a clear understanding about ‘Mantle’.





		Standards: Areas for Development: What skills do pupils need to improve? (See comments in the above cell)





		· Nearly all pupils are able to refer to the displays/resources within their classrooms that provide challenge (Bump it up walls) and support (e.g. Monster Phonics, Alan Peat sentences) for their extended writing

· All books are marked and there is clear evidence of pupils responding to feedback

· All pupils are able to explain WALTS and their commission for a Mantle task



		Provision: What can we do as staff to support this development?



		· Regular ‘Review time’ for pupils to respond to feedback

· Consistency with terminology e.g. all classes using ‘Bump It Up’ walls

· Book looks within PPA time/staff meeting time to ensure consistency of marking, quality of work, quantity of work and appropriate challenge
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School

Monitoring Report



		[bookmark: _Hlk189484751]Focus: SDP Priorities 1, 2 and 3

Pupils are able to explain how they co-construct success criteria that challenges them (SDP 1 focus)

Most pupils are using effective self-reflection strategies (including SA and PA) to improve their work (SDP 2 focus)

Staff plan and respond to interests and developments of individual pupils’ skills- nearly all pupils are engaged in purposeful outdoor activities (SDP 3 focus)

		Date: 31/03/25 and 04/04/25



		Monitored by: JK (governor), HT and SIA

Quality Assured by: SIA





	

		Focus for Monitoring: What specific skills are you going to be looking for? 



		· Pupils understanding of tasks and how to improve their work is evident from feedback

· Challenge is provided within lessons and is evident within books 

· Evidence of progression



		Monitoring will take place through: Listening to learners? Scrutiny of pupils’ work? Learning walk? Lesson observation? Data analysis? Teacher interviews? Etc.



		Book Look- Thema, Maths books Reception, Y1, Y2, Y3, Y4, Y5, Y6



		Standards and Provision: Strengths: What is it that pupils can and cannot do? How many pupils do what and how well? (Remember to use the word ‘However’ if an area needs development)



		Reception 

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

Nearly all pupils said that they loved going out into the Quad area for outdoor learning and ‘learning with playing’

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose Tiddler for our Julia Donaldson book’ (SDP 3)

‘I like it when we do money learning as it helps me- like when you go to a shop to buy something, we do maths outside’ (SDP 3)

SA used- Mantle commission sheets



Year 1  

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

One pupil commented ‘Green is for good and pink is for think’ (SDP 2) and was able to explain, using examples from their book, how they had made improvements to their work

SA used- Mantle commission sheets

‘I like it when we sometimes do our Monster Phonics outside’ (SDP 3)



BOOK LOOK (SIA) Rec/Y1

Success criteria clear in nearly all books and children are able to refer to it 

Strong progress with extended writing in nearly all books

MAT progress- evidence of using capitals and full stops, ambitious spelling using phonic knowledge

However, workload highlighted- amount of writing in Maths books from teacher/TA (Odd/Even example- could just say ‘Our next steps are to work on ….’)



Year 2

Nearly all pupils were able to identify success criteria in their books and explain what it meant (writing a playscript about ‘The Cat in the Hat’- following instructions, capital letters, spellings) (SDP 1)

A pupil explained that ‘when you follow the success criteria you can tell if you’ve done a good job or super work’ (SDP 1)

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose three books for our Mantle topic’ (SDP 3)

Pupils explained that they completed PA together with the teacher and discussed their work (SDP 2)

‘We really like outdoor learning, it’s fun but we are still learning too!’ (SDP 3)

‘We like to build fires and toast marshmallows’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

In class book- quotes from pupils powerful and shows IMPACT (language used- shape hunt using natural materials to make regular and irregular 2D shapes)

In nearly all Maths books there is a good range of activities and challenge

In nearly all books success criteria is clear and it is easy to see progress made and next steps

Strong progress with extended writing in nearly all books

However, more opportunities need to be given for some pupils to go back and make corrections (e.g. putting in capital letters example, teacher has picked up on it but has the pupil been given the opportunity to identify and correct errors?)



Year 3 

Pupils explained that they had ‘cold writes’ and ‘hot writes’ and that the success criteria was written after they had written a ‘cold write’ so that they could focus on what they needed to improve

‘You might need to add brackets in your script, (surprised/shocked) or to make sure that you put the names of the characters in the margin’ (SDP 2)

 ‘We have a ‘Finish it Friday’ which is a time where we get to look at how we can improve our work and finish things off’ (SDP 2)

‘Forest School is great!  We build a fire!’ (SDP 3)

‘We did shadow drawing outside with sticks and trees, that was good!’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

Clear teacher input from ‘cold’ to ‘hot’ writes (playscripts), good evidence of progress in most books

However, when targeting ‘punctuation’, not specific about which punctuation that they need to improve



Year 4 

‘We discussed our ideas about the rollercoasters, we talked about building it on ‘Bryny’ and measured it all out for our plot and looked at pros and cons’ (SDP 3)

Pupils were able to comment on how they improved their work, ‘We had to make sure that our introductions were interesting or nobody will want to read on!’ (SDP 2)

‘In our letter writing we improved by using more words, using paragraphs, better vocabulary, more persuasion’ (SDP 2)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)

The pupils discussed how they were given time to review and amend their work on a Friday (‘Finish it Friday’)



BOOK LOOK (SIA)

Good examples of extended writing and progress in most books

However, success criteria not always evident/clear in books so difficult to see what they were expected to do



Year 5 

We made a mandala outside with rocks, leaves, flowers and grass on the school field- for RVE’ (SDP 3)

‘I like the learning outside, it’s in the fresh air so it’s good’ (SDP 3)

Pupils commented on how they use SA and PA to improve their work and make progress (SDP 2)



BOOK LOOK (SIA)

Good evidence of opportunities for extended writing and challenge, progress in most books

However, more opportunities need to be given for some pupils to go back and make corrections/edit their work 



 Year 6 

Pupils commented that they work with the teacher to co-construct success criteria, ‘We make the instructions and put them on the board and there are sheets that we stick into our books’ (SDP 1)

Pupils were able to explain the use of pink and green highlighting in books, one pupil commented, ‘If you get a ‘pink’ for spelling then you write the word out three times to practice and help you remember’ (SDP 2)

Pupils explained that they sometimes mark each other’s work- the ‘steps to success’ are listed on the board and pupils mark according to this, PA is detailed in red in the books (SDP 2)

‘We’ve just done our play and we got to plan parts of that, we chose what could go into the script’ (SDP 3)

‘We have some lessons in the outside classroom, we learn lots of different things outside’ (SDP 3)

‘We get to plant trees and flowers and we have gardening club’ (SDP 3)



BOOK LOOK (SIA)

Clear evidence of progression in nearly all books, ‘cold’ to ‘hot’ writes

Impact of spelling feedback evident



Good evidence across school of progression





		Standards: Areas for Development: What skills do pupils need to improve? (See comments in the above cell)





		· Ensure all pupils are confident in identifying ‘success criteria’ (not all used this term, some used ‘steps to success’ but established that it was how to make work better).  Need consistency across school- using same term

· Focus of marking- PURPOSE, IMPACT & NEXT STEPS, need to ensure that there is consistency across school with feedback evidencing PROGRESS or ENABLING PROGRESS

· Evidence for IMPACT of feedback on future work

· Be specific with feedback e.g. punctuation- commas, full stops, semi-colons etc

· HA/MAT pupils checking their own work for basic errors e.g. not using capital letters

· Make independent/supported work clear

· Success criteria evident/clear in books across school

· Use of big books and quotes to evidence progress made (don’t need to evidence what the children have done, just need to evidence progress made)

· SDP focus for next year- progression in spelling and punctuation across school



		Provision: What can we do as staff to support this development?



		· Regular ‘Book Looks’ in staff meetings/SLT to ensure consistency across school

· Regular discussion/’Book Looks’ in planning meetings (PPA) about marking, feedback and progress

· Liaise with TAs in planning teams to ensure consistency in marking, feedback and terminology used with pupils
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Monitoring Report



		[bookmark: _Hlk189484751]Focus: SDP Priorities 1, 2 and 3

Pupils are able to explain how they co-construct success criteria that challenges them (SDP 1 focus)

Most pupils are using effective self-reflection strategies (including SA and PA) to improve their work (SDP 2 focus)

Staff plan and respond to interests and developments of individual pupils’ skills- nearly all pupils are engaged in purposeful outdoor activities (SDP 3 focus)

		Date: 31/03/25 and 04/04/25



		Monitored by: JK (governor), HT and SIA

Quality Assured by: SIA





	

		Focus for Monitoring: What specific skills are you going to be looking for? 



		· Pupils understanding of tasks and how to improve their work is evident from feedback

· Challenge is provided within lessons and is evident within books 

· Evidence of progression



		Monitoring will take place through: Listening to learners? Scrutiny of pupils’ work? Learning walk? Lesson observation? Data analysis? Teacher interviews? Etc.



		Book Look- Thema, Maths books Reception, Y1, Y2, Y3, Y4, Y5, Y6



		Standards and Provision: Strengths: What is it that pupils can and cannot do? How many pupils do what and how well? (Remember to use the word ‘However’ if an area needs development)



		Reception 

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

Nearly all pupils said that they loved going out into the Quad area for outdoor learning and ‘learning with playing’

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose Tiddler for our Julia Donaldson book’ (SDP 3)

‘I like it when we do money learning as it helps me- like when you go to a shop to buy something, we do maths outside’ (SDP 3)

SA used- Mantle commission sheets



Year 1  

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

One pupil commented ‘Green is for good and pink is for think’ (SDP 2) and was able to explain, using examples from their book, how they had made improvements to their work

SA used- Mantle commission sheets

‘I like it when we sometimes do our Monster Phonics outside’ (SDP 3)



BOOK LOOK (SIA) Rec/Y1

Success criteria clear in nearly all books and children are able to refer to it 

Strong progress with extended writing in nearly all books

MAT progress- evidence of using capitals and full stops, ambitious spelling using phonic knowledge

However, workload highlighted- amount of writing in Maths books from teacher/TA (Odd/Even example- could just say ‘Our next steps are to work on ….’)



Year 2

Nearly all pupils were able to identify success criteria in their books and explain what it meant (writing a playscript about ‘The Cat in the Hat’- following instructions, capital letters, spellings) (SDP 1)

A pupil explained that ‘when you follow the success criteria you can tell if you’ve done a good job or super work’ (SDP 1)

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose three books for our Mantle topic’ (SDP 3)

Pupils explained that they completed PA together with the teacher and discussed their work (SDP 2)

‘We really like outdoor learning, it’s fun but we are still learning too!’ (SDP 3)

‘We like to build fires and toast marshmallows’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

In class book- quotes from pupils powerful and shows IMPACT (language used- shape hunt using natural materials to make regular and irregular 2D shapes)

In nearly all Maths books there is a good range of activities and challenge

In nearly all books success criteria is clear and it is easy to see progress made and next steps

Strong progress with extended writing in nearly all books

However, more opportunities need to be given for some pupils to go back and make corrections (e.g. putting in capital letters example, teacher has picked up on it but has the pupil been given the opportunity to identify and correct errors?)



Year 3 

Pupils explained that they had ‘cold writes’ and ‘hot writes’ and that the success criteria was written after they had written a ‘cold write’ so that they could focus on what they needed to improve

‘You might need to add brackets in your script, (surprised/shocked) or to make sure that you put the names of the characters in the margin’ (SDP 2)

 ‘We have a ‘Finish it Friday’ which is a time where we get to look at how we can improve our work and finish things off’ (SDP 2)

‘Forest School is great!  We build a fire!’ (SDP 3)

‘We did shadow drawing outside with sticks and trees, that was good!’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

Clear teacher input from ‘cold’ to ‘hot’ writes (playscripts), good evidence of progress in most books

However, when targeting ‘punctuation’, not specific about which punctuation that they need to improve



Year 4 

‘We discussed our ideas about the rollercoasters, we talked about building it on ‘Bryny’ and measured it all out for our plot and looked at pros and cons’ (SDP 3)

Pupils were able to comment on how they improved their work, ‘We had to make sure that our introductions were interesting or nobody will want to read on!’ (SDP 2)

‘In our letter writing we improved by using more words, using paragraphs, better vocabulary, more persuasion’ (SDP 2)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)

The pupils discussed how they were given time to review and amend their work on a Friday (‘Finish it Friday’)



BOOK LOOK (SIA)

Good examples of extended writing and progress in most books

However, success criteria not always evident/clear in books so difficult to see what they were expected to do



Year 5 

We made a mandala outside with rocks, leaves, flowers and grass on the school field- for RVE’ (SDP 3)

‘I like the learning outside, it’s in the fresh air so it’s good’ (SDP 3)

Pupils commented on how they use SA and PA to improve their work and make progress (SDP 2)



BOOK LOOK (SIA)

Good evidence of opportunities for extended writing and challenge, progress in most books

However, more opportunities need to be given for some pupils to go back and make corrections/edit their work 



 Year 6 

Pupils commented that they work with the teacher to co-construct success criteria, ‘We make the instructions and put them on the board and there are sheets that we stick into our books’ (SDP 1)

Pupils were able to explain the use of pink and green highlighting in books, one pupil commented, ‘If you get a ‘pink’ for spelling then you write the word out three times to practice and help you remember’ (SDP 2)

Pupils explained that they sometimes mark each other’s work- the ‘steps to success’ are listed on the board and pupils mark according to this, PA is detailed in red in the books (SDP 2)

‘We’ve just done our play and we got to plan parts of that, we chose what could go into the script’ (SDP 3)

‘We have some lessons in the outside classroom, we learn lots of different things outside’ (SDP 3)

‘We get to plant trees and flowers and we have gardening club’ (SDP 3)



BOOK LOOK (SIA)

Clear evidence of progression in nearly all books, ‘cold’ to ‘hot’ writes

Impact of spelling feedback evident



Good evidence across school of progression





		Standards: Areas for Development: What skills do pupils need to improve? (See comments in the above cell)





		· Ensure all pupils are confident in identifying ‘success criteria’ (not all used this term, some used ‘steps to success’ but established that it was how to make work better).  Need consistency across school- using same term

· Focus of marking- PURPOSE, IMPACT & NEXT STEPS, need to ensure that there is consistency across school with feedback evidencing PROGRESS or ENABLING PROGRESS

· Evidence for IMPACT of feedback on future work

· Be specific with feedback e.g. punctuation- commas, full stops, semi-colons etc

· HA/MAT pupils checking their own work for basic errors e.g. not using capital letters

· Make independent/supported work clear

· Success criteria evident/clear in books across school

· Use of big books and quotes to evidence progress made (don’t need to evidence what the children have done, just need to evidence progress made)

· SDP focus for next year- progression in spelling and punctuation across school



		Provision: What can we do as staff to support this development?



		· Regular ‘Book Looks’ in staff meetings/SLT to ensure consistency across school

· Regular discussion/’Book Looks’ in planning meetings (PPA) about marking, feedback and progress

· Liaise with TAs in planning teams to ensure consistency in marking, feedback and terminology used with pupils
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		[bookmark: _Hlk189484751]Focus: SDP Priorities 1, 2 and 3

Pupils are able to explain how they co-construct success criteria that challenges them (SDP 1 focus)

Most pupils are using effective self-reflection strategies (including SA and PA) to improve their work (SDP 2 focus)

Staff plan and respond to interests and developments of individual pupils’ skills- nearly all pupils are engaged in purposeful outdoor activities (SDP 3 focus)

		Date: 31/03/25 and 04/04/25



		Monitored by: JK (governor), HT and SIA

Quality Assured by: SIA





	

		Focus for Monitoring: What specific skills are you going to be looking for? 



		· Pupils understanding of tasks and how to improve their work is evident from feedback

· Challenge is provided within lessons and is evident within books 

· Evidence of progression



		Monitoring will take place through: Listening to learners? Scrutiny of pupils’ work? Learning walk? Lesson observation? Data analysis? Teacher interviews? Etc.



		Book Look- Thema, Maths books Reception, Y1, Y2, Y3, Y4, Y5, Y6



		Standards and Provision: Strengths: What is it that pupils can and cannot do? How many pupils do what and how well? (Remember to use the word ‘However’ if an area needs development)



		Reception 

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

Nearly all pupils said that they loved going out into the Quad area for outdoor learning and ‘learning with playing’

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose Tiddler for our Julia Donaldson book’ (SDP 3)

‘I like it when we do money learning as it helps me- like when you go to a shop to buy something, we do maths outside’ (SDP 3)

SA used- Mantle commission sheets



Year 1  

Nearly all pupils were able to identify success criteria in their books and explain what it meant (e.g. when they were designing and making puppets for Giuseppe)  (SDP 1)

One pupil commented ‘Green is for good and pink is for think’ (SDP 2) and was able to explain, using examples from their book, how they had made improvements to their work

SA used- Mantle commission sheets

‘I like it when we sometimes do our Monster Phonics outside’ (SDP 3)



BOOK LOOK (SIA) Rec/Y1

Success criteria clear in nearly all books and children are able to refer to it 

Strong progress with extended writing in nearly all books

MAT progress- evidence of using capitals and full stops, ambitious spelling using phonic knowledge

However, workload highlighted- amount of writing in Maths books from teacher/TA (Odd/Even example- could just say ‘Our next steps are to work on ….’)



Year 2

Nearly all pupils were able to identify success criteria in their books and explain what it meant (writing a playscript about ‘The Cat in the Hat’- following instructions, capital letters, spellings) (SDP 1)

A pupil explained that ‘when you follow the success criteria you can tell if you’ve done a good job or super work’ (SDP 1)

Pupils commented that they were able to choose books for their Mantle ‘spark’:- ‘We chose three books for our Mantle topic’ (SDP 3)

Pupils explained that they completed PA together with the teacher and discussed their work (SDP 2)

‘We really like outdoor learning, it’s fun but we are still learning too!’ (SDP 3)

‘We like to build fires and toast marshmallows’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

In class book- quotes from pupils powerful and shows IMPACT (language used- shape hunt using natural materials to make regular and irregular 2D shapes)

In nearly all Maths books there is a good range of activities and challenge

In nearly all books success criteria is clear and it is easy to see progress made and next steps

Strong progress with extended writing in nearly all books

However, more opportunities need to be given for some pupils to go back and make corrections (e.g. putting in capital letters example, teacher has picked up on it but has the pupil been given the opportunity to identify and correct errors?)



Year 3 

Pupils explained that they had ‘cold writes’ and ‘hot writes’ and that the success criteria was written after they had written a ‘cold write’ so that they could focus on what they needed to improve

‘You might need to add brackets in your script, (surprised/shocked) or to make sure that you put the names of the characters in the margin’ (SDP 2)

 ‘We have a ‘Finish it Friday’ which is a time where we get to look at how we can improve our work and finish things off’ (SDP 2)

‘Forest School is great!  We build a fire!’ (SDP 3)

‘We did shadow drawing outside with sticks and trees, that was good!’ (SDP 3)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)



BOOK LOOK (SIA)

Clear teacher input from ‘cold’ to ‘hot’ writes (playscripts), good evidence of progress in most books

However, when targeting ‘punctuation’, not specific about which punctuation that they need to improve



Year 4 

‘We discussed our ideas about the rollercoasters, we talked about building it on ‘Bryny’ and measured it all out for our plot and looked at pros and cons’ (SDP 3)

Pupils were able to comment on how they improved their work, ‘We had to make sure that our introductions were interesting or nobody will want to read on!’ (SDP 2)

‘In our letter writing we improved by using more words, using paragraphs, better vocabulary, more persuasion’ (SDP 2)

Y2/Y3/Y4 went on a trip to the cinema (funded by their Christmas Fayre efforts) to watch ‘Cat in the Hat’ to start of their Mantle commission (SDP 3)

The pupils discussed how they were given time to review and amend their work on a Friday (‘Finish it Friday’)



BOOK LOOK (SIA)

Good examples of extended writing and progress in most books

However, success criteria not always evident/clear in books so difficult to see what they were expected to do



Year 5 

We made a mandala outside with rocks, leaves, flowers and grass on the school field- for RVE’ (SDP 3)

‘I like the learning outside, it’s in the fresh air so it’s good’ (SDP 3)

Pupils commented on how they use SA and PA to improve their work and make progress (SDP 2)



BOOK LOOK (SIA)

Good evidence of opportunities for extended writing and challenge, progress in most books

However, more opportunities need to be given for some pupils to go back and make corrections/edit their work 



 Year 6 

Pupils commented that they work with the teacher to co-construct success criteria, ‘We make the instructions and put them on the board and there are sheets that we stick into our books’ (SDP 1)

Pupils were able to explain the use of pink and green highlighting in books, one pupil commented, ‘If you get a ‘pink’ for spelling then you write the word out three times to practice and help you remember’ (SDP 2)

Pupils explained that they sometimes mark each other’s work- the ‘steps to success’ are listed on the board and pupils mark according to this, PA is detailed in red in the books (SDP 2)

‘We’ve just done our play and we got to plan parts of that, we chose what could go into the script’ (SDP 3)

‘We have some lessons in the outside classroom, we learn lots of different things outside’ (SDP 3)

‘We get to plant trees and flowers and we have gardening club’ (SDP 3)



BOOK LOOK (SIA)

Clear evidence of progression in nearly all books, ‘cold’ to ‘hot’ writes

Impact of spelling feedback evident



Good evidence across school of progression





		Standards: Areas for Development: What skills do pupils need to improve? (See comments in the above cell)





		· Ensure all pupils are confident in identifying ‘success criteria’ (not all used this term, some used ‘steps to success’ but established that it was how to make work better).  Need consistency across school- using same term

· Focus of marking- PURPOSE, IMPACT & NEXT STEPS, need to ensure that there is consistency across school with feedback evidencing PROGRESS or ENABLING PROGRESS

· Evidence for IMPACT of feedback on future work

· Be specific with feedback e.g. punctuation- commas, full stops, semi-colons etc

· HA/MAT pupils checking their own work for basic errors e.g. not using capital letters

· Make independent/supported work clear

· Success criteria evident/clear in books across school

· Use of big books and quotes to evidence progress made (don’t need to evidence what the children have done, just need to evidence progress made)

· SDP focus for next year- progression in spelling and punctuation across school



		Provision: What can we do as staff to support this development?



		· Regular ‘Book Looks’ in staff meetings/SLT to ensure consistency across school

· Regular discussion/’Book Looks’ in planning meetings (PPA) about marking, feedback and progress

· Liaise with TAs in planning teams to ensure consistency in marking, feedback and terminology used with pupils








image1.emf
PDG  2025_2026.docx.pdf


PDG 2025_2026.docx.pdf
KNIGHTON CHURCH IN WALES PRIMARY SCHOOL 2025-2026
Annex B: Pupil Development Grant Strategy Statement

From 2022-2023 schools will need to complete and publish a statement on their PDG strategy.
This can be seen below.

From 2022-2023 the consortium will also be required to publish a statement on its EYPDG
strategy for non-maintained settings delivering funded early education. This should follow the
same format as the school’s template below.

PUPIL DEVELOPMENT GRANT STRATEGY STATEMENT
This statement details our school’s use of the PDG for the 2025 to 2026 academic year.

It outlines our strategy, how we intend to spend the funding in this academic year and the effect
that last year’s spending had within our school.

If your numbers are 5 and below please use a * instead of the allocation to protect the
identification of children.

School Overview

Detail Data

School name Knighton Church in Wales
Primary School

Number of pupils in school 169 (not including 3s)

Proportion (%) of PDG eligible pupils 14%

Date this statement will be published 18/07/25

Date on which it will be reviewed Monthly

Statement authorised by Angelique Williams

PDG Lead Charlotte Rimmer

Governor Lead Julie King

Funding Overview

Detail Amount
PDG funding allocation this academic year £25,300.00
(funding to be spent by 315t March 2026)

Smoothing PDG £4,400.00

Total budget for this academic year £29,700.00






Part A: Strategy Plan

Statement of Intent

e Pupils from all backgrounds experience a wealth of different learning
opportunities and experiences to allow them to achieve better than expected
progress across the six areas of learning

e Teaching and learning is suitably adapted and appropriately differentiated to
meet the needs of pupils, intervention strategies and learning experiences are
used effectively to ensure that the above objective is met

e The key principles for success are:- equality of opportunity, adaptability,
flexibility, stability, parental and community involvement, well defined goals and
shared responsibility

Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.

Intended outcome

Success criteria

Breaking the link between disadvantage and
educational attainment.

All pupils are given the same opportunities
and experiences within the school.

Teachers are able to adapt pedagogy to

enhance learning experiences for all learners.

Many pupils that are underperforming make
better than expected progress across the six
areas of learning, demonstrating a range of

knowledge and skills.

Pupils know and understand the next steps in
their individual learning journey.

Most pupils clearly understand and are able
to articulate what they need to do to improve
their work and how they have made
progress.






Activity in this academic year

This details how we intend to spend our PDG this academic year to address the challenges listed
above.

Learning and Teaching

Budgeted cost: £22,200

Activity Evidence that supports this approach
Intervention Programmes — Effective use of TAs and HLTAs to implement strategies
Staffing across school:- ‘Monster Phonics’ and Superhero Spellings’,

‘Sumdog’, ‘Write from the start’, ‘Dance Mat’, ‘Dealing with
Feelings’, Area43 (Counselling service- from 10yrs),
Colourful Semantics, Zones of Regulation, Emotion
Coaching, Precision Teaching, Giglets

TAS/HLTASs to support specific
groups of learners (EAL,
RADY, ALN, MAT), class
teachers to identify needs of
the individual pupil and work on | Assessment of progress sheets (intervention work)
specific targets to accelerate monitored by ALNCO

pProgress in the different areas Provision Map updated termly (ALNCO)
of learning- based on pupil

progress conversations from Monitoring reports for AOLEs and SDP priorities, formative
Spring and Summer term 2025 | assessment, feedback from pupils/listening to learners (in-
house and governor monitoring).

Pupil Progress termly meetings- holistic view of learners

Community Schools

Budgeted cost: £2000

Activity Evidence that supports this approach

Transport for sporting and Encouraging cluster collaboration, ‘Ambitious, capable
community events (Football, learners who are ready to learn throughout their lives’. Most
Cross-Country, Netball, of our eFSM pupils may not have accessed sporting events
Cricket, Rugby) due to the locality of Knighton and a lack of regular public

transport if the family has no transport, it is important that
they are able to access such events, alongside their peers,
in order to raise their self-esteem and boost their
confidence. This will impact positively on physical literacy
skills which in turn improves general literacy skills, thus
closing the gap between deprivation and attainment.

Community links, promoting ‘Enterprising, creative
contributors who are ready to play a full part in life and
work’. Many of the pupils do not leave their immediate
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environment and it is important that they are able to access
places further afield to allow them to grow and develop more
independence, having a better understanding of the world
and the way that it works. The more experiences that the
pupils are exposed to, the greater impact on their learning-
oracy skills, written work, geographical and historical
knowledge.

Promoting ‘Healthy, confident individuals who are ready to
lead fulfilling lives as valued members of society’. This will
impact positively on physical literacy skills which in turn
improves general literacy skills. Sport gives eFSM pupils
confidence and resilience to achieve in other areas of school
life and beyond.

Wider strategies (for example and where applicable, Health and Well-being, Curriculum and
Qualifications, Leadership and Raising Aspirations)

Budgeted cost: £5500

Activity

Evidence that supports this approach

Oaker wood residential trip
£3000 approx.

Cardiff residential trip
£1000 approx.

Encouraging ‘Ambitious, capable learners who are ready to
learn throughout their lives’. Most eFSM pupils have not
previously been away from their home environment and the
residential trip provides a new context for forming
relationships. Team-building activities break down barriers
and allow eFSM pupils to develop and practice important
social skills. eFSM pupils are given the opportunity to learn
valuable life skills and take risks in a safe and nurturing
environment. This activity combats some other most
significant non academic challenges to success in school
including attendance, behaviour, and social and emotional
support, which may negatively impact on the academic
attainment of eFSM pupils.

Theatre trip- The Courtyard in
Hereford (Christmas treat)

£1500

Promoting ‘Enterprising, creative contributors who are ready
to play a full part in life and work’. Most eFSM pupils have
not experienced the theatre previously. Taking them to the
theatre doesn’t just help them academically, it is a cultural
experience that should be open to everyone. Theatre
exposes pupils to new vocabulary and ways of
communicating- through arts of dance, acting and music.
Thus, developing a love of language.

Total budgeted cost: £29,700






Part B: Review of outcomes in the previous academic year

PDG outcomes
This details the impact that our PDG activity had on eFSM pupils in the 2024 to 2025 academic

year.

Most pupils clearly understand and are able to articulate what they need to do to
improve their work and how they have made progress- *

Many pupils that are underperforming make better than expected progress across
the six areas of learning, demonstrating a range of knowledge and skills-

All Euiils are ﬁiven the same opportunities and experiences within the school-

Progress in reading and writing- Nearly all pupils said that they were getting better at their
reading and writing and were able to give examples of this orally/from their books.

Monster Phonics implemented September 2024- significant impact on progress for
individual learners (SIA/HT lesson observations from Autumn term, book look evidence
from Spring term, individual assessment on Monster Phonics)

Most pupils have made progress in their phonic knowledge as evidenced through Monster
Phonics assessment

Book looks from monitoring also show that there is progress is writing- staff meetings, SIA
book look 12/06/25

From feedback to governors’ listening to learners 16/05/25:-

Monster Phonics-

‘I like it when we have to make the sounds, it helps us with our reading and to remember
sounds and we do it every day’

‘It helps us to read the letters and our reading books. | like doing the sheets, we have to
join the words to our pictures’

‘We take chalk out to write letters’

‘We love to do our work outside!’

‘We can ask someone for help if we need to’

‘My reading is better and | practise my big words’

‘My writing was too big but now it is smaller’

‘I am using joined up writing now and | am in the highest group’

‘Reading and Monster Phonics helps me to improve with my reading and writing’
‘| used to do ‘write from the start’ and it helped me improve my writing skills’

Dealing with Feelings-

‘It helps with talking to people and being social’

‘We do it with Mrs Shaw, tell a story and talk about feelings linked to the story’
‘I have improved my social skills- we just have to keep trying?’

‘I've improved my social skills being in the group (intervention) and now I've got more
friends’





Maths-

Evidence from listening to learners and book looks (governor/SLT/SIA) shows that Most
eFSM pupils are able to say what they are learning and how they are learning, and how
they have made progress in maths.

Sumdog purchased Autumn 2024 (maths)- games-based adaptive-learning app that tailors
questions to each child’s unique level, building confidence and engaging learners

Pupil Progress meeting evidence- Autumn and Spring term updates (in Progress file)
National Test data from Autumn term

Book Look monitoring from Spring term- focus on pupils understanding of tasks and how to
improve their work is evident from feedback, challenge is provided within lessons and is
evident within books, evidence of progression (SDP Priority 2)

Governor listening to learners w/b 11/11/24 (monitoring report evidence)

‘I have been practising my numbers and now | can write the right numbers!’
‘My teacher helps write the numbers correctly and Mrs Bywater helps me with my numbers
and Mrs Woz helps with my ‘minute maths’

‘| like going outside for Maths- we went to find shapes, there were a lot!’

A governor noted that ‘The children are confident and everyone thought that they had
improved their work’ (listening to learners 16/05/25)

‘I'm going up the levels in my ‘minute maths!’
‘My maths has improved and I’'m getting more right’

Expressive Arts/Health and Well-being-

Sporting events & Residential trips, theatre trips- Most eFSM pupils are able to
demonstrate creativity, confidence and independence and are able to participate in
supported risk taking in outdoor learning

Pupils have participated in cross-country, netball- Autumn 2024 and Spring 2025
6 eFSM pupils went to Oaker wood

From the pupil questionnaire completed in Spring 2025 32% of eFSM pupils said that they
'sometimes’ had the opportunity to take part in clubs at school and 68% said that they
‘always’ had the opportunity to take part in clubs at school

95% of eFSM pupils said that adults at school ‘always’ help them to stay healthy and take
regular exercise, 5% of eFSM said that this happened ‘sometimes’

Feedback to governors (16/05/25):-

‘We’ve done netball at John Beddoes and cross country at Builth. We do lots of cross
country- it's a long way to run! | am really glad that we went. We are taking a girls’ football
team to John Beddoes, from Y5/Y6, I'm going to be part of the team. We do cricket and
football club with Mr Rose after school- | love it being a team game and all about fun! It
doesn’t matter if you win or lose’

‘| practice my sports. My football is better and we play in a team too and in school it helps’
‘| play football for a team and school helps’
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‘I have improved my ball skills for sports’
‘We’re having a cricket club soon and we’re doing rounders!

Feedback to governors (16/05/25) from the pupils about their residential trip:-
‘We did the zip line and rafting- the zip line was really fun’

‘We did “Rafts got Talent’- never had the chance to do this before, only did this with school,
| haven’t been to anything like this with my family’

‘We developed team work, helping others, they (centre staff) told us how polite we were’
‘For the low ropes we had to get across as a team!

‘The tree climbing was tricky but fun, | was proud | did it’

‘We did team work. It helped our personality. | like climbing to the top of the tree!’

All pupils in school were given the opportunity to visit the theatre

‘| liked going to the theatre, my favourite bit was when he (the Gruffalo) was hiding, | have
only been to the theatre with school’

When speaking to the pupils in Rec/Y1 governors noted that none of them had been to the
theatre other than going with school

Sleeping Beauty trip (whole school):-

‘We got chocolate from ‘Friends of School’ to eat at the theatre! | liked the middle of the
show and when she wakes up at the end’

‘| liked it when the evil lady becomes good!
‘| liked the scene when she was flying?’





Externally provided programmes

Please include the names of any programmes that you purchased in the previous academic year.
This will help us identify which ones are popular in Wales.

Programme

Provider

Giglets- improving reading fluency and
comprehension, inclusivity and engagement,
improving home-school links around reading
(EAL/ALN)

Giglets was founded in 2011 by Craig
Johnstone, Jax McGhee and Dr. Karsten
Karcher. ‘We started out with a simple idea;
make classic stories more accessible and
engaging, so as not to lose them in a digital
age. However, through our own voyage of
learning, we’ve engaged with a wider
community of pupils, teachers, parents,
artists, writers, storytellers, enterprises and
charities, and with all this wonderful support
we’ve created something we could never
have imagined.’

Nessy- structured literacy for reading and
spelling, based on the science of reading.

Developed by the British Dyslexia Centre by
a team of specialists.

Works best with Google Chrome.

Compatible with most tablets of ipad 5 and
newer.

Sumdog-used to progress pupils’ confidence
and fluency in Maths. It supports individual
learning needs and supports practise,
consolidation and assessment of skills.

A games-based adaptive-learning app that
tailors curriculum-aligned questions to each
child’s unique level.

Monster Phonics- uses a multisensory
approach to enhance learning and
engagement. A comprehensive phonics and
spelling scheme that guides children on an
exciting learning journey.

KS2 support- Superhero Spelling provides
comprehensive lessons for children from
Years 3to 6. A complete and inclusive
solution for practising all statutory word lists
with ease.

A systematic synthetic phonics scheme that
accelerates learning by allowing children to
learn new graphemes, using monsters to
group graphemes for recall, and to provide
an easy and fun memory cue for children. It
also uses colour-coding to highlight the
grapheme when teaching a new grapheme.

A DfE validated programme.







image2.emf
PDG 2024_2025  REVIEW.docx


